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CHAPTER

I

INTRODUCTION
Uhat Upward Bound is doing may not bo the best
way.
It may not even be second best.
But to ignore
the problems of the poor and the uneducated--how is
this to be reconciled among the vast affluent circles
of twentieth century America?
(U pward Bound Sem i-'
.annual Report

,

.1966

,

p

.

4

)

The Upward Bound program was initiated by the Office of

Economic Opportunity to wage war on talent waste among high
school students from low-income families with potential

towards higher education.

Former Vice President Hubert

H.

Humphrey announced at the 1965 White House Conference on
Education:

"Millions of youngsters from impoverished back-

grounds aro caught in

a

downward spiral of second-rate

education, functional illiteracy, delinquency, dependency,
end despair
1965, P.5)."

(

White House Conference on Education Re p ort

,

Following the White House Conference in 1965,

Sargent Shriver, then Director of the Office of Economic

Opportunity, announced that his office would wage war against

America's greatest talent waste

-

the loss of skill and excep-

tional minds of those young people who are capable of going
to college,

but cannot do so because of psychological, social,

and physical conditions of poverty.

With this in mind, the Upward 3ound program was initiated
with seventeen pilot projects and an enrollment of 2,061 students during the summer of 1965 and through the 1965-66 academic
year.

2

The program has since grown to 298 projects and 25,570
students
in 1968-69.

Begun on

a

national basis in June, 1966, the

Office of Economic Opportunity supported projects at 215

colleges

,

universities, and residential secondary schools 0

These 215 academic institutions in 47 states, the Virgin
Islands, Puerto Rico, and Guam committed themselves to serve

20,000 youngsters, most of whom had completed the 10th and
11th grades.

Most Upward Bound programs are offered by an educational

institution combining secondary school and college teachers
as faculty, making use of physical facilities of a college

campus for the students, and utilizing the experience and
energies of college and university students as resident

counselors and tutors©
Almost all Upward Bound students are resident on the

college campus for six to eight weeks in the summer.

During

the academic year the Upward Bound staff continues to meet
the students through classes on Saturdays, tutorial sessions

during the week, weekly group or individual counseling, and

periodic cultural enrichment programs.

The typo and extent

of activity depends on the individual project.
As stated in the Upward Bound guidelines:

1
I

he Upward

Bound student is a young person with academic potential

wtio

because of his poverty background has not had the motivation
or preparation to use or demonstrate this potent

Bound Guidelines, 1969-70, p.4)."
i

~ t—^1**

'
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11
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(jji’vy.

It is assumed that for

:

_

w

3

ono reason or another, the Upward Bound student has been

"turned

off*'

from academic goals.

Therefore, it is the purpose of the v a rious Upward Bound

projects to devise

a

curriculum which will change the student's

attitude towards education and to motivate him to use his

potential in pursuit of higher education*

Although the

major goal is to motivate students to pursue higher education,
it is not to be assumed to be

"national conveyor belt mind-

a

lessly processing youngsters for the nation's work force
(Billinqs, 1969-70 Guidelines,

p

c

Also as stated by

vii)."

C

Thomas Billings, former director of Upward Bound, that:

"Hopefully our program will assist our youngsters to become

competent and effective participants in the American social
and economic order.

But beyond that our programs should assist

Upward Bound youngsters to become sensitive human beings, free,
informed, and committed to the human struggle for excellence
(

Upward B ounjj..Giiid_alliis.S.
.

,

1969-70,

p

0

vii

"
)

.

The Upward Bound program is designed to provide maximum

flexibility to the sponsoring institution to develop

a

curri-

culum that will attempt to "turn on" the students towards
education.

The development of cacn Upward Bound piogio.ii

the responsibility of the project director and his staff with
the assistance of an academic policy group and public aavi:

committee.

The academic policy group consists of members

various
the sponsoring institution's faculty representing

disciplines and services.

The public advisory committee

->-y

oi

.
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includes members of the representative community action
agencies, parents, high school staff, and civic and community
leaders.

The racial balance of the group normally reflects

the same racial balance as the student body*

Along with the academic component of the program most

institutions include activities which will enhance the personal effectiveness of the students and provide opportunities
for the application of learning experiences to life experiences.

These include counseling, self-government, student newspaper,

community activities, cultural programs, recreational and
*

physical activities.
The Upward Bound program at the University of Massachusetts

was initiated in 1966 hy the Assistant to the Provost,

a

committee of interested faculty, and representatives of the
Since the

western Massachusetts Community Action Agencies.
program in 1966, the Univeristy of Massachusetts
a

program each year through 1969.

lias

sponsored

The original project started

with one hundred students from the four counties in western

Massachusetts:

Hampshire, Hampden, Berkshire, and Franklin,

Allocation of students was based on the incidence of poverty
in each county.

The largest number

oi

Hampden County which includes the city

S’cuden ts come
oi

upring

i

>

'.vom

ielt.

The program at the University of Massachusetts has been

based on three integral components:

Enrichment and Recreation, and
seling.

3.

1*

Academic,

2.

Cultural

Individual and Group Coun-

During the first and second summers, the counseling

component was

e ph

sized since it was designed to be

a

major

vehicle in aiding students to verbalize their feelings such
as hostility ana alienation and to provide group support

and reinforcement.

The Cultural Enrichment and Recreational

component consisted of Arts and Crafts,

a

Na ture-Biology

program, and trips to cultural and recreational centers.

These included trips to Expo ’67, the Newport Music Festival,
and to Boston and surrounding places of interest.

A

student

government was also an important part of the University of
M a ssachu sett's program.
!hs "follow up" during the academic year of the program

was considered to be an important and crucial aspect of the
total program.

It involved counselors visiting the partici-

pating high schools once

a

week

to provide the Upward Bound

students with counseling, assistance in obtaining tutors,
teacher conferences, parent visits, and intervention with
court and community officials.
tainerJ by the

Close contact was also main-

counselor with the local Community Action Agency

staff.
The author, having been involved in the Upward Bound

program as

a

counselor since June* 1966 and cognizant of the

importance of the counseling aspect of the program proposes
the following problem.

n

"

t

,

6

TH E PR OBLEM

fit.it.,

h

o c tioii

been tsksn and much sf fort has been

has

expended in developing and conducting varied and stimulating
Upward Bound programs in many institutions throughout the
country*

However, few studies have been conducted with

Upward Bound students, and the literature

vantaged students is limited*
been conducted have been of
address,,

Dr.

a

d eal.ing

with disad-

Most of the studies that have

statistical nature.

Thomas Billings, former nation;

.1

In a recent

director of

Upward Bound, made the following comment after relating some

statistical data of the successes of Upward Bound:
these are gross tallies*
be more hidden,

.

„

0

but

Our most important achievements may

less available to statistical analysis, beyond

the comprehension of auditors and politicians

January, 1969,

”

p.

5

)

(

J dna^ F x c^e n cj.e

*

Individual attention and development is stressed in the
Upward Bound program.
was proposed to be

a

The counseling aspect of the program

major vehicle in assisting each student

towards individual development.

The counselor's interaction

with the student and his environmental milieu was seen to be

a

guiding influence in the life of the Upward Bound student.
Jn Cou nseling t h a D 1 s a d v a

taoed

You

h

(1968

),

the 5m a lien

burgs point out that research in the field of counseling the

disadv a ntaged youth is practically non-existent.
Arnos

(1968)

Grambs and

state the need for longitudinal follow-up studies

which are lacking in the literature.

Many questions regarding

"

7

the counseling of disadvantaged students are being raised and

attempts need to be made to explore them.
With this in mind, the author conducted this study to

analyze counselor interaction in an Upward Bound program

utilizing four selected case studies.

The analysis of coun-

selor interaction in relation to the students, parents, school,
end community provided conclusions, implications and recommen-

dations for counseling the disadvantaged student, counselor
training, and for further research.
a

The author believes that

careful study of an individual may lead to implications for

students in general.

The study was guided by questions posed

by the author and from the literature (Amos and Grambs, I960)
iri

relation to counseling the disadvantaged student.

Maslow (1962) has stated that psychologists in this
country have listened to Allport’s plea for ideographic psychology, but have not done much about it.

Johnson (1946) pointed

out that if an individual was unique in all aspects there would
be no purpose in studying him, and the same would be true if

he was identical in all aspects.

Freud, while concentrating on

a

ideas of continuities in life.
and Brown

(

3.965)

Bruner (1956) relates that
few cases, brought forth the

Piaget, whom Oppenheimer (1956)

regarded as the most important psychologies

3.

contributor since Freud, has as his only data one or two cases.
Skinner related,

(1956, p.

228)

"Another accident rescued me

back to an even more intensive concent ration on the single
case.

8

Wood (.1955) suggested that the case study method can be
a

source of new ideas, but further stated that an obligation

to state and test hypotheses weakened the case study as a

source of new concepts.

Therefore, no attempt was made to

state or test hypotheses in this study.
This was on exploratory study.

Definitive answers con-

cerning the counseling of the disadvantaged student were not
sought.

Purpose and Significance of the Study
The major purpose of this study was to analyze counselor

interaction in

a

compensatory educational program utilizing

selected case studies and to present conclusions and impli-

cations which will be useful to counselors working with dis-

advantaged youth.

It was also designed to present recommenda-

tions to professionals in the field of counselor education
and training.

It was further designed to provide a basis

to generate hypotheses for further research.
L i mi tat ions

of the Study

The subjects used for the study do not represent

dom or representative sample.

a

ran-

They do not necessarily repre-

sent the entire Upward Bound population or population of dis-

advantaged students.

Limitations of the study are discussed

in greater detail in Chapter V.

t

t
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DEFINITION OF TERMS
0.

Q

E

Office of Economic Opportunity, the federal agency

»

»

designated by Congress to wage war on poverty in
the United States.

Disadvantaged, low-income, poverty
by 0.

E.

0,

:

poverty level as defined

for participation in the Upward Bound

program.

Turn-off, turn-on

:

terms used by the author to describe

a

student's motivation or lack of motivation towards
academic goals.

Community Action Agen cy:

the agency in the local community

designated and supported by

0.

E.

0.

to wage war

on poverty in the particular community.

Follow-up

:

the phase of the Upward Bound program during the

academic year.
Pro ec
\

:

term used interchangeably with Upward Bound program

Bridge student

:

student who will graduate from high school

and has one summer session in Upward Bound before

entering college.

.
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CHAPTER

II

REVIEW OF THE LITERATURE
UPWARD BOUND
The Students

Students in the Upward Bound program ore from low-income

families meeting the poverty criteria established by

0.

E.

0.

Most students are selected through the high schools by the

project director and his staff with the assistance of guidance
counselors, principals, and teachers.

Others involved in

recruitment include Community Action Agencies, Vista, juvenile
courts, ministers, welfare agencies, Neighborhood Youth Corps,
Job Corps, The Bureau of Indian Affairs, and present and

former Upward Bound students.

Personal interviews are usually

held between students and the project director or
of his staff.
a

a

member

Most projects throughout the country have made

strong effort to attract students in the same racial, ethnic,

proportions as reflected in their schools and in the community.

However, according to the Upward Bound Semi-Annual

report (1968), there are some exceptions, particularly in
the South where eighty-one per cent of all Upward Bound students

are black. Although problems of racial imbalance in some regions

exist along with refusals on the part of some

oi

the colleges

is
to admit Upward Bound and other poverty youngsters, there

little difficulty in getting enough students.

waiting lists have been compiled.

In most areas,

e

.

y

e

11

The Staff-Professional and Volunteer
The professional teaching staff in most Upward Bound

projects is recruited from the host institution and from the
local high schools.

Many projects have used

a

variety of

volunteers including community workers and parents for teacher
One project had

aids.

at another,

a

local editor who taught communications;

the administrative assistant of the Governor of

Maine taught an American Heritage course.

Professionals

such as artists also have volunteered their time.
In most projects

the racial composition of the staff is

consistent with the racial composition of the students.

The

least discrepancy exists in the tutor-counselor position

whereas

the*,

major discrepancy exists in the project director

position
The tutor-counselor position is an important one in the

Upward Bound program and has

a

It includes

multi-faceted role.

acting as tutor, counselor, confidant, student advocate, and

disciplinarian.

Professional counselors are also

a

part of

most urograms and provide group and individual counseling
and provide support to the resident counselors and other staff.
T he

Curr Iculutrs
Upward Bound is designed to provide maximum flexibility
~»ince not oil

in matters of curriculum and program des)ign.

at the same educational level

students

are

within

project as well as among projects.

a

t

h

t.

e

is d i v

In general,

j.

oi

c

rural

Upward Bound projects tend to be more structured, academic,

a

12

and occasionally remedial in their approach.
on the other hand,

Urban programs,

are more innovative and unstructured

(Upward Bound Semi-annual Report, 1968

).

Many projects have

included regular college credit courses in their curriculum
for bridge students.

In

general, academic classes, seminars,

and discussion groups are scheduled in the morning.

These

normally .include mathematics, communication skills, and the
social and natural sciences.

Afternoons and evenings are

used for creative workshops in art, writing, drama, music,

photography, student government, and other areas.

Other

activities scheduled during the evening hours include:
lectures, films, tutoring sessions, cultural events, social
events, and counseling sessions.
Of all the academic courses taught in Upward Bound,

have been stressed in most projects:
and Af ro-Arnerican history.

two

reading improvement,

Many interesting and provocative

courses can be found among the curricula of various Upward
Bound projects.

Examples include:

Great Innovators and their

Innovations, Swahili, Aeronautics, Evolution, Minority Group
History, Rocketry, Creative Writing, Chinese and Japanese

Cultures, Student Issues, Dulcimer Making, Printing, Applachian

Sociology, Mythology, Political Elections, Sculpture, Theory
of Games

(as an introduction to Mathematics),

Play-writing

and Production, Folk Music and Studies of Poverty.

Most projects throughout the country have arranged wit
course;.
the host institution to allow credit for college level

13

taught to the bridge students.

In many instances it has been

arranged to record an audit if the course was failed.

Some

projects also arranged with the staff of the participating
high schools to grant credit for work done in the program.

Generally, projects were designed as

a

total unit, regard-

less of the individual courses and activities they contained---

academic, social

,

and extra-curricular.

for example, student

governments were structured to accomplish many of the same
things taught in the classroom

j

math teachers provide conceptual

tools in social studies classes, and so on.

The Finances

— Costs

and Studen t Aid

In the fiscal year 1968 -69,

the national cost was

$37,988,951 of which the federal share was $28 ,947, 525 c
national average per student was $1,192 per year.
costs vary for different parts of the country.

The

Average

The cost per

student in the Rocky Mountain area reflects the increased cost
of travel and follow-up services when students are widely dis-

persed in hard-to-reach areas in states such as Montana,
Wyoming, and the Dakotas.
The twenty percent nan-federal share was usually met by

volunteer services and fee waivers.

However, some projects

have found considerable support from other sources, such as

private industry.
a

One project has received over $200,000 from

large national corporation in its home city over

year period.

:

a

three-

This has been used to give $500 o 0u scholarships

year in college.
to each Upward Bound graduate for his freshmen

1.4

.

The state of Connecticut has provided one-half of the
non-

federal share for all college and community action Upward
Bound grantees*

Many colleges have guaranteed admission and financial aid
to their own Upward Bound graduates*

Others have committed

themselves to admitting large numbers of disadvantaged students
and will include Upward Bound students among them.

The usual

financial package for an Upward Bound student has been

a

com-

bination of Educational Opportunity Grant, National Defense

Education Act Loan, and Work Study funds*

However, recent

cuts in appropriations for federal funds are expected to create

problems for future years*
o

Attendance at community colleges appears to be increasing
for Upward Bound students, probably because of the cost factor*

College attendance is
Upward Bound student*

at

least

a

good possibility for the

However, attendance at the college of

his choice, or at the college best suited to him is still

a

financial impossibility in many cases.
Ef f ects-«°r resf

.

S

upport and O ther Servic es

Upward Bound effects on people and institutions are

difficult to assess.

However, it appears that Upward Bound

can be given partial credit for changiny attitudes and policies
and procedures in institutions of higher .learning*

Upward

Bound and other disadvantaged students are being admitted and

offered financial

ai.d

in institutions where two or three; years

ago there would have been no hope of either*

lb

Special freshmen year support programs are under way all
over die country

stages .

H

,

and many new programs are in the planning

educed course loads, one«»tO“»one tutoring, counseling

services sensitive to the needs of these particular students,
and

a

personal contact.

l.o

cur red tape and confusion are some

of the major features of these programs.

Several states have developed special programs to seek
out and admit disadvantaged students into the state college

and/or university system*

In many areas

}

Upward Bound project

directors have organized state, local, or regional conferences
to explore the area of admissions and freshmen support.

While the effects on colleges and universities are becoming more and mo

e

:

pparent, the same is not

Upward Bound's effect on the high schools*

In

vident

c

areas where an

Upward Bound project selects clusters of students from two or
three high schools, its impact in these schools is much

greater than

'when

schools over

a

a

project recruits small numbers from many

large area.

However, frequently the effect of

Upward Bound in the high schools is with individuals;

a

guidance counselor who becomes more sensitive to the disadvantaged; in

a

teacher, who after

a

summer's experience in

Upward Bound, has revised her teaching methods*

16

Upward

Botjj n-!

-~
;

r

R

ala te d Re search

g—A dmi g s.1 qn and Retention

.

study conducted by

A

Cole and Gardenshire (1960) showed that of the Upward Bound

students who completed che brio go sumnisr

;

there was

a

hi. g tier

rate of entry into college than for all students and that

their retention rate was significantly greater.

Of 1,277

bridge students at 11 colleges and universities in 1965,
1,D2B entered college (BO, 5%).

In June,

1968, 791 (77$) had

completed their junior year and planned to return in the fall.
Of 29 institutions which had bridge students in 1966, 1,047 of

1,275 (82,1$) entered college.

By June,

finished their sophomore year.

The data also indicate that

I960, 863 (82,4$) had

Upward Bound students have roughly the same grade point average

when they enter college as does the general population; however
the dividing point is college entrance examinations, where

Upward Bound students perform far below the norm for all students.

This is attributed to test design rather than the stu-

dent's intelligence and accumulated knowledge.

Preliminary

data on retention of the 1967 class indicates approximation
of retention rates of college freshmen nationally,
A

study by Shea (1967) of an in-depth tracdcing of 1965

and 1966 alumni of the six pilot projects, maintained conti-

nuous data on 447 students entering college in 1965 and 295

who entered in 19 66 0

I

he study followed the students th lough

the fall semester, 1967, and showed that 59$ of the 1965 group

completed that semester and 66$ of the 1966 group completed
that semester.

Shea's report is very enthusiastic of the

17

Upward Bound concept, but emphasized the need for more Upward
Bound support of students in college.
ports in Stu dents and

B uildings

Froomkin (1968) re-

on references to Upward

Bound based primarily on Shea's preliminary data.

He observed

that very few Upward Bound alumni are likely to graduate from

college and recommanded that the program be kept as

a

low

level experimental effort until much larger funds can be
made available for financial aid and institutional change at
all levels.

He was also critical of what he termed over

emphasis on the numbeir of students entering college as opposed
to providing "staying power".

Korriegay

(1968) retracked 1504

of 3861 students starting college in the fall of 1967.

study x-eports that

9i?!,6

the spring semester.

good standing.

His

of the sample group continued into

Of those still in college

were in

1968, 1319 of this sample

As of December,

had been accounted for and 949

76^5

(

71.95/5) were in college.

In

another study, Kornegay (1968) classified schools enrolling
1967 Upward Bound bridge students in terms of size, backing
(public, private, etc.), ethnic composition of the student body

and location.

Results show Ed that approximately 70^ of the

black students from Upward Bound enroll in predominately black
colleges.

Forty-two percent of all students enrolled in inter"

mediate sized state supported institutions*

A

10

AJ titudin_al
,

Sel f Conce pt Motivational. and Academic Change

t

Studies
Hunt and Hardt (1966, 67, 60) studied students in

2

Upward bound programs for attitudinal and perceptual change

while in the program from 1966 through I960.
trol group

o

i

In

1967

a

con-

440 students, similar to but non — Upward Bound

students, was established and subjected to the same studies.
The final report concluded that

a

small but significant change

occurred over the entire study period regarding attitudinal

measures deemed relevant to academic success in college.

The

high school grade point average changed imperceptibly, and the

academic year porti.cn of the study showed
from the previous summer.

a

serious drop-back

Comparison of the control group on

attitudinal measures showed no significant difference except
with respect to future orientation.

applied for college at

a

The Upward Bound students

rate of 26.6/o greater than the control.

When students having two or more years of Upward Bound experiences were analyzed separately from those with one year or
the comparison with the control group was much more favor-

less,

able for the two year Upward Bound group.
A

study conducted by Ihrig (1967) of Upward Bound students

at the University of Albuquerque evaluated motivation based on

daily reports kept by the students.

Standardized tests (Kuder

DD Occupational Interest Survey, Lorge-Thorndike College Level

Intelligence Test, and the Edwards Personal Preference Schedule)
were administered in the beginning of the summer program.

A

follow-up test was administered on the Lorge Thorndike College

<

19

Level Interest fes

Schedule.

u

and on the Edwards Personal Preference

Grade point averages were collected for the

Upward Bound students and the control group at the end of
the Junior year and at the end of the first semester of the

senior year.
Upon the completion of the first year of Upward Bound,
the majority of the students had stayed with the program,

high percentage of the students (92$) made

education.

a

A

bid for higher

Of this number 49.49$ chose the area of technical

and vocational study, and 42.40$ chose college study.

results of this study concluded:

1.

The

That positive changes

had occurred in the grade point averages of the Upward Bound

students over the control group as indicated at the .05 level,
2.o

There were indications of gains in scholastic aptitude,

but there were several problems which prevented accurate

determination of such possible effects.

3.

The Upward Bound

program was influential in the higher autonomy scores made by
40 out of 59 percent on the Edwards Personal Preference Schedule.
4.

The empathy created by the informal evaluation extracted

from confidential diaries and faculty and counselors’ statements

seemed to convey the desire ”to learn, to do better and to seek

higher education.”

The predominating theme for this motivation

appeared to be ’’that someone cared”.
A

study by Zarnoff (19 68

)

deals with the effects of an

Upwa rd Bound project on the attitudes,

s cl

'-images

,

and academic

achievement of 52 economically disadvantaged high school students.
Data was collected primarily by means

o!

in-depth interviews
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approximately seven months after each student entered
Upward
Bound and after ail had completed the fall 1966-1967
semester
in public high school.

Program records and data furnished

by the high schools were also used.

It was found that marked

increases occurred in students' educational, and occupational

aspirations and expectations after seven months of participation in Upward Bound.

The students’ peers also came to look

more favorably on the program.

Both the students'

over-all

self-image levels and the extent to which they felt they could
exert some measure of control over their own destinies signifi-

cantly increased.

However, no significant gains were observed

in school grade averages for this sample.
In a

gram,

study conducted by the American College Testing pro-

(1967),

profiled test scores, grade point averages, and

other questionnaire responses of 3,000 1967 Upward Bound
bridge students were compared to norms established by 1.75
million, largely middle class students.

The most dramatic

contrast was between the grade point average profile of the
Upward Bound students who usually go to high school with each

other and their scores on achievement tests where they ore
graded with the norm group.

The grade point average profile

was essentially normal while the test score profile was heavily

skewed to the right

{

62 % scored in the bottom range of ACT scores.)

Geisler (I960), studied twenty matched pairs of high schoolage students from poverty backgrounds in respect to self-

concept and grade point average changes.

The self— concept
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measure used was

a

modification of the Butler and Haigh Q

sort sorted on "self and ideal self".

concept

,

Regarding "self

the experimental group change scores were signifi—

cant.lv higher than the control group change scores with

respect to self-ideal correlations*

Regarding academic

achievement, it was concluded that the Upward Bound program
exerts

a

positive influence on the academic achievement of

the enrolled students.

was

a

It was

further concluded that there

positive, significant correlation between self -concept

and academic achievement*
An evaluation questionnaire was also administered

results revealed that the

a

a

nd the

spects of the program deemed most

beneficial by the students were

:

academic classes, special

interest study, counseling and guidance, staff-student .interaction,

and field trips.

Benefit-Cost Analysis St udi es «

Three authors, Banal (1967)

and freeman and Bailey (I960), attempted to calculate the

benefit/cost ratio of Upward Bound in terms of the individual
student.

The basic method used was to charge per student costs

and foregone income in current dollars against an estimated

margin of lifetime earnings of

school graduate.

a

college graduate over

a

high

Since various assumed rates of inflation

compounded annually over

a

45 year working 15-fe results in a

substantial discount of this increment, benefit cost ratios in
both papers are modest.

.
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-Impact Stud ies Underway

Greenleigh Associates,

Linder

.

Inc.,

contract with

0.

E.

0.,

is making an intensive study in

sixteen scattered locations of the relationships between
Upward Bound projects

arid

draw their students.

The studies'

f.riy

instance

Oi

the high schools from which they

objects are to identify

significant impact, to analyze the types of

relationships that do exist, and to make broad recommendations as to the optimum posture to be taken nationally and

locally to improve them.
Also under contract with

0.

E.

0.,

Cyben Education,

Inc.,

is examining six projects in terms of the degree of parental

involvement on program structure.
SuKirna

ry

The Upward Bound program was described.

there was much diversity among programs.
by the national guidelines.

Nationally,

This was encouraged

Similarities existed among many

programs in the general structure of the curriculum.

All

students must meet the poverty criteria established by
0,

0.

E.

Racial balance among the students, staff, end advisory

groups was

encouraged.

The sponsoring universities provided facilities and

some of the staff members for the various projects.

Other

staff members are recruited from local public and private school
The curriculum of the Upward Bound programs is the respon-

sibility of the director and his staff.
flexible programs

h a ve

been designed and

Many creative and
c on

due t ed
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An account of the federal costs and student aid was

provided.

The national average cost per student is $.1,192

per year.

Studies show that Upward Bound students apply for college
at

a

greater rate than the normal high school population.

Retention rates indicate approximation of retention rates
of college students nationally.

Regarding self-concept, motivation, and academic change,
studies reveal various conclusions.

Two studies reveal posi-

tive changes in the students' motivation and self-concept e

Regarding grade point average change, one study shows no or
slight change in students' grade point average after one

summer session.

Another study showed that positive changes

occurred in grade point averages of the Upwa rd Bound students
studied.

Another study revealed marked increases occurred in

the students'

educational and occupational aspirations and

expectations after seven months participation in Upward Bound.
One study concluded that there was a positive correlation

between self-concept and academic achievement.

s

c

)
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IDI.G GRAPHIC

VS. NOMOTHET IC

1

1

1

O'

Ihsre seems to be an agreement among epis temologists
that there are two modes of concern to the human mind

.in

relation to the complex universe of surrounding events.
The mind may classify its experience and use the general

principles that emerge or it may be concerned with the

individual happening or single event confronting it.
James stated the matter in

a

William

passage as follows:

The first thing the intellect does with an
object is to class it along with something else.
But any object that is infinitely important to us
and awakens our devotion feels to us also as if it
must be sui generis and unique. Probably- a crab
would be filled with a sense of personal outrage if it
could hear us class it without ado or apology as a
’I am no such
crustacean, and thus dispose of it.
thing,* it would say; 'I am myself, myself alone*.
(James, 1901, p® 10)
In

determining terminology, Allport (1962) cites the

opposition of philosophers with widely diverse terminology.
However, the terminology adopted by Windelband (1904) to des~

cribe the two modes of interest is most widely accepted; that
of nomothetic and idioqrephic forms of knowledge.

In

most

Cases, all writers agree that natural science favors the

former and historical science the latter mode of thought.
referring to psychology, Allport (194 2) cites that some w
agree that psychology is

a

In
r 5.

,

1.

wholly nomothetic discipline, but

other such as Allport argue that it can and should be .idiographic
as well.

This he states as follows:
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Nome the; tic studies are all to the good but by
no means do they e xhaust the usefulness of first-'
person documents for a science that will admit the
idiographic as well as the nomothetic perspective.
Not until we are prepared to dwell upon the unique
patterning of personality and to concede that
lawfulness need not be synonymous with frequency
of occurence in a population, and to admit that
prediction, understanding, and control are scientific
goals attainable in the handling of one case and of
one case alone*— not until then are we in a position
to assess the full value of personal documents®
(Allport, 1942, p 0 64)
,

Allport (1942) argues that acquaintance with particulars
is the beginning of ail knowledge-scientific or otherwise.

It

is essential in psychology that the origin of our curiosity
in,

and knowledge of, human nature lies in our acquaintance

with concrete individuals.

An essential first step is to know

them in their natural complexity.
in case documents,

Allport

1942

(.

)

argues that

personal causation is far more important

than in nomothetic abstractions.

No two lives are alike in

their motivational processes and psychology needs to concern

itself with life as it is lived, with

significant total

processes of the sort revealed in consecutive and complete
life documents.

Each personality is different and the course

of causation is personal instead of universal.

According to

Allport (1942), only idiographic study will discover such
laws.

A

theoretical consideration of idiographic study is

that the application of knowledge is always to the single Case,

Warters (1964) describes the case study as the reporc on
an intensive investigation of many important aspects
unit-’-a person,

a

group,

a

oi

community, an institution,

some
cm

•

:

$

)
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like*

The study reported in this document concerns the case

study of the individual person.

history

and "iii

e

Two other terms,

history" are also used to describe this

analytical and diagnostic tool*
Strang (1949) and Traxler,

Some writers, such as

(1957), make

distinction between

a

the "case history and the "case study".

case history as

a

\

hey

d

They describe the

synthesis of information made periodically,

similar to, but, more detailed than in
record.

"case

good cumulative

a

escribe the case study as an intensive analysis

that includes interpretation and is focused upon the problems
or adjustment difficulties of the subject.

such as Shaffer and Shoben (1956

In

contrast, other

use the terms "case history

)

and "case study" interchangeably*

f~or

study the term "case study" will be

the purposes of this

use:d

e

One of the significant characteristics of the case study
is the inclusiveness of its contents.

This is stated by

Allpart (1942):
This method*~~is the most comprehensive of all,
and lies closest to the initial starting point of
provides a framework within which
-*-t
common sense.
the psychologist can place all his Gbse.rvati.ons
gathered by other methods; it is his final affirmation of the individuality and uniqueness of every
It is a completely synthetic method,
personality.
the only ono that is spacious enough to embrace all
Unskillf ully used, it becomes a
assembled facts.
meaningless chronology, or a confusion of fact and
Properly
fiction, of guesswork and misinterpretation.
all.
of
method
revealing
most
the
used it is
A 1 1 p o r t , 1942, p • 4 Q
(

M i 1 lard a n d R o t h n e y

(19 5 2

)

,

ro1ate

that case stud i e s can

be usef ul in arr.iv5.ng at generalizations and

p x 5. n

,

iple.j

garding growth and development of children in general.

ihuy

t

-

e

.
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a l so

state that the case study method has always constituted

the inductive .method of arriving at principals in any scien-

tific field".

Alexander (1962), cites that the introduction

of case histories is the most important methodological contri-

bution of psychiatry to the social sciences".

Varma (1965)

supports the need for more research that is directed to the
"unmanifest dynamisms" of the human personality.

He feels it

is a "welcome corrective to the more radical behaviorist trend

in present day psychology",

Millard and Rothney (1952),

Murray (1938), Young (1952), Jones (1943), Faust (1963), Zachary (1941), Williamson (1950), Dailey (I960), and others,

support the case study method for appraising personality.
Johoda and Deutch (1952), cite that scientists have found
that the case study approach is

a

particularly fruitful method

for "stimulating insights and for supporting hypotheses for

research".

The features of the

c a se

study approach which they

cite that make it an appropriate procedure for the evoking of

insights include the following:
1

e

2

.

3.

—

Attit ude of in ves t iqator attitudes of alert
receptivity of seeking rather than of testing—
instead of limiting himself to the testing of
pre-existing hypothesis he is guided by the
fea tures of the object being studied.
ens ity of the study - -this m a y e n t i 1 ex t e n
siva case study of present situations, but also
a thorough study of the individual's life history,
In

i

Heavy reliance u p on the I nte grative power of the
inv
and upon his ability to draw together
g ator
many diverse bits of information into a unified
interpretation

—
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4.

—

Economy of research efforts when one’s interest
centers upon the testing of hypotheses, economy
of research effort is an important consideration
in the selection of cases for study— —social
scientists frequently find a handful of cases
may produce a wealth of new insights, whereas,
a host of others will yield only a few ideas.
(Johoda and Deutsch, 1952, pp. 42-44)

The essential procedure, described by Good and Scates

(1954), of the case-study method is to take account of all

pertinent aspects of one thing or situation, employing as
unit for study, an individual, an institution,
or any group considered as a unit.

a

a

community,

The case consists of the

data relating to some phase of the life history of the unit
or the entire life process, whether the unit is an individual,
a

family,

a

social group, an institution or

a

community.

The

various fields in which case studies have been used to advantage
include:

law, juvenile delinquency, medicine, psychiatry,

psychology, education, guidance, cultural anthropology, sociology,

social work, economics, political science, and journalism.

Mouley (1963) relates that although case studies constitute the most comprehensive means of studying the whole child,

distinction needs to be made between their guidance and their
research functions

— case

studies used for guidance purposes

can lead to the derivation of relationships that have
on research and vice-versa.

a

bearing

He cites that the case study

probably makes its greatest contribution to the advancement of
science as

a

source of hypotheses to be varified by more

rigorous investigation.
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Barnes (19 60) ci css that the case study serves well where
some aspects of an individual’s make-up needs study.
a

It is

comprehensive analysis and evaluatory description of an

individual

,

with special regard to the problem under examina-

Hillway (1956) supports the theory, that despite several

tion.

short-comings of the case study, when used in conjunction with
a

quantitative survey, it often draws attention to information

that cannot be obtained successfully in any other way and thus
can be justified scientifically.

Materials used in case-study research include information
obtained from such sources as personal interviews, personal
documents, and medical, educational, and social agency records.
The personal

interview is perhaps the most important tool, but

the data obtained from interviewing should be verified by

comparison with written records whenever possible.
In

(1956)
1,

using the case-study method for training, Lloyd- Jones

lists the following values:

Effective way of helping people to learn to deal
more thoughtfully and skillfully with the problems
of relationships that tangle our lives.
Case analysis aids people in examining and understanding their own attitudes and reactions to
situations and to the people in them.

3.

4.

Cases provide a safe-somewhat impersonal, medium
rox
fox' projection, serving to objectify problems
them.
on
the individuals working
Case studies provide a basis for concentration
on prevention of problems by group discussion
of cases.
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5.

Discussion of cases in graduate classes provide
for active participa tion teacher is viewed as
a collaborator.
Can be a vital educational
experience for the teacher conducting the class.
Lloyd-Jones 1956, pp. 1-10)

—

(

In

,

discussing the limitations of the case-study method

Warters (1964) cites the followings

1.

Case— study procedures

are not standardized — case studies on the same person made by
two investigators may differ in

a

number of important aspects.

2.

There is

3.

The reliability and validity of case-study material cannot

a

special problem with respect to sampling.

be checked to any great extent through the use of statistical

methods because the data used are in large part unstandardized
and unmeasurable.

The case-study method has limitations.

Evidence derived from one case or from the cases planned in
this study cannot be generalized to
In

a

universe.

further support of the case-study method, Van Dalen

(1962) points out the following contributions:
1.

...

a negative piece of evidence produced in
single case will alert the investigator to
the possibility that he may need to modify his
Case study data also prove useful
hypothesis.
when the researcher needs to illustrate statistical
findings, for concrete examples drawn from individual cases can help readers understand statistical generalizations more readily.
a

2.

Case studies are useful to the surveyor because
they may reveal what factors are relevant in a
given situation that can be measured quantitaStatistical surveys on the other hand,
tively.
may provide a guide for selecting representative
Thus the two methods
subjects for case studies.
(Van Dalen, 1962, p. 199)
are interdependent.

.
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In relation to the study of disadvantaged students,

country of Israel has initiated
based on

a

a

the

research project which is

study of fifty individual cases to gain insight

to particular problems and to be used to propose a program

to attack the problem of the disadvantaged student in that

country
Summary
Two forms of knowledge were described - nomothetic and

idiographic.

Allport and others argued in support of the

idiographic method for study.

Several writers agreed that

the idiographic approach is important since each individual
or unit is different and should be studied in that context.
A

description of the case study was given.

The use of

the case-study method was supported for stimulating insights

and for supporting hypotheses for research.

It

is agreed

that case studies may reveal factors that are relevant in
a

given situation that can be measured quantitatively.

tions of the case-study method were cited.

Limita
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COUN SELING TH E DIS ADVANTAG ED

OTIljlFjUT

teachers are judges; police are threatening;
even the neighborhood bartender is a stranger*
But the person bearing the public label of' helpercounselor will more than ever be called upon.
The
disadvantaged whether they be youth or their
parents, will seek such help.
Thus the counselor
may well become the doorkeeper for many, many
millions.
(Grarnbs, I960, p* 365)
f

Although few validated research studies have been conducted concerning the counseling of the disadvantaged student,
there appears

to

be a recognized need for counseling in edu-

cational programs for disadvantaged youth*

Most of the com-

pensatory programs such as Upward Bound, Job Corps, and the

Neighborhood Youth Corps use counseling as
reaching the disadvantaged student.

a

major tool in

Techniques used in these

products vary since maximum flexibility is allowed to experiment with different approaches and methods.
A

major factor in counseling the disadvantaged student

is the changing role of the counselor from that which is per-

ceived of the present school guidance counselor.

Although

research studies are limited on counseling the disadvantaged
student,

the author will describe briefly the characteristics

of the disadvantaged student,

and review the literature per-

taining to counseling the disadvantaged student.
The D i s a d v a n t a o ed_ St ude nt
The disadvantaged student is,

for one reason or another,

alienated from the mainstream of American society.

Phillip

(1960, pp. 504-505) describes the alienation syndrome of the

.

:
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disadvantaged student to include:
3.

1.
2*

4*
5*

6,

lack of adequate self-concept
in oe.l.Lb'c cual listlessness and poor scholastic

achievement
no clear system of personal goals or values
over-indulgence in social or recreational
pursuits which are of little worth
an underlying attitude of depression, and at
times hostile defeatism
his problems result in a warped and w retched
internal life

In describing Neighborhood Youth Corps enrollees, Hill

V
and Lieberman {1967, p«.25G) list the following characteristics
lo
2*

3.
4.
5.
6.

trouble in dealing with authority
defeatism
peer relationship problems
family related problems
poor communication skills
negative reaction to low-status jobs

The disadvantaged student has rejected the fundamental

values of society.

He sees the world being made of work,

numbers, and requirements which mean failure to him.

little hope for the future.

He sees

Therefore he develops apathy,

hostility, and anti-social behavior.

Regarding the disadvantaged boy, Cordon (1968, pp, 119-167)
relates the following characteristics:

—

1.

the balance or
tyle
Conceptu 1 vs t
activity
ptual
v
c
between
relation
ter
m
s favors the
b
o
in
d
i
expression
and d i r s c t
1y
it does
than
more
style
motoric or acting-out
class,
for members of the middle

2,

V erbal

-

—

style refers to weaknesses in the utilization of abstract symbols and complex language
forms to interpret and communicate (and) weaknesses in the utilization of abstract cognitive
processes with marked tendency to ravor concrete,
stimulus -bound processes

i
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3

4

Time. Pe rspe ctive and delayed gratification
lower class child has difficulty
in making time judgments and, as an adolescent,
has often been described as living in the present
and not being able to delay gratification.

•

Ml

1

1

.'

—

oninq Several characteristics of the
disadvantaged adolescent's thinking may be subsumed under the heading "ego functioning".

-Ego. Jiu n ct_

*

Synt hetic Func t ions - -The most subtle,
frustrating and ultimately striking aspect
of the thought of many disadvantaged youth
is a certain freedom from the constraints
of verbal logic.
Compared to the middle
class, lower class yoiuth are less responsive to the commands of words.

Activity —-There is the reverse side of the
coin of freedom from the command of words;
it lies in the unsterotyped thinking that
leads to creative problem solving.
Thus,
workers
several
have remarked on the resourcefulness, ingenuity, and creativity
of many disadvantaged people.
Po rr jo.n O rientatio n- - A further character i stic
of the thinking of many disadvantaged people
has been described as person oriented thought,
in which bureaucracies, agencies, and other
abstract entities tend to be personalized,
to be seen in anecdotal terms as actions of
individuals directed toward them.

with disadvantaged
youth is likely to be most effective if the
counselor deals with the palpable here and
now rather than generalized instances and
abstract qualities.

C one retenesP" -Counseling

— Many

disadvantaged youth may
the lack of cogb e described as copeless
appropriate
resources
nitive and intellectual
enthey
problems
for solving many of the
middlethe
in
move
counter in attempting to
class world of school and work,

C Op el es sness

5

.

—

family Background

—

the Environment The kind of early
vantaged youth, gives rise
'infancy, of the di
first, weakness in
products!
to two important
-

I';.;

•

-n'inn

,
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reality contact resulting from a lack of gratification from reliable others that would function
to direct the infant's interests and attention
to the environment and to persons and objects in
it and second, failure to establish basic trust
in nurturant figures, and by generalizations,
in other adults.

—

Rol e Taking
In deprived neighborhoods, children
have few opportunities to learn about social
roles characterizing the varieties of statuses
and positions that people in middle class
America occupy.
C ons c ienc e™ -Those

processes that reduce the
opportunities and motivations in ternal izing
the parents are the same ones that, theoretically,
are responsible for a low' level of superego
development and the c apacity to experience guilt.
eer Influence- -The frustrations of life in the
home, the crowded living conditions, the unpleasant interaction with parents, all combine
to make the street a more gratifying and freer
Thus, despite the
place for the poor child.
fears and wishes of many lower class mothers,
the peer group takes over much of the families
socializing role, becomes the child's source
of values, and the group from which he derives
his status

P

Sexual I den t.i_ty ~-The lower class disadvantaged
ibis is
family is often headed by a female.
ambivalence
deep
boy's
the
for
the background
about his status as a male, and his self-hatred
in response to his almost obsessive attempts to
prove his masculinity in order to dispel the
doubts produced by an initial identification
with a female model, in a f emale— dominated
household c
6.

—

Educational Background From the very beginning,
the disadvantaged student is ill prepared to
cope with the demands of formal education in
schools and classrooms organized around a middleclass model of verbal facility, delayed gratification, impulse control, and reduced motor
functioning in favor of cognitive-conceptual
activity.

3e

7

•

Int erpers

r

Operations

in sj

—

One of the most valued and
potentially positive characteristics of the
inner-city slum adolescent is his great loyalty
to his peer group.
tie peer group provides him
with many sources of gratification, it is a
place and context in which his sexual ambivalence is acted out and his sexual anxieties
reduced; it is the vehicle for his thrill
seeking, it is the object of the solidarity
and submersion of belongingness that he does
not get in his family; it is his source of
defense against the arbitrary power of authorities, and the support through group norms he
can meet to replace the success he cannot
achieve in school; it is the frame for the only
social structure he can understand and appreciate, offering him an unabiguous code of
behavior, and reliable and predictable terms
for his conformity; it gratifies the dependency
needs that his family has been unable to satisfy,
but it does so in a way that does not violate
his masculinity needs, or arouse fear.

IL^«!L^LG,y SJvi^4
u

I

—

essnes n M any disadvantaged families feel
that their lives are subject to forces beyond
their control, in which the institutions of our
society:
businesses, agencies, public employees,
are ranged against them.

P o w e r;-1

Dependency -«-In a certain sense, poor people are
made passively dependent by their reliance on
interpersonal cues as guides to action and to
the status of the potentially threatening interpersonal environment, and by their powerlessness.
Locally at ion --Uncertainty about the interpersonal
environment and withdrawal from parts of the environment that can be avoided, result in a
restricted range of geographical mobility.
Aggres sion-In many ways the aggressiveness of
the disadvantaged youth is a summing up of the
dynamics and personality structure— motoric
style; low impulse control; the need to prove
masculinity; the lack of introspection, and low
levels of guilt that lead the poor youth to
blame his situation on the personal agents of
society; training in aggression implicit in the
harsh and arbitrary child socialization pr cti
he has experienced; the tension and irritability

•
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produced by unsatisfied needs, imposed failure,
and powerlessness, as well as by the internal
conflicts between masculinity and feminine identifications, between feelings of failure and
the need to feel that one has identity as a
self-owned agent of his own actions and experiences, between the fact oi imposed dependEjncy
and independence strivings.
-Poor people are self rejecting-their low self concept is related to many
factors
avoidance of introspection and self—
analysis; difficulties in developing adequate
identifications; powerlessness, avoidance of
feelings; extern a lization of their problems,
etc.
he self image of Negroes is even more
severly affected as a product of the classcaste system to which they are subject.
:

"1

— The defensive style of the lower class
adolescent shows a high frequency of denial.
Another common defense is acting out, as well as,
displacement

Def
enses*
MM
UOW. V.CMt^UIMl

W>

—

Limits Testing The relationship that develops
between the disadvantaged adolescent youth and
the counselor is often marked by extensive
testing of limits, operated through shifting
provocation and passively dependent compliance,
almost as if the youth were trying to resolve
the ambiguity of the role relations in such a
way as to define the counselor as the source of
anticipated failure and rejection in counseling,
and as a way of bringing that rejection about,
thus, preserving the defenses and adaptation
the youth have developed from the invasions of
dangerous feelings stimulated hy the possibility
To a gx'eat extent, the ability of the
of hope.
counselor to survive the client's testings is a
function of the counselor's ability to project
his commitment to and interest in the youth.
8«

—

Hole Mastery Two roles that disadvantaged boys
are ill-prepared to play appropriately are the
roles of job seeker and the counseling client.

u

.
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Regarding the disadvantaged girl, Washington (I960,
pp.

169-189) cites the following characteristics:
1

•

The disadvantaged girl has difficulty in connecting her earlier childhood role with the
new roles she must assume:
mother, housewife,
worker, citizen.

2.

Deprived girls have learned to distrust the
hostile, careless, unstable people they were
forced to depend on.
They hove learned that
rage and monetary power could be used to clothe
fear and cover helplessness and despair.

3.

Girls born into geographic or ethnic isolation
lack the knowledge, skill, and sophistication
that would make them personally and socially
adequate to meet the demands of a highly competitive world.

4.

In many instances the girl's identification
process is greatly complicated because there
is no father 5~n the home or because the father
is brutal.

5.

In most all cases, the disadvantaged girl cries
Jn an effort to
out for affection, for love.
meet her need for friendship she gets involved
early in highly emotional, introspective, and

romantic relationships.
The Role of the

Co

nselor

it is generally agreed that certain methods,

philosophies of

tin?

ideals, and

counselor are representative of the middle

class and are not effective for the deprived client.
ing to Calia (1966, pp.

Accord-

100-102), four concepts which present

difficulties are as follows:
1.

Sedentary talk --This as a medium for counseling
can be totally inappropriate for the deprived.
Research indicates that they "dislike" verbal
For them actions are better than
communication.
words

o

—

—

.
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^

•

^

*

p loiroit i ori as a goal f r counselin
This is contrary to the "life style’ir~of the poor.
Thoy t-end to respond more to externa], phenomenon

J^.T_f

tive regard " - This concept is
^Il£-5jX^AtA5ILg.T
certainly applicable to the deprived, but it is
a.lnios c impossible Tor a middle — class counselor
to fully empathize with the deprived client's
plight.
Without this empathy the unconditional
positive regard, at least, is difficult to achieve.

1

-

Se lf Referral

—

This concept is inconsistent with
the life style of the poor.

School guidance and counseling is generally criticized
as being ineffective in reaching the disadvantaged student.

Daniel

(

1966,

p

.

199

)

states:

The concept of counseling needs to be examinedmost school counselors are overburdened with clerical
and administrative duties
for most disadvantaged
youth guidance appears to be ineffective.

—

Pertaining to dropouts, Arbuokle (1964) maintains
that school dropouts ore being alienated.
out and failure have been mads synonomous.

The words drop-

The school is

a

place where this type of thinking is maintained, where the
needs of the children are ignored so that other systems may

Generally, the dropout faces rejection and fail-

be imposed.

ure on all fronts.
In

working effectively with disad van taged students, more

counselor involvement is necessary.
writes

iri

the N.

E<

A.

Gordon (1964, pp. 129-201)

report:

the counseling service will need to dislodge
itself from the desk and the playroom and become actively involved with the actual experience of the
child and the persons who influence and determine
.

.

.

those experiences.
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He further states that counseling should be

a

combination

of the following:
1.
2.

3.

4.

changing the environment
finding new outlets or client's energies and
capacities
remedying the client's specific disabilities
dealing directly with the client's psychic
problems
i

Jesse Gordon (1968, pp. 119-168) makes the following sug-

gestions regarding the role of the counselor:
1«

The counselor who has not learned to read body
language and to interpret the meanings of actions
will receive a more restricted range of information from a lower class counselse,

2c

Counseling that does not provide opportunities
for trying out decisions and activities, and
for tying the content of talk to direct action
by the counselee will probably be less effective.

3,

Clients are likely to express responses to the
counselor through acting out that may have
serious consequences such as physical threats,

4,

Tolerance for long interviews is probably low,
so that counseling sessions requiring motor
passivity should be briefer than customary, or
the counseling session should be interspersed
with opportunities for motoric behavior (e« g.
role playing rehearsals of planned actions,
counselor-client interaction during the course
of some shared activity)',

5,

When it comes to a show-down between the claims
of the counselee's peer group, the counseling
is most likely to lose; the best strategy of
the agency is thus to turn a liability into an
asset: to bring the group in counseling for
the youth to relate to,

6,

the case of Negro youth with a white counselor, the problem, is complicated as indicated
by the findings that Negro children have strong
frustrating identity conflicts including wishes
t h a t they
to i d e n t i f y w i th whites, to be w h i t e
are resentful of their skin color, and acceptant
of the white pre judical view of Negroes,
In

;

. .
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«

Although counseling is necessary for those who
are already the products of the forces indicated,
the more important task is structural socioeconomic. change to end the production of disadvantage men t, and that this goal represents a
better and more productive use of the resources
of counselors than a continued palliative effort
to patch up the mistakes of the past without
preventing the mistakes from recurring.

Bennetta Washington (1968, pp. 169-189) cites the follow
ing pertaining to counseling the disadvantaged girl:
1*

2.

counseling approach that is effective for
suburban white, Anglo-saxon youth will not be
appropriate for a minority-group youth who lias
grown up in an urban ghetto.
The disadvantaged
young woman is an individu al and disadvantaged-both aspects of her personality must be understood

A

The counselor has the responsibility to increase
his awareness of the presence of members of the
girl's group in professional positions, and to
emphasize the practicality of further education.
The girl may .also need to be prepared to better
handle the rebuffs she has been conditioned to

encounter
3

0

4.

It is particularly important for the counselor
of girls to be cognizant of existing public and
private programs of occupational training, to be
knowledgeable about continuing education, and to
be aware of such undertakings as the w ark -study
programs, which may mean both a paycheck and the
acquisition of education or training.

An emerging role of the school counselor is that
of preparing the young individual for the transition from school to community before it has

occurred
5.

6,,

Some girls need specific help in planning for
training and learning how to get a job after a
baby comes.

Group counseling provides one means of achieving
our objectives (to discuss problems openly and
to relate closely with others).

0

——

p
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The girls cannot be expected to think in terms
ov long range plans and goals when short range
needs are pressing.
Counseling, therefore,
must often be for short range goals:
the next
step, good general direction.

„

Programs for the Disadvan taneri
In

describing the role of the counselor in the Neighbor-

hood Youth Corps, Hill and Lieberman (1967, pp„ 257-260)

believe the counselor is

a

social worker,

man, and a catalyst for social change.

a

public relations

Duties of the

Neighborhood Youth Corps counselor include:
1.
2. .

3.

4.
5.
6.

job adjustment plus dealing with the personal and
educational aspects of the individual
visiting job sites
home visits
helping enrollee become aware of himself and his

self -concep t
assisting with court problems
interpretation of the N. Y« C. program to schools’
staff and employers to promote understanding of
poverty stricken youth

Ruff (1966, pp. 37-42) in reporting about counseling in
the Neighborhood Youth Corps, suggests the following to

improve counseling:
] ,

2

•

3

•

ns
Closer look at vocational develnoment
disadvantaged
of
development
patterns
Vocational
youth are different from those of youth in norRecent observations tend to
mal environments.
conclude that while many senior high school
students are going through the exploratory stage
of vocational development, the disadvantaged
senior lias not approached the fantasy stage.
\

—

"isadvantaged
Ex and ed hioh school work proo rans
students identify with the group "where the action is".
Use o f sub-professi onal personnel in G uidance.
Local non-degree personnel should be employed as
They can do many of the
work-coordinators,
clerical and routine tasks.
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In

the Job Corps, Acker (1967, pp.

25-36) reports that

the counselor is seen as a "mobilizer" to facilitate develop-

ment of group identity and group solidarity.

He is a con-

sultant to the client group and to the immediate helpers.
He is

a

liaison person in serving as

a

bridge between the

client group and the "establishment" which is often seen by
the client group as being hostile or at least inaccessible.
In

the Mobilization for Youth program (Rees, I960)

sponsored by federal funds in New York City, attempts were
made to relate the social, educational, cultural, and

vocational needs of the trainee in
environment".

a

"highly protective work

Trainees were placed in work crews of 10 to

20 members to increase their employability.

Work varied

from "building repair" to nurse's aid training.

Group counseling used in the program consisted of six
to seven work trainees per group.

One of the main themes

dealt with in the group sessions was that of "employment
shock".

This is described as

a

"reaction suffered by

a

trainee

who has difficulty in facing, conforming, or adjusting to

reality in relation to the current work world".

Expressions

of hostility toward authority were also dealt with in the group.

Role playing was also an effective technique used in this

program in assisting trainees with job interviews.

Direct

confrontation was used sparingly and cautiously to avoid scapegoating.

Group counseling was also suggested with the pro ccsion-

al and semi-professional staff to deal with problems.

i

.
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In

the Upward Bound program at Indiana State University

(Williams, 1967) the objective of counseling was "to help

students change certain behavior patterns and to enable
them to utilize the latent resources they brought with them
in turning

a

difficult life situation into one of opportunity.

The outcome of the program was for the students to take some

’constructive action on their own behalf'.

M

Important concepts included in the program were:
1.

Wanted each student to consider the basic growth
question:
"What shall I be?".

2.

Student needed support that is missinq in their
lives.
(After ten counseling sessions only two
students could name a person in their lives who
they thought had inspired them to develop values
which would help them to develop their potential
and increase their social responsibility.)

3.

Work with school and community is important.

4.

Individual responsibility stressed
plan activities, recreation, etc.

5.

Identification important

6.

Counselor sensitivity important in establishing
rapport

In

— provide

— students
model figures.

the Upward Bound program at the University of Massa-

chusetts, Winder, Bakal, and Madaus (1968) report that the

counseling component of the project provided the major motivaIt was based on

tional thrust in the program.

the concept

that counseling is the best instrument for allowing the student
to work through his "negative

s

elf-concept and his hostilities

toward school, education, and teachers so that something meaningful could occur in the classroom."

1

e
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Group counseling was held with twelve students of both
sexes in each group that met for fifty minutes for five
days
per week for eight weeks.

Themes which were dealt with in counseling during the

summer program were "alienation", "sex", "identity", and
"student relationships between parents and siblings".

Progress was achieved in assisting the student work
through his feelings of alienation and his negative attitudes
toward authority.

It was helpful to him in establishing his

sense of self-worth.

The students were able to show this

through their increased commitment to the program and their

acceptance of the "authority figures" in the program.

They

were able to explore areas of racial prejudice through an

interracial social experiment.
Their continued commitment to the program and toward

educational goals is evidenced by the continued participation
of the majority of the students in the academic year followup and by returning to the 1967 summer program.

Counseling

t he

D 1 s a d v a n t a g cd

N egr o

5

li

d

nt

Phillips (I960 pp, 504-507) in writing about the counseling of Negro students presents four relevant assertions:
1,

It is difficult for a counselor to be empathetic
This
with Negro clients if not Negro himself
Negro
both
involving
is supported by his study
.

and White counselors working with seventeen year
Me found
old Negro boys with school problems.
that white counselors were unable to establish
good rapport and a follow-up showed no change.
The Negro counselors were able to establish
good rapport and a follow-up showed change.

.
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2.

Counselor must Hove an adoptive function
involves guidance worker's exercise
of leadership required to modify or change
existing school and community practices and
to render them more congruent with student
needs

whi. ch

3.

Counselors must be exposed to more extensively up-to-date scientific findings in cultural
anthropology and related fields.

4.

Many professionals are strictly quantitative,
and professional advancement dimensions in
the field of guidance are becoming removed
from types of informal "grass roots" counseling contacts which are important.

5.

There is a real need for more Negro models and
a need for counselors to be concerned with curricular concerns and the development of unbiased
books which include an identity for the Negro.

In

working with Negro students, Trueblood I960
(

,

pp.

232-269) states the counselor must have and use special

knowledge of Negroes to effectively counsel them.

He ref-

lates the following as content concerns of the counselor:
1.

Guidance programs should be organized early
in the schools to help counteract institutional
factors related to lack of opportunity.

2.

Guidance programs should include early opportunity to study occupations.

3.

4.

5.

Early advice on occupational end vocational topics
on the basis of national trends to counteract
the stifling forces that suppress Negro occupational curiosity.

Counselors should learn as much as possible about
the social and class background of the Negro to
better understand their problem of adjustment
to the larger society.
Counselors should learn about the effects of
segregation and discrimination on the personality development of the Negro student to better
understand the far-reaching and proven negative
effects that these two factors have on them.

6.

Counselors should recognize that the Negro
student is apt to be deficient in readinq
tools.

1

.

9.
B.

he role of the parent of the Negro student
is important in "the motivating factors related
to the desire tor additional educational and
1

vocational success.

It is important to counsel the Negro student
in good faith concerning his educational and

vocational opportunities and to use test data
wich c a u 1 on to more fairly and accurately
evaluate the Negro student.
5.

Counselors should use a variety of data in
attempting to identify the capabilities of
the Negro student, i.e. performance, aptitude,
family, occupational and educational background.
10.

Counselors should learn about financial aid
at colleges for the Negro student and be aware
of special compensatory programs such as Upward Bound and Talent Search.

11.

Counselors should utilize community resources
to help in the guidance of Negro students.

Britts (1964, pp 548-551
.

)

writes that the two biggest

problems that minorities have to

economics and social opportunity.

f ace

are involved with

He believes that Negroes

have not had the opportunity to explore skilled jobs such
as mechanics,

drafting, and secretarial.

He suggeststhat

the counselor become aware of the potential that skilled

jobs have for the Negro youth instead of only offering him
the two extreme alternatives.

He suggests three areas

in which counselors can better serve Negro youth:
1.

Deal with

a

general and public change in modes of

thinking concerned with minority youth;

2.

place

a

strong

emphasis on vocational skills for those who can benefit;

.
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and,

3.

initiate some "straight thinking" concerning the

social aspeccs of our society with appropriate changes.

Summary

Research studies concerning the disadvantaged student
were found to be .limited.
p

i

Many agencies are stressing

og rants for the disadvantaged student,

and counseling has

been an integral aspect of many of these programs.
The disadvantaged student was described as having

low self-concept

,

poor communication skills, motoric style,

and a general feeling of defeatism.
a

a

He usually comes from

family that does not provide the models and support for

normal psychological development.

The child is deprived

from the very beginning in coping with the demands of formal

education
The disadvantaged boy was described as having special

problems with sexual identification, dealing with aggression,
and reality testing.

The peer group or gang was described

as important in the life of the disadvantaged boy.

The disadvantaged girl was described as having particular

problems in connecting her earlier childhood role with new
roles she must assume such as mother, housewife, and citizen.
The role of the counselor was explored,

were presented by several writers for

a

and suggestions

more "action oriented"

type of counseling such as dealing with concrete problems and
role playing.

Assistance with vocational choice and job

placement was suggested as an important function of the

49

counselor.

Dealing with the student's total environment was

also mentioned as an important function of the counselor.

Another role suggested by several authors was that of "change
agent",

in promoting change in the environmental milieu.

One writer presented assertions regarding the counseling of Negro students and stated that studies show that Negro

counselors have been mors effective with Negro youth than
White counselors.

.
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CHAPTER
DESIGN

Description and Selection

OF
of

III

THE ST UDY
5 ub

i

ec ts

The subjects for the case studies were four students

who were selected for the University of Massachuset t
Bound program.

'

s

Upward

They were among one-hundred students who were

in the beginning class of Upward Bound students enrolled in

June, 1966.

The subjects for the study were further selected

from twelve Upward Bound students who were assigned to the

investigator, an Upward Bound counselor, during the period

covered by the study (June, 1966 to September, 1969).

Sub-

jects were selected based on the following criteria?
1.

Subjects had completed the ninth year of high school
at the beginning of the study, June, 1966.

2.

Subjects were selected for the Upward Bound program
based on the following criteria:
a.

family income was below the poverty level as set
by the Office of Economic Opportunity (S3 ,000
per year, family of four).

b.

Selection criteria as stated by the Upward Bound
Students selected for UpGuidelines (1966-67):
who have potential for
those
be
shall
ward Bound
post-secondary educaother
or
college
success in
of achievement and/or
level
present
tion, but whose
their acceptance
preclude
to
seem
motivation would
post-secondary
other
or
in a college, university
institution

c.

Selection criteria as stated in the University
of Massachusett s project proposal:
*

1.

Students selected to be from high schools in
the counties of Hampden, Hampshire, Franklin,
and Berkshire.

.
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.

3.

Students to have completed the ninth or
tenth year of high school.
Students to be referred to the Upward Bound
staff by guidance counselors, school staff,
and community off cials based on the criteria
above
5.

4,

Final selection of the Upward Bound student
to be based on an interview with an Upward
Bound staff member.

Consideration was given to the availability or obtainability of data for each subject.
a

No attempt was made to get

random sample or the Upward Bound population or to select

individuals who were more successful than others in academic
achievement.

All of the subjects live in the same city.

All

of the subjects are Caucasian,

The subjects live in

which is described as

a

a

city with

a

population of 62,000

"factory town" in history annals.

Various forms of industry have thrived in the city including
early cotton mills and later industries producing arms,

friction matches, bicycles, sporting goods, rubber products,
and electrical devices.
The city was settled by early Cnglish settlers who were

later joined by Irish, French Canadian, and Polish immigrants.
Most of the immigrants came to the city to work in the city's
many industries.

Because of the town's ethnic background,

there are nationality clubs and groups, and most of the political activity is dominated by Irish, French, and Polish names.

There appears to be little mobility of the people in the city,
and most of the young people remain to live and work there.
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There are no slum ghettos in the city.
the

c.i t,y

is comprised of several brick

factory nearby.

One section of

row-houses with

a

large

They were formerly used to house the workers

for the cotton mills

.

These were demolished in 1967 but were

formerly used by low— income families.

There are only two

Negro families in the city other than military personnel

stationed at

a

large military base established in 1540 within

the city limits.

The percentage of families with incomes of

S3, 000 or less per year was 10.9$ in I960.

There ore presently two high schools,

twelve
a

„

in the city.

grades nine through

One high school was built in 1920 and has

present enrollment of 1800 students.

Some renovation has

been undertaken in this school but counseling offices, etc. are

inadequate.

A

new comprehensive high school was built in

different area of the city in 1963.

a

This high school was built

to provide vocational education as well as college and business

curri.culums and to accommodate the children of military person-

nel stationed at the nearby military base.

The present enroll-

ment of this high school is 2200 students.

Two of the subjects

attended the older high school, and two of them attended the
newer comprehensive high school.
The Upward

roqram - University of Massachusett s

i

The University of Massachusett
gan in June,

'

s

Upward Bound program be-

1966 with an eight-week summer program.

gram has continued each year through 1969

program was of

six

weeks duration, and

grams were for seven-week periods.

.

tne

The 196

(

The pro-

summer

1968 and 1969

Along with the summer

p

i

o—
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sessions the program provides

a

follow-up program which pro-

counselor and tutor assistance throughout the academic

vide:.

year.
1

University

h

oi

Massachusetts’ Upward Bound program

consists of three major integral components:
Counseling, and Cultural and Recreational.

Academic,
A

typical daily

schedule for each student is as follows:
7:30
9:00
10:00
11:00
12:00
1:00

5

:

6

:

*

30
30

~
—
—

9:00
10:00
11:00
12:00
1:00
5:30

6

:

30

— 11

:

00*

Breakf ast
Cl asses or Group Counseling
Lunch
Cultural and Recreational, Tutoring, Arts and Crafts, Nature
Biology
Dinner
Individual Study, Tutoring,
Special Activities

Curfew as es

Academic: Component
The basic subjects that have been offered to all students

each year have been English, Mathematics, and Social Studies.

Reading, Psychology, and college courses for the bridge

students were added during the summer sessions of 1968 and
1969.

The program has been designed to provide maximum flex-

ibility to each teacher in course content and design.

This

is indicated by the following excerpt from the English

teachers'

report in the 1966 evaluation report:

Each (teacher) handled his classes quite differently
One spent a great
and each used different materials.
Another
work.
interpretation
oral
on
of
time
deal
and the
Me,
Like
ack
Bl
program
of
his
core
made the
used
third
A
Cou
rage
on
Unit
Scholastic Literature
major
Sun
as
the
in
R
in
A
ais
Lord of the Flies and
,

;

.

n

s
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works and also found great success with Gateway
English
poetry materials; a fourth featured short stories and
Marc Connelly s IheJLr e b n Pastures
All devoted time
to composition but each devised his own particular
method for eliciting the writing and dealing with it.
'

.

The mathematics curriculum was designed to provide the

students with the mathematical skills that were needed to

prepare them for success in college.
1

he social studies classes were designed to deal with

current soc5.al issues.

The curriculum outline as stated in

the 1966 evaluation report suggests topics discussed:
A

.

B

.

Peop le i n Conflict
Studies of recent riots in Watts, Chicago, and
Rochester.
To Se c ure These Right s

James Meredith's march in Mississippi study
C

.

D.

a

case

Hawk s a d Pove 3
An analysis of the Administration's position on
American involvement in Viet Nam, and the views
of those opposing it.
1A -

GI.

study of the current problems of the military
draft, with particular emphasis upon the current
assertions that the present system of def errrnen t
is discriminating in favor of the college-bound
student and against the high school drop-out.
A

E

.

F

.

Poverty in the Midst of Plenty
An analysis of the problems of Appalachia and
similar areas, in contrast with an otherwise
affluent society. Michael Harrington's T he
Other Ameri ca will serve as a starting point.
The JP cm u 3.at.ion Ex pin sion
An introduction to the many aspects of the
cultural, scientific, moral, religious,
problem:
educational, statistical, technological etc.
,

g

a
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G

»

Escaping from Reality
study of the use of drugs, narcotics, alcohol,
and most recently, LSD, among teen-agers.
The
problems of addiction and cure. Personal, social,
and criminal aspects of the problem

A

Counselin g Co no orient
Group and Individual counseling was offered to the
Upward Bound students each summer, although more emphasis was

placed on the counseling component in the first and second

summer sessions.

In

the summer of 1966, students were re-

quired to attend one-hour group counseling sessions for five
days per week.

In the summer of 1967,

students were required

to attend one-hour group counseling sessions for three days

per week.

In

the summer sessions of 1968

counseling was placed on
times per week.

a

arid

1969,

group

voluntary basis and held three

Individual counseling was also an important

aspect of the program in providing counseling to those

students needing more intensive therapy.

The purpose of the

counseling component can best be described by the following
exerpt from the 1966 Upward Bound proposal:
Its purpose is to enhance the motivation of the
students through providing a group counseling experThis can be accomplished by having the stuience.
dents meet r e 1 a r 1 y (three to five times a w e e k in
small groups of eight to ten members with an experiMotivation will be enhanced
enced group counselor.
with this opportunity to
students
the
by presenting
of alienation from the
feelings
their
work through
the present program.
agents—
and
its
school culture
feelings or
these
of
Successful working through
developing
students
alienation will result in the
his
through
as thorough a sense of self identity
the
through
identification with the counselor and
c h
with
strong interpersonal ties he will develop
h
other group members (identity refers here xo c a
guiding themes, self concept and social role around
which the individual attempts to integrate his personality).
li

)

<
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As the students begin to develop a sense of fidelity
to the program through the group process, they will
be able to participate in the rest of the program
with enthusiasm rather than through the expression
of covert or overt resistance.
Specifically, this
identification with the program will generalize to
the teachers, counselors, and their purposes.
In addition to group counseling the group
counselors will be available for individual counseling sessions.
Individual counseling sessions
with the group counselors will be scheduled only
on an emergency basis when the resident counselors
are unable to cope 'with a problem that a student
brings up.

Cultural

a nd

Recreational

The cultural and recreational aspect of the program was

designed to provide an extracurricular activity directed by
the students.

The activities included universi.ty-sponsored

films and plays.

They also included trips to places of

educational and cultural interest.
Other Ac t ivit ies

Other important activities in the program were

biology program, arts and crafts, tutoring, and
government.
a

a

a

nature-

student

The student government was important in providing

vehicle for student expression and leadership.

Follow-up
The follow-up aspect of the program provided continued

counseling throughout the academic year with the students
the local, high schools.

in

Counselors with professional training,

visit the participating high schools once

a

week during the

academic year and provide the Upward Bound students with group
tutors, and
and individual counseling, assistance in obtaining

<
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visits with parents
the students'

,

teachers,

and other persons involved in

environmental milieu.

Meth ods for Co l 1

on of Data

Data was obtained from

a

variety of sources and by various

procedures in order to enhance the authenticity of the case
studies and the conclusions and implications which they pro —
video.

(he data for the case studies was collected from three

major sources.
.Int ervie ws

Data was obtain from counseling sessions with the subjects
and from unstructured interviews with parents, peers, and

community personnel from June, 1966 to September, 1969.

A

counseling session was held each week with the exception of
school vacations, with each subject during the Upward Bound
summer sessions and during the academic years from June, 1966
to September,

1969.

Parents of the subjects were visited at

least four times during each academic year.

Sessions with

both subjects and parents ranged from information-gathering

interviews to more intensive counseling sessions.

Notes were

kept by the investigator, and some of the sessions ware taped

These were examined for content.

on magnetic tape.

line was used as

a

data was obtained.

An out-

guideline to assess that all the necessary

Unstructured interviews were held with

at least three of the subject's peers and with five adults

including teachers, guidance counselors, or other influential
persons, over the period covered by the study.

An outline

5B

was used as
ma tion

a

guide in some of the interviews to elicit infor-

.

Bingham, Moore, and Gustad (1959) suggest that the main

purpose

interviews is to receive information.

of

Hadley (1961)

provides extensive guidelines for conducting life history and

diagnostic interviews.
these guidelines.

The interviews were conducted along

It was also necessary to formulate questions

unique to each individual case.

Marion and Kendall (1946) stated that when interview data

precede the experimental or statistical data, they are being
used as

source of hypotheses.

a

This is the primary purpose

for which the interview is being used in this study.
P erso nal

Docu me nts

The second major source of data consisted of personal

documents, mainly an autobiography written by each subject.
The autobiography was used to provide additional data and to

check and authenticate data from other sources.

Allport (1942)

provides detailed discussion concerning the use of personal
documents, and he (1965) provides

a

case study based completely

on letters written by the subject.

Danielson and Rothney (1954) suggest that if the investigator wishes to collect educational information, the structured

autobiography is likely to be more useful than one that is unstructured.
a

An autobiographical outline was used to provide

general guideline for the subject.

as essays,

Other personal data such

poems, and art work were examined.
'

High school

a

s
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yearbook s

wcj.b

examined

i

or evidence of peer relationshi ps

and for comments from influential teachers.

Cumulat ive
School

S chool
..R

and Upward Bound Records

ecords

Data filed in the cumulative school

.

records which deemed useful in writing the case studies was

examined and used.

These included teacher and counselor re-

ports, grades, and test scores.
Up w a r d Bound

Rec

rd

.

Data such as teacher and counselor

reports maintained in the Upward Bound files were examined and
used.

Since Upward Bound did not give standardized tests to

students, test records were not available.

System of An alysis of Data
This study was conducted to intensely examine the lives
of four disadvantaged students to provide ideas and implica-

tions for counseling disadvantaged students.

it was further

designed to provide implications and recommendations for

counselor training and research.
It was determined that the ideographic method of study

is important as a basis of research in that it considers the

study of

a

particular unit or individual.

Therefore, the case-study method was used to analyze the
data.

As previously described,

the case-study method was

chosen based on the belief that it is the best method to provide conclusions and to generate implications for counseling,
training, and for further research.

There are many differences found among case studies.
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They vary greatly in length, analysis, and
purpose.
not

There is

universally accepted model against which to evaluate

a

particular case study.

a

Allport (1942) and Rothney (1968)

stated that to the degree that every individual life is
different, each case study should be different.

Several writers

have suggested principles or criteria for writing case studies.

Merry and Merry (1968) related that the case-study method depends heavily upon the skill, training, and personality of
the examiner.

The writer used

framework to guide the writing of the

a

case studies while at the same time allowing flexibility of
style.

The case studies were written in a first person chrono-

logical dialogue describing the developmental history and be-

haviors of the subject.

Counselor interaction with the student

from June, 1966 tc September, 1969 was emphasized.

The in-

vestigator was guided by the criteria recommended by Rothney
(1968).

Rothney stated that the purpose for which the case

study is written determines its contents and the form in which
it is written.

He further stated that it would be

a

denial of

the very concept of concern for individuality, which is so im-

portant

j.n

casework, if any outline or systematic guide to

writing case studies were followed slavishly.

In

writing the

case studies the investigator followed the criteria established
by Rothney (1968, pp.
1

,

A

-

6).

deration of I nc' v 5 di a 1 I d 1 o s y n r a c i c s - —
demands that any datum about an individual
which assists in the understanding of his
behavior must be given due consideration.
C on si

5.

i

c:

.
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—

2.

Evaluation of the Data demands that any datum
about an individual must be appraised accurately,
fully, and economically.

3.

Appraisal of Cultural Influences demands that
the culture in which the individual is reared
be thoroughly examined.

4.

The Use of Longitudinal Data
demands that
longitudinal data be used in the study of an
individual

5.

Continuous Conceptualization Required -demands
that conceptualization must be continuous as
each separately evaluated datum is added in the
study of the individual.

—

—

In analyzing

the data and writing the case studies, the

writer was guided by the following questions:
1.

What was the family background of the subject? What
about family relationships? What were the childhood
experiences of the subject in relationship to the
f amily?

2.

What is the cultural milieu in which the subject
has lived?

3.

What have been the subject’s educational experiences
and performances?

4.

What has been the physical, social, and emotional
growth of the subject?

5.

Who were important influences in the life of the
subject? Role models?

6.

What are the subjects attitudes and behavior relating to moral values, religion, sex?

7.

What are the subject’s relationships with peers?

B.

What has been the Upward Bound counselor interaction
with the subject and others in his environment?

9.

How does the subject view the future?

aspirations,

Goals,

etc.

Summary
The summaries of the case studies were developed

u
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around four areas of counselor interaction guided by
the following questions:
1

•

C o u n s e 1 o r - 5 1.

den t

I

n to re c 1 5. on

What were the characteristics of the students?

How did

the counselor use them in promoting behavior change?

What

were the attitudes and motivation levels of the student
toward counseling?

What were the goals uf counseling?

methods were used by the counselor?

What were the limits of change?
assume?

What changes took place?

What roles did the counselor

What relationships developed between the student and

counselor?

How flexible was the counseling structure?

often did the counselor see the student?

required by the student?
seling?

What

How

How much time was

How were test results used in coun-

What vocational or college information was given to

the student?

Were students referred to other agencies for

more intensive therapy?

Were there other influences in the

t

Upward Bound program that influenced the counseling interHow were financial

action and behavior change of the student?
needs and summer employment dealt with?
need supervision or support?

What kind?

Did the counselor

How much?

What was

the relationship between changing the student's environment

compared to changes with the person himself?
2

.

C ounselor-Parent

Interact ion

What was the role of the counselor in his interaction
with parents?

What relationships developed in

parent interaction?

‘che

counselor-

How often did the counselor visit tne

parents

!

What type or interaction or counseling developed with

the parents?

What conflicts developed with parents?

the counselor deal with them?

working with the parents?

How did

What were the limitations in

What were the problems in dealing

with parents?
\

3

Counselor-School Interaction

„

What was the role of the counselor in relation to school
personnel: teachers, administrators, guidance counselors,

adjustment counselor, nurse, etc,?

What problems developed

in the counselor-school interaction?

How flexible were the

school personnel to adopt changes to help the student?

Did

the counselor get involved with situations other than those

involving Upward Bound students?

How was the counselor viewed

What relationships developed?

by the school personnel?

Did

the counselor effect change in the high school?
4

.

Coun selor-Commun itv

I

n teraction

How did the counselor effect change in the community?

What knowledge of the community helped the counselor to assist
the student?

With what agencies did the counselor interact?

What role and relationships developed between the counselor
and community personnel?

students?

How did community personnel assise-
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CHAPTER

IV

CASE STUDIES

This chapter consists of an analysis of the data through
the presentation of four case studies.

The purpose of the

case studies was to depict as clearly as possible the sub-

ject's family, childhood, and community; and to describe the

counselor interaction with the student, family, school, and
community.

Real names and the names of places have been

disguised to respect the anonymity of the subjects.

Inter-

pretations and conclusions of the case studies are presented
in Chapter V.
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STUDY

PETER

m

y
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CASE ST UDY
I

first met Peter

a

-

few days after the Upward Bound

program began in June, 1966.
looking boy, about

PE TER

He appeared as

a

neat,

gcDod-

6" in height with an athletic build.

5*

Peter had moved from the dormitory room assigned to him to
a

room with

a

boy from his home city.

When

I

asked him about

the change he told me ha wanted to be with someone he knew,
but would move back to his own room on my request.

Chil dh nod. Fa m 1 1 y

an d

Com

un 11

Peter was born in the city of Milltown, in 1951, the
same city where he presently lives and lived throughout his

childhood.

He was horn three months prematurely, with

a

twin, and spent fifty-six days in an incubator before ha could

came home from the hospital.

after birth.

Being born

a

His twin brother died shortly

twin seemed to have some influence

on Peter's life since he mentioned on several occasions that

his brother died to allow him to live.
to me on one visit, that,

cause

lie

His mother related

"Peter pushes himself too much be-

tries to live for two people - himself and his twin".

During Peter's early childhood years, his mother considered him somewhat weakly and more susceptible to illness
than the average child.

diseases, plus

a

Peter had the usual childhood

slight case of pneumonia when he was very

young.

Peter's father is of French ancestry and his mother is
of Polish ancestry,

the predominant nationalities of Milltown.
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Milltown was settled by Polish, french Canadian, and
Irish

xmmxgrants who came to work in the mills of the city.

There

has been little mobility of these residents throughout
the

years, and the city gives the appearance of

Peter’s mother mentioned to me,

a

large town.

As

"Poor families or families

with problems become known and are branded by neighbors and
city officials."
Peter’s mother had been raised on

nearby farm and had

a

lived and worked in the vicinity of Milltown ail her life.

Peter's father had been previously married and lived in
nearby town.
marriage.

He had two children as

a

result of his first

a

After several years of marriage his first wife di-

vorced him.

This was apparently due to

which Peter’s father acquired.

a

drinking problem

Hostility and mental problems

ensued and Peter's father was advised to spend some time

working on

a

farm in

a

nearby state.

When he returned to

Milltown, he met Peter's mother and they were married.

Peter's father was thirty-five years of age and his mother
was thirty-seven.

Apparently, Peter's father had not recovered from his

problems since his drinking and hostile behavior continued.
Peter's mother mentioned that Peter's father had been raised
a

strict Catholic and his divorce and remarriage increased

his guilt of doing wrong.

She felt that much of Peter’s

father's hostile behavior was directed towards his first wife
but displaced towards her.

At one point,

she said, he took

.
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her clothes and burned them.

Peter's memories of his early childhood were of
and drunken father and

related that?
the only time

a

warm and protective mother.

hostile
Peter

"Holidays such as Christmas were unhappy and

remember having

I

got drunk and knocked it over.

Christmas when

a

I

was

a

a

Christmas tree, my father

I

really never knew

a

happy

child."

When Peter was two years old,

a

brother, John was born.

John later became Peter's closest companion in his childhood
years.

When Peter was asked to write about someone close to

him by his Upward Bound English teacher, Peter wrote about his

brother.
Since Peter's mother had to go to work to support the
family, she thought of sending the boys to an orphanage.

However, on the advice of

with

middle-age couple on

a

nun,
a

she decided to have them live

small farm on the edge of Kill-

While there, Peter's mother visited them every week-

town.
end.

a

Peter described his stay on the farm as

pleasant period in his life.

a

happy and

When he speaks of this period,

he speaks of fondness for "Nana" who cared for them and "Jake"

who took Peter and his brother to feed and play with the

animals

Peter's mother was working as

a

"ha t~maker " in a hat

factory, and when the boys were both in school, they went to
live with her in an apartment in "Frenchville "

.

This was an

area in Milltown of brick-row buildings which were built in
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the 1800

’

s

It was an

to accommodate the workers in the nearby factories.

area of low-rent housing and an area which attracted

the poorest and more problematic people in Milltown.

The

area was over-shadowed with soot from the nearby factories
and

a

railroad siding was in front of the buildings.

Peter’s father lived in

a

brother made occasional visits.

room nearby, and Peter and his

Peter’s memories of these

visits were mixed with episodes of his father being drunk.

Peter said his father would elaborate upon stories, repeatingly reflecting his hostility and feelings of rejection he
had suffered in marriage.

He said his father would refer to

women as "whores" and implied that women were not to be
"trusted".

Peter also recalled that there was always

a

group

of "local cronies" at his father's place who came there to

drink and talk.

Peter described them as nice guys but "felt

sorry for some of them".

Other than these occasional visits, the only other

associations Peter had with his father were an occasional drive
to church on Sunday and fishing trips during fishing season,

Peter said that his mother told him that his father had problems and to accept him.

sorry for his father.

behavior and "stories".

Peter mentioned to me that he felt
He said he grew "tired" of his hostile
As Peter grew older and became in-

volved with school and other activities his visits to see his
father were fewer.

Peter said his brother depended more on

his father and was his father’s favorite.
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There was little involvement or visiting with other

relatives.

Occasionally his father would take him to see his

grandmother and they grew older, they would spend holidays at
his grandmother's house.

She lived in the same city.

These

events were usually marred by his father getting drunk and
being hostile to his mother.

Finally his mother stopped

going to these holiday events.

Peter said he was not sure

about his grandmother's acceptance since she felt his father
was the "black sheep" of the family.

He said she never had

any pictures of him or his brother displayed with her other

grandchildren.

Ones in

a

while Peter's uncle, his father's

brother, would take him fishing.

He also saw his aunt and

cousins (on his mother's side) occasionally but there was
little family visiting.

He mentioned that he would like to

meet his half brother and sister (from his father's first

marriage) and hoped he would meet them some day.
When Peter was about twelve years old, his uncle (his

mother's brother) came to live with them.
vorced and had emotional difficulties.
steady job.
very much.

He had been di-

He did not have

a

He was very passive and did not affect the family

Peter said he would have some good discussions

with him, but other than that, "he was just there".

Peter developed an early interest in sports and his

mother related that "she would take Peter to the park to play
with the community teams".
o ve rp r o t e c t i ve

,

Although Peter's mother was not

she closely supervised the boys since she
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"realized they lived in

a

rough neighborhood".

Peter

rnen-

tioneu that his mother was strict when he was young and he

appreciated it since there were some "rough characters" in
the neighborhood.

Other than school, Peter spend most of his childhood
pj.aying in the park or fishing with his brother at nearby

lakes.

Peter attended

where he lived.

a

parochial elementary school close to

He was described by one of his schoolmates

as a "little roughneck" when in elementary school.

mentioned himself that he had

a

Peter

"tremendous arm" and "was

good in snowball fights".

Peter's mother mentioned to me that one of his elementary
school teachers had said that she hoped Peter would have the

opportunity to go to college since she felt he had the intelligence and motivation to do well in school.

His academic

record, as revealed in the following table, showed generally

above-average grades.

An intelligence test taken by Peter

in the eighth grade reveals an average intelligence quotient.

The results of this test and his elementary school academic

record are as follows:

Intelligence Test
Intelligence Quotient
Otis Mental Ability Test
Grade 0
Age: 13
103
I. Q.

*

r

72
E

lementary Sch ool^ _R_nr njr,

\

Elementary School Academic Grades (Ye srly ave rage
5ub

i

Grade

ect

.3

Grade

4

Grade

5

Grade

_6

)

Grade

7

Grade

Religion

B2

B3

60

63

75

76

English

79

82

65

81

77

77

Spelling

79

B5

90

79

72

85

Arithmetic

60

84

66

7B

79

79

History

79

66

64

81

72

Civics

79

86

64

65

76

60

Geography

79

B6

63

61

73

79

Science

60

66

6 3

81

79

73

Health

77

66

80

65

63

81

Art

63

63

78

76

75

BQ

Music

63

80

76

60

81

63

Penmanship

76

68

60

79

00

61

Deportment

B4

80

63

78

75

81

Application

B4

83

03

75

75

85

*Code for marking:

Excellent
69 Good
79 Average
Below 70 Poor
90 ~
CO 70 ~

.100

/
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8

.

s
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High School
Upon graduation from St. Joseph's elementary school,

Peter attended Milltown Comprehensive School.

He enrolled

in the vocational curriculum and made continued academic

progress throughout the ninth grade.
him

and

"serious'’'

a

a

His teachers considered

"good" student.

During the ninth grade

Peter continued his interest in athletics and played on the
soccer, basketball, and baseball teams.

Soccer was his best

sport, and his excellence in this sport won him
the varsity soccer team.

a

place on

Peter mentioned to me that at one

point during the soccer season, some of the other team mem-

bers were "razzing"

hirn

end calling him the "kid in vocation-

al" and he responded by crying and asking the coach to tell
He said he was always sensitive and cried

them to stop.

easily

Peter's academic record for grade nine and standard
test results are as follows
I

ntelligence J

c

:

ats

California Test of Mental Maturity
Grade 9
Age: 14
I. U. 103

Aptitude Tests.
School and College Ability Test
Grade 9
Ve rbal

Quantitative

57
75

49
75

T a tal

60
.71

74

/

Sub

i

ec t

-JjgiLQ.r cl - Grade

Grade

Nine*

Conduct

Effort

Fi r s t Semester

English
Shop
Re1a ted
Re1atod

Mathematics
Science

Civics
Related Draw.in a

C
C
c
c

1
1

13

B

1
1

J.

j

J

2

9
6

1

J-

2

2

Second Seines ter

English
Shop
Related Mathernat i c s
Related Science
Civics
Related Drawing

C

2

B
B
B

1
1
1
1
1

A
C

j

2
2
1

2

Third .Semester

English
Shop
Related Mathematics
Related 5 c i e n c e
Civics
Related Drawing

B
B
C
B

2

2

.1

1
3

B

1
1
1

C

1

2

2
2

Fourth Semester

English
Shop
Related Mathematics
R e 1 a t e d Science
Civics
Related Drawing

*Code

C
A
B
B
A

B

for Grades and Ratings

--

Appendix

3

3

1
1
1
1
1

1

A

3

2
1
2
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Into the Upward Bound Program
It was during the ninth grade that his civi cs teacher

and baseball coach recommended Peter for the Upward Bound

program at the state university.
cation the coach wrote:

On the Upward Bound appli-

"Peter comes from

a

split home and

does fairly well in school but is dropping in his interests.
I

feel this program could possibly change his vocational

career to college."
The coach also spoke to Peter's mother to obtain her

permission for Peter to attend the Upward Bound program.

Her

immediate reaction was that Peter would have difficulty doing

college preparatory work.

She mentioned that she thought

Peter’s younger brother, John, was able to "learn more
quickly than Peter and would be better for the program".
Later, Peter wrote in his autobiography:
is coping with my mother's pessimism.

"My major problem

She feels

I

can never

get ahead in the world because of the hardships which she

faced during her lifetime."

Peter's reaction to his teachers' encouragement to attend the Upward Bound program and his motivation and serious-

ness was reflected in his progress during the first summer
session.

He was enrolled in courses in English, Mathematics,

and Social Studies.

sessions.

He was also in the daily group counseling

All his teachers felt that Peter made tremendous

academic progress.

In

group counseling, his counselor ex-

pressed that Peter had difficulty expressing his feelings in

.
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the beginning but showed a "strong change towards verbali-

zation

oi

his feelings".

Peter felt that the program helped

him to become "independent",

was the first time

"it

away from home and had to be on my own
also mentioned that it was
live with others.

a

,

"

I

he explained.

had been
He

good experience in learn.inq to

It was his first experience in associating

with black students since Milltown had virtually no black

residents
In

the early part of the summer, Peter was involved in

an incident with another boy in which they pushed

smaller boy, head first, into
on and applauded.

a

a

much

toilet while two girls looked

The incident aroused much controversy

among the students and staff, and
tility towards the boys involved.

a

meeting caused some hosOthers tried to show under-

standing and expressed that the boys involved needed psycho-

logical help.

The majority of the students were in favor of

solving the problem by having the boys apologize to the small
boy.
I

was aware that Peter hod been involved in the incident.

Rather than reprimand him,

J.

tried to give him the feeling of

acceptance and understanding.

Peter's response to this was

his appearance at places where

I

day.

happened to be during the

He revealed to me that the incident had caused him con-

siderable feelings of guilt and he thought the director of
the program was going to send him home.

Eventually

fie

tolc)

me that he felt he could trust me
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since one of

h.is

close friends mentioned to him that he had

discussed same of his problems with me.

His closest friend

was the president of the student government.
his friends was in

a

Another one of

room next to mine and talked to me often.

Peter's discussions with me began with talks about his
family, school, and sports.

more of his true feelings.

Eventually he started to reveal
It

was becoming increasingly

evident that one of Peter’s major problems was the need for
a

father figure.

never hod

a

In

father.

one session with me he said he really
He discussed the problems he had had

with his father and expressed the feeling that he had

re-*

ceived much rejection from his father but had tried to understand him.

Near the end of the summer when he went home for
end,

a

week-

he related to me that his father had taken him to an

outing, had gotten drunk, and then started an argument with
On the way home from the outing,

him.

his father told him he

was going to put him out of the car and make him walk home.

Peter became enraged and told his father that he "hated his
guts".

He did not see his father again until several weeks

later when his father went to Peter and apologized.

The

incident was the first time that Peter had responded by releasing his hostility towards

Isis

father.

His usual response

was to withdraw from the situation.

Another problem which arose during the summer involved
a

oirl .

Peter felt troubled by one of the girls in the pro-
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gram who constantly demanded his attention.

When he did

riot

constantly give her attention she went into hysterical episodes,
requiring infirmary care, and would complain to the counselors
that Peter was mistreating her.

Peter felt that he was in

a

bind since he was sensitive and did not want to hurt her

feelings, but was troubled by her constant harassment for

attention.

After discussing this problem with him, he began

to realize that the girl had emotional problems that required

professional attention and that he was not responsible for
her hysterical episodes.

He became friendly with another,

less demanding girl, and by the end of the summer he had

partially resolved the conflict.

Another problem dealt with during the summer was Peter's
future career plans.

He had been enrolled in the vocational

curriculum during his freshman year of high school.

He had

also stated on the Upward Bound application form that his

occupational goal was to become

ci

"technical engineer".

After discussing this with him, he revealed that since Upward
Bound would provide an opportunity for him to attend college,
ns had become interested in

a

career in teaching.

Since he

was athletically inclined he felt he would like to teach

physical education.
Since Peter would have to change his high school curri-

culum from vocational to college preparatory, he was concerned
with his mother’s reaction.

He expressed guilt feelings in

going against his mother's wishes, but felt

that,

he could
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probably persuade her to go along with him.

By the end of

the summer he had decided to discuss the possibility of

changing his curriculum with his mother since he was definitely motivated to go to college and to become

teacher.

a

Peter expressed interest in attending the same university
that

I

had attended.

However, since there was no physical

education department at that university,
interest in that particular college.

I

discouraged his

We did discuss other

colleges, and he was particularly interested in one of the

colleges

suggested,

I

a

small Catholic college in Pennsylvania.

My first visit to Peter’s home was near the end of the
On the way to his home we traveled through

summer program.
a

suburban area of the city, and Peter explained that "this

is where the rich bitches live".

we came to

a

block of old brick row-houses with

siding across the street.
was

a

As we drove near his home
a

railroad

At the end of the street there

large factory and the smell from the factory hovered

in the air.

When we reached his home we walked up a dimly
His mother

lighted stairway to the second floor apartment.
appeared at the door and asked us to come in.
Peter’s mother appeared much older than
pated and

rny

I

had antici-

initial impression was that she was

harsh person.

a

cold and

Her pessimistic attitude was quite evident

when we were discussing the Upward Bound program and the

possibility of

a

college future for Peter.

She said that

"college was hardly worth it since we would probably get

bombed out anyway".

When we left, Peter asked her "to give

.
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him

kiss” which indicated the true affection that existed

a

between them.

I

realized later that Peter’s mother was

warm and pleasant person despite the facade of

a

colder and

a

harsher personality.
Near the end of the summer while Peter was swimming
with

a

teacher and several other students, he severed

tendon in his foot while diving into the water.

a

He was

rushed to the university infirmary and after receiving

emergency treatment, the doctor decided to send him to
nearby hospital for surgery.

He requested that

to the other hospital, where

through the procedure.

A

I

a

take him

stayed and comforted him

I

cast was put on his leg which had

to be worn for seven weeks.
A

graduation ceremony was held at the end of the summer
Both Peter's father and

and all parents were invited.

Peter

mother attended, along with his aunt and grandmother.
introduced me to his relatives.

It was the first time

I

met

good-looking man and was short

his father.

His father was

and stocky.

After the intial introductions, Peter’s father

a

asked me if the Upward Bound program had medical insurance
to cover Peter’s injury.

He explained that if the program

did not have medical insurance for Peter, he had medical in-

surance where he worked.

medical expense,

I

Although the program paid for Peter’s

later learned that his father

h ad

been re-

imbursed through his company and had used the money for
dr in king
the
At the end of the summer, Peter’s mother received
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teacher and counselor evaluation reports on
Peter's progress
during the summer program.
Peter related to me
that he was

not aware that his mother had received them since
she did not

show them to him for several days.

Although

it necessary to ask her about this,

I

I

did not feel

thought she might have

feJt guilty about the fact that Peter had done well
after
she had been pessimistic about his success.

I

also wondered

if she had the feeling that if he hadn't done well he would

continue in the vocational curriculum and would get
when he finished high school.

In

tribute to the family income.

Despite this,

a

job

doing this, he would conI

could see that

Peter's mother was beginning to see the reality of Peter
being able to do well, and she was beginning to accept his

interest and motivation in obtaining

a

college education.

Peter had made considerable personal growth during the

summer as evidenced by the following reports of his teachers
and counselor:

Report

of

t he

Social Studies Teacher

Peter progressed substantially in the program.
Although he didn't do very much in class, he
took a genuine interest in the problem of
delinquency and wrote a good paper on it.
He
seemed to really respond to interest on the
part of the teacher.
Report of the Mathematics Teacher

Peter's mathematical ability is at least
He appeared to be anxious to succeed
average.
and was conscientious during the class hour.
In the introduction to geometry, he was able
Once
to group the concepts at a moderate rate.
confidently
worked
he had the understanding, h e
and was willing to present his ideas before
class.

.

B2
O rt of

the English Teache r

Peter had made tremendous progress this summer.
His ability in English is somewhat limited but
by no means meager and he has worked up to his
potential.
He was eager to write and sought
extra work.
His participation in class was
usually enthusiastic and intelligent.
He rarely initiated discussion, but was quick to pick
it up.
He is a well-motivated boy, and seems
to be interested in many things.
I
believe
Peter was one of the most helped this summer
by Upward Bound.
Rep ort of the Grou p Counselor
In group counseling Peter started as a very
withdrawn person.
During the summer there
was increased involvement and increased
capacity to express opinions and to contribute to group discussion.
Peter is extremely sensitive and has difficulty expressing
feelings.
He has tremendous hostility towards
In the beginning of the program
authority.
he was involved in an incident with a small
boy (described earlier) in trying to assert
his masculinity.

During the program there was a strong atti~
tudinal change toward authority and increased
He
capacity for verbalization of feelings.
related more easily and freely with the adults
in the program.
Tenth Grade
At the beginning of the school year,

I

visited Peter

and his mother to discuss changing Peter's school curriculum.

Peter was

g1ad

to see

rne

since his mother was still reluctant

to give her approval for the change.

I

expressed my support

in favor of the change based on Peter’s motivation and his

success in the summer program, and reluctantly his mother
agreed to allow him to take

course

a

partial college preparatory

.

03

There are two high schools in Milltown and the students

living in the area of the city where Peter lived, who were

enrolled in the college preparatory curriculum, attended

different high school.

a

This created another problem for

Peter since he liked his school and was not happy about

changing
On my first visit to the high school,

I

talked with the

guidance counselor and he assured Peter that he could take

a

partial college preparatory curriculum and that this would
not require a change to another high school.

Peter was very

happy and relieved that he had finally come to the point of

enrolling in the college preparatory curriculum without having
to change high schools*

talking to Peter's teachers throughout the year,

In

they were pleased that he was making progress and spoke of

him as

a

"serious" and "motivated" student.

Peter continued

playing sports and was on the soccer, basketball, and baseball teams.

He was the highest scoring member on the soccer

team, and his athletic ability was winning him the popularity
of

a

He revealed to me that he realized that

"star" athlete.

he was becoming popular,

but had some guilt feelings about

his popularity and athletic success.

I

felt thac much

01

this was due to the influence of his mother's attitude re-

garding success, and
a

I

encouraged him to accept his role as

star athlete and to continue in his academic and athletic

efforts.

04

Peter also became interested in hunting during the
fall
and went hunting with me on several occasions.

This provided

an informal atmosphere where we could enjoy our
association

and he could see me in

a

different role.

He began to see me

as a "friend" as well as his counselor.

By this time Peter had made many friends in school.

His

closest fiiend and "buddy" was Mike, another star athlete and
high scorer on the basketball team.

Peter and Mike were

usually together on weekends and would go to school events
and other community affairs.
of Peter.

Mike was one school year ahead

Peter mentioned that some weekends they would ob-

tain beer from older friends and would drink together.

He

said his mother suspected it, but didn't say anything to him.

Peter would study for several hours each night after

coming home from sports practice.

By February,

this routine

and the lock of sleep seemed to have an effect on his health.
He became sick with strep throat which nearly developed into

rheumatic fever.

Although he only lost four days of school

during the sickness, it left him physically exhausted when
he returned.

Soon after his sickness, Peter related to me that his

father had been very sick, and since he had seen an ambulance
in front of the place where his

father had died.
it,

I

f ather

lived, he thought his

Although he seemed afraid to find out about

encouraged him to look into the matter.

When he did,

he learned that his father had been drinking heavily and was
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sick,

but was recovering.
At this tine

I

discussed with the head counselor in the

program whether or not
father.

I

should become involved with Peter's

The head counselor advised that it was best for me

to concentrate on helping Peter and if

tionship with his father at

a

I

established

future time,

a

rela-

might be able to

I

assist him to seek professional therapy.
By the end of the year,

Peter had made

a

crucial decision

in his life to pursue a college education and had made progress

towards this goal.

year reflected

a

Despite his illness, his grades for the

year of progress.
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Peter's teachers ratings of

h.is

personality and his

academic record for the tenth grade are as follows:
Per so nality
Ra t in q s

Ra

tlnqs-Ten th Gr ade*
On e

Motivate on
Industry
Initiative
Influence and Leadership
Concern for Others
Responsibility
Integrity
Emotional Stability

*

Two

1

Three

Four

1

4

1
2
1
2
1

4

2

1

2

3

Numerals represent number of teachers reporting
Code for ratings ~~ Appendix

B

F

ive

3

4
3

3
2

BY

Academic Record*
Sub j ect

Grade

Conduct

Ef fort

First Semester

Machine Shop
English II
Algebra I
Biology
Machine Science

C
C+
C

2

tv

1

tv

1
2
2

CB~

r-*

rv
rv

Second Semester

Machine Shop
English II
Algebra I
Biology
Machine Science

C+

2

B-

1

C

1
2
2

c+
B

rv

m
f-*

fv
rv

Th ird Semester

Machine Shop
English II
Algebra I
Biology
Machine Science

C

2

C+
B

B+

1
1
2

B+

2

F ou rth

Machine Shop
English II
Algebra I
Biology
Machine Science

*

co
ro

f-'

ro
ro

Semester

C+
C+

BBB+

Code for Grades end Ratings

2
1

ro

2

w

ro

2

w

1

w
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The Second Summer In Upward Bound

Peter returned to the Upward Bound program the following
summer, but early in the session there were signs that he
was

not adjusting well.

From the beginning, the same girl with

whom he had had difficulty the previous summer continued the
same behavior, and Peter found himself in the same emotional
bind.

Since

I

had assumed directorship of the program it was

difficult for me to provide as much emotional support as
had during the school year,

I

and Peter also felt guilty about

leaning on me for more support than the other students.

His

roommate, who was one of his close friends from the summer
before, was very helpful in providing Peter with support and

friendship.

Peter's difficulty in coping with his need for emotional

support and in coping with the girl's constant need for
Peter's attention caused him to become emotionally and

physically exhausted.

At one point in the summer he returned

home for two days to get some rest.

When Peter returned, he related that he was realizing
that the girl was causing him too much trouble and that he

would try to find another girl friend.

A

few days later he

became friendly w ith one of the other girls who was quite
supportive, and he continued

a

more relaxed relationship

with her for the rest of the summer.

Peter did not attend classes or group counseling regularly,

and when confronted about it he said he was too tired

..

B9

and had to sleep late in the mornings.

He did take an active

part in the Nature-Biology program and served on the
"College
and Career" committee.

However, he had to be proded to gain

enough confidence to make the necessary telephone calls
to

speakers for the "College and Careers" committee.
Although the summer had been hectic and exhausting for
Peter, the evaluations he received were quits favorablej

Report of the English Teacher
Again, this summer, Peter has been a good student
in English.
When he participated in class, which
was not terribly often, he did so well.
His
papers, always on time, were usually thoughtful
and well-written although he needs work on developing his thoughts in a logical manner.
He has good
ideas and expresses himself well verbally.
The
interest he told me he had was hampered only by
physical exhaustion that Peter couldn't seem to
shake

Report of the Mathematics Teacher
I'm very pleased with the progress that Peter has
made this summer.
Peter worked quite hard and
improvement from day to day was noticeable.
This
boy should encounter no difficulty this fall.

Report of the Biology Teacher

Peter took an active part in the Nature-Biology
program and was one of my best students. He was
sincerely interested in the subject and seemed
He also worked on a
to enjoy the field trips.
students in the
one
of
the
other
with
project
class

Junior Year
Peter returned to high school in the fall and enrolled
with

a

full schedule of college preparatory courses.

enrolled in

a

language course for the first time.

played varsity soccer in the fall but suffered

a

He

Peter also
broken nose
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about midway in the season.
to the hospital,

Since he had no one to take him

he called me to take him to obtain medical

treatment.
The injury was demoralizing for him since he was not

able to play soccer for several weeks and missed several days
of school.

His grades started to drop, and he continued to

do poorly in most of his subjects.

Also, about this time his

mother was evicted from her apartment because the building
they lived in was being demolished.

This caused considerable

anxiety and insecurity in the home, and since Peter's mother
did not have enough money to move her furniture, Peter asked

me if

I

mover.

could lend them
Since

the money,

1

I

a

modest sum of money to pay the

felt they would be conscientious in repaying

lent them the money they needed to move into

another apartment.
At the end of the second semester, Peter was failing

Geometry and Spanish.

After discussing it with him, his

teachers, and the principal, it was agreed that he should
drop the language.

Peter felt that this would relieve some

of the academic burden,

his other courses.

and

tie

would be able to da better in

He agreed to get extra help in Geometry

by attending after-school sessions.
In

talking with Peter's teachers,

I

found his English

teacher an especially warm and understanding person who was
had
not aware that Peter was an Upward Bound student or

missed school due to the soccer injury.

She agreed to give
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Peter special attention which proved to be very fruitful.

Peter came to like her very much and he showed much improvement in the class.

At the end of the year his English teacher

related that she felt "Peter had college potential, and would
do well in a supportive college environment".

She said that

she was pleased that she was able to help him.
A

a

high school regulation existed that would not allow

student to play sports unless he was passing

major subjects.

in

three

Peter was in this category, and therefore,

would not be allowed to play basketball.

Since

important sports were to Peter’s self-esteem,

I

I

knew how

was uncertain

about whether to assist him in accepting the regulation or

whether to try to persuade the principal to make an exception
for Peter, based on my recommendation.

Peter started to face the reality that he could not
play basketball and that he would need extra time to study
and to rest.

Therefore,

I

decided to support this attitude

rather than to ask the principal for an exception to the rule,
I

also felt that Peter would eventually have to face the

reality that he could not always depend on sports for his

self-esteem and security.

Also,

if he improved his grades

he could look forward to playing baseball in the spring.

The rest of the year was most difficult for Peter.

He

was not playing basketball and occasionally would stay after

school and watch the team practice.
spoke to him and called him

a

On one occasion the coach

"ilunkir;".

He al-^o

t<;ld

hi.m

to
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go home and study.

see P e t e i

A

the coach

,

,

few weeks later when

who was also

Peter in the hall and asked

a

how

hirn

I

was waiting to

guidance counselor, met
fie

was doing.

He also

implied to Peter that he should think of changing his college
aspirations.

With this confrontation, Peter broke down

crying and started to run from him,

I

interceded and took

Peter to an office where we talked it over.

I

reinforced

his efforts to remain in the college curriculum and to keep

trying to improve his subjects,

I

also spoke to the coach

and told him that he was being too "rough" on Peter and that

Peter had been called

a

"flunkie" most of his life.

The

counselor agreed, but felt threatened by my intervention
and confrontation.
To make matters worse,

Peter's brother, John, had been

caught breaking into an apartment house with some other boys
and was sent to the Youth Detention Center.

Since Peter had

become involved in high school sports and in the Upward
Bound program, he

Also John was at
needed.

find

a

less time to be

crucial age that

companion to John.

father's guidance was

He depended on his father and when he would find him
One cold night he slept under

drunk he would get depressed.
a

a

a

porch and did not go home.

I

offered my assistance to

Peter's mother and attended court to support John and to
s li g g e s t

alternatives other than sending him

to

reform school.

The judge released John on probation, although the probation

officer,

a

harsh and hostile woman, tried to have him "sent

.

away "

Peter also hao difficulty in dealing with his mother,
as she was now saying that she was right that Peter could

not do college preparatory work.

Also Peter's best friend,

Mike, had been accepted into college and Peter was becoming

more anxious that he wouldn't make it.

situation,
vania,

I

view of the

decided to take Peter to St. John’s in Pennsyl-

in hopes of gaining their support for Peter's acceptance

to college,

I

knew that St. John's had

Upward Bound students and
At St.

In

1

a

college program for

felt the visit would be favorable.

John's the Director of Admissions told Peter that he

could be accepted into their special program for Upward Bound

students and encouraged him to improve his grades in his

senior year.

In

addition, he said that Peter's acceptance

to college would be based mainly on my recommendation.

This

was encouraging to Peter and reinforced my support that he
still had

a

chance for admission to college.

Toward the end of the year, Peter's low grades were

causing his self-esteem to be at

a

low ebb, and he started

to withdraw from social interaction.

He told

rne

that some

of his peers thought he was "stuck up" and unfriendly.

It

was not until May when he was encouraged by another boy to
go to the Junior prom that he started to realize that he was

still accepted by his peers even though he was not doing

well academically.
At the end of his junior year,

Peter felt that he drd
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not want to return to the Upward Bound program.

that he needed

a

He felt

rest which he would not get at the summer

program, and if he stayed at home he could go to summer

school at the high school and make up his deficiency in
Geometry. (It had not yet been established that the high school

would accept credit for courses at the Upward Bound program.)
Peter also felt that he could get

a

part-time job with the

city recreation department to help the family's financial

situation.

After exploring summer alternatives with him,

he made the decision to remain at home for the summer and

attend the high school summer session.
Bound students who left the program,

I

As with other Upward

assured Peter

continue to help him in any way possible.

I

would

:
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Peter's personality ratings and academic record are as
f ollows

Per sonality Ra ttnqs~Grade Eleven*

Ratinqs

One

T wo

Motivation
Industry
Initiative
Influence and Leadership
Concern for Others
Responsibility

1

1

1

2

1

2
1

1

2

3

B

ive

2

Numerals represent number of teachers reporting

Code for ratings -- Appendix

F

2

1
1

Integra, ty

Four

1
1

1

Emotional Stability

*

Three
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Academic Record*
Sub

j

p.c

t

Grade

Conduct

.Eff ort

First Semester
Engl is h III
Geometry
U. S. History
Spanish I

D
D
C

1

£*

.1

OJ
*

1
2

!—

C-

1

E

1
4

C+

1
1

B-

1

E

3

D~

CJ

Second Semester

English III
Geometry
U
S. History
Driver Education
Spanish I
.

Third

English III
Geometry
U. S. History
Spanish

1
2
4

S e mester

C+
D

1
1
1

C-i-

1
2
.1

Dropped
Fourth Semester

English III
Geometry
S„ History
Physical Education
Driver Education

IJ «

C

1
1

D~
C
A

1

1
1

B~

*Code for Grades and Ratings

1

4
1
1
1

—
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The

Th i rd

5 u miner

At the beginning of the summer, Peter found

b

part-time

job with the city recreation department supervising young

children in

park playground.

a

Peter attended summer school

each morning before going to work.

Shortly after he started

classes, he told me he was enjoying Geometry for the first
time and that the class was interesting and relaxing.

His

health was improving and he looked quite rested.

Near the end of the summer he told me that some of his
friends were taking drugs and that they were encouraging him
to become involved.

Although he admitted to me that he had

tried marijuana, he said he didn't want to become involved

with drugs.

He said that other students "looked up" to him

since he was an athlete, and he didn't want to get the reputation cf

a

"drug user".

I

could see he was in

liked his friends and needed peer acceptance.
hirn

bind since he

a
I

encouraged

to feel that if his friends liked him that they would

respect him if he didn't take drugs with them.
At the end of the summer he told me he decided that his

friends who were on drugs would "have to come up to his level"
and that he was not going to get involved with drugs.

By the

end of the summer he had saved some money from working, had

passed the Geometry course, and had been successful in the
drug crisis.

some friends.

He also went to the beach

ior a few days with

His self-esteem had improved, and he wuo

physically end emotionally stronger to begin his senior year.
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Senior Year
Peter entered his senior year with enthusiasm and

determination to improve academically.

He enrolled in four

major courses and did well in all subjects except Algebra.
He did poorly the first semester in Algebra which seemed to

create

a

"mental block" which persisted throughout the year.

His Algebra teacher was

with Peter.
in college.

a

new teacher and became frustrated

He told me he did not think Peter would do well

v *

:

99

Pucor

s

subjects and grades for the senior year are

as f o 1 1 ow s

Academic Record-Grade Twe 1
Subject

G r a de

e

Conduct

Effort

First Semester

English IV
Algebra II
Economics
U. 5. History

C-

1

E

1

C+
C-

1
1

{Mv-'CJfNJ

Second Semester

English IV
Algebra II
Economics
U. S. History
Physical Education

B~

1

E

.1

M

B-

.1

H

1

M

1

W

1

1
4

C
B

Jh

English IV
Algebra II
Economics
IJ.
S. History

i

1
-

:

c
E

1
1
1

BC

1
2

Fourth Semester

English IV
Algebra II
Economic s
U
5, History
Physical Education
.

*

B~

1
1
1
1
2

E

B~
C
B

Code for Grades and Ratings

--

Appendix

1
4
1
2
2

A
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Personali ty Rating s*
Ratings

Line

.Two

Motivation
Industry
Initiative
Influence and Leadership
Concern for Others
Responsibility
Integrity
Emotional Stability

Three

Four

Five

4

1
1
1
1

3

2

2

1
1

2

3

3
3

2

1
1

^'Numerals represent number of teachers reporting

Appendix

Code for Ratings

B

Peter also took the College Entrance Examination Board
tests and the results were as follows:
1

Scholastic Aptitude Test

-

-

i--

---

Ver bal
303

i»r

—

1.1

« •

-

-«

•

Math
414
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During rhe senior year Peter was on the varsity
soccer,
hockey, and baseball teams.
soccer

team,

he was elected co-captain of the

but lost the title during the season.

At one

point in the season, the other members on the team thought

Peter was harassing them too much, as

alienated him.

a

consequence they

Peter reacted by showing hostility to them

ana saying that he did not want to be captain (a reaction-

formation to his real feelings) so the coach took the position
from him.

Peter told

rna

later that he was beginning to realize

that his hostility towards others was detrimental to his goals.
He said that he had really wanted to be

a

captain of the team.

The coach w as very fond of Peter and felt that "it was

learning experience for him".

a

good

It is noteworthy to include

the comments the soccer coach wrote in Peter’s "Yearbook":

Peter,

Hard times and enjoyable moments are behind you.
The memories of high school will, I am sure, remain for many years.
It has been a tremendous
pleasure for me to have come to know you the last
You have made me proud to know you
four years.
Your "guts" as w e 1 1 as
for what you stand for.
the
maturing of a young man.
your ability signal
on
Your achievements
the field speak loudly for
your athletic ability; however, I appreciate
even more your help and determination in all
You have proven yourareas of our association.
self to be loyal, dedicated, and possessing of
leadership qualities. We will miss you here but
will certainly follow your progress in college.
My very warmest regards to a great young man.
Coach

During the senior year, Peter had been elected to the
"All Regional Soccer Team", was elected as the "best looking"
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boy in the class for the "Yearbook", and had made many friends.
One of his closest friends during the year was

who provided him with

a

a

girl friend

very supportive relationship.

The senior year was one of decision-making for Peter’s

college future.

career as

a

Although he had previously thought of

a

physical education teacher, he was now thinking

of Biology or Sociology.

I

suggested and administered the

Strong Vocational Interest Blank to evaluate Peter's vocational interests.

His highest category in the Occupational

Scales w as in "Social

Service".

Biological Science was next

highest with Business and Accounting in the lowest category.
The complete Strong profile is stated on the following pages.

t
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Occupational Sc ales
Biological Sci ence
Dentist
Osteopath
Veterinarian
Physician
Psychiatrist
Psychologist
Biologist

Letter Score

c

B
C+
A

S tandard

24
36
2B

B-f

45
43

C+
C+

2B
2B

Architect
Mathematician
Physicist
Chemis
Engineer

C
C
C
C
C

11
12

Super vi s ion
Production Mgr.
Army Officer
Air force Officer

C
C

09

C+

29

C
C
C

02
20
23

BB-

33
25
32

B~
B+

42

Ph ys ica l Science

Tech

„

Techni cal and Skilled Trades
Carpenter
Forest Service Man
Farmer
Math-Science Teacher
Printer
Policeman
.S

ocial Service
Personnel Director
Public Administrator
Rehab. Counselor
YRCA Secretary
Social Worker
Social Science Teacher
School Superintendent
Minister

Aesthetic-Cu.l t uj

C+

A
A

A
A

C+
C+

04
09
03

17

34

51
54
49

47
26
28

1

Librarian

B-

33

A rtist

C+

27

Musician Performer
Music Teacher

B+
B

41
38

Score

J

c
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Occupational Scales

Letter Score

Business and Account inn
CPA Owner
Senior CPA
Accountant
Office Worker
Purchasing Agent
Banker
Pharmacist
Mortician

C
C
C

C
c
c
c
c

Standard Score
15
08
06
21
09
18
23
21

5a1es

Sales Manager
Real Estate) Salesman
Life Ins, Salesman

Verbal-Linauist i
Advertising Man
Lawyer
A u t hor-

Pros.

f

a u r n a 1 is t

Mfg. Concern

Supplementary Occupation Scales
Credit Manager
Chamber of Comm. Exec.
Physical Therapist
Computer Programmer
Bus. Educ, Teacher
Comm.

Recr. Admin.

c
B

B

B-

24
38
39

32.

A
B
C

45

B-

33
39

B
A
C+

C+
A

30

11

51
26
29
49

Having bean

star athlete in high school, Peter was con-

a

tacted by several, coaches from nearby colleges regarding at-

tendance at their college.
in

St.

John's, so

admission.

However, he was most interested

wrote there for Peter's application for

I

They informed me that federal aid to colleges had

been reduced that year, and there would be no financial aid

available for out-of-state students.
Although Peter was disappointed, he also had as
choice

a

small college nearby.

second

a

The soccer coach at that

college had talked with Peter and encouraged him to apply for
admission.

However, when we went for an interview, the

Director of Admissions felt the college would be too difficult
for Peter since they did not have

Bound students.

a

special program for Upward

The Director of Admissions mentioned that the

program in Biology was the most difficult offered and they did
not grant

consider

degree in Physical Education.

a
a

He suggested Peter

junior college and then transfer to their college.

Peter was quite disappointed about this decision and

expressed hostility when

I

discussing the situation, Peter decided to apply at
college in the Mid-West.
tacted him

a

After

talked with him about it.
a

junior

The coach from that college had con-

few weeks before about his attending there.

the meantime, however, he received his acceptance from St.

John's, but replied that he would not be able to accept it

since they could not offer

later he received

a

hirn

financial aid.

A

few weeks

letter from the director of the Upward

In

.
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Bound college program at St. John's regarding
orientation.
At this point,

Peter said that he still wanted to go to
St.

John's, and he asked me about the possibility of
borrowing
the money.

Due to the fact that St. John's College had been

a

favorite of mine and knowing how much Peter identified
it
with me,

wanted to be sure that Peter's decision was his

I

own and not influenced by his relationship with me.

After

discussing it with him, he said that St. John's was always
his first choice,

and he thought the college suited his

personality and was

a

nice distance from home.

We dis-

cussed his major, and he decided that it was more realistic
for him to major in Physical Education with

a

minor in

Sociology

After our discussion

I

called the director of the

college Upward Bound program at St. John's.

Much to my sur-

prise, he related that the school had received additional

money, and they could now offer Peter

a

scholarship.

We ar-

ranged an interview for Peter the day following graduation
to discuss the program.

news, and

I

Peter was quite excited by this

arranged to take him to St. John’s for the inter-

view with the director of the program.
When we went to St. John's for the interview, we found
the director of the college Upward Bound program very con-

genial and cooperative.

He suggested that Peter take

a

light

course load and told him that some of his classes would be

107

special classes for Upward Bound students.

After talking

with us, he arranged for us to see the Director of financial
Axri

and

the?

Director of Housing.

We encountered some admini-

strative difficulty at these offices but eventually everything was set and Peter's goal had been achieved.
In his

autobiography

tions are to become

a

t

Peter wrote:

"My future aspira-

teacher after achieving

a

education and to help people like myself to get
like

I

did."

college
a

chance

IDO
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CASE STUDY ~ JOHN
I

first talked with John at the beginning of the Upward

Bound program in June

appeared to have

a

f

1966.

John was friendly but shy and

sensitive personality.

build and was about

5'

9"

in height.

Me had

a

slight

He was slightly ef-

feminate in appearance and in his mannerisms, and it was

noticeable that one of his eyes was crossed.
Early Ch ildhood, Family, and Communit y
John was born the eldest of four children in

section of Factory City in 1951.

family include

a

a

suburban

The other children in the

brother four years younger than John,

sister who is five years younger, and

a

a

brother, nine years

John's mother and father have lived in

younger than John.

Factory City their entire lives.

They were in their early

twenties when they were married.

John's father has worked

in factories as a machinist and presently has two jobs.

Both

John's father and mother attended high school, although his
father left school and began working.

Both his father and

mother are of French ancestry, one of the predominant nationalities in Factory City.
John describes his mother as the "strong one in the

family and you could never go against her.

She would always

threaten me with her becoming very sick in order to have us
do what was her idea of what we should do.

rather good to me

-

just

a

1i1 11

bhe was really

too dominant

.
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speaking of his father, John said,

didn't ever

"I

really like my father although there is no reason.
did what
go,

I

He always

wanted, but like my mother, didn't want to let me

or acknowledge that

I

was growing up".

Regarding his family, John related:

could never

"I

talk to my family, the cry of every teenager.

couldn't, although
and know that

I

I

I

really

try and still do sometimes, but

never shall.

I

can't,

They truly don't understand.

They can't because the things that bother me seem very trivial
and unimportant to them.

They can't understand why

I

am so

dissatisfied with the rather sheltered life that I've lived."
John's family live in an older suburban area of Factory
City and own their own home.

John describes his family as

"rather average, at least in the sense that they do what any

average family does; they own

a

home,

a

and every

car,

summer spend two weeks on vacation".
John describes the community where he lives as one that
is

"filled with undiverse people living in

typical, uninte-

a

grated, military -inhabited middle class suburban town.

offers nothing, living here

I

Jt

have been exposed to nothing".

Regarding his relatives, John wrote in his autobiography:
"One of my most favorite relatives is my Auntie Connie.

She

is just one of the most spectacular people in the world.
is a ritzy person and extremely eccentric.

happy when

I

The only way

see her.
I

I

She

am always so

There is no simple way to dusciihe Hoi

can think of

-is

to say that she's in a way

•

Ill

like Auntie Marne.
I

know that

that

times

I

My Uncle Howard accepts me as an equal.

could,

if

I

had to, talk to him.

have enough sense to know what

I

I

am doing.

I

think that he has tested me by taking

opposite view from mine on

literally hours.

a

He believes

a

Many

completely

subject and arguing with me for

He is my mother's younger brother and one

of the few people my mother listens to,"

John described his family as fairly religious and

attended services every Sunday.

He attended weekly Sunday

school and was an altar boy in the Lutheran church.
John describes his childhood as "home centered".

enjoyed reading and read books that
liked mystery books*

lie

liked.

He

He especially

John mentioned that he didn't read

school books if he didn't like them.

There were no children

in the neighborhood that were the same age as John.

he was always with older "kids" or with adults.

He said

When he was

about eleven and twelve years old an older girl was his close
friend.

John had the usual childhood illnesses and had pneumonia

when he was about four years old.

He also had to wear

a

patch on his eye when he w as young to correct the vision and
eye muscle.

Although an operation to straighten his eye was

recommended, his mother would never give her approve]

.

Jtc.

felt he was too young and should wait until he could decide
for himself.

During his eighth grade school year, John had part-time

1

1.12

jobs raking lawns and selling

I

.

V.

Guide magazines.

He attended public elementary school nearby.
record;, reveal g e

o r a 3. 1 y

1

above average grades.

His school

Intelligence

test results show an above average intelligence quotient.

Grom the very early grades, teachers' comments re-

garding John’s personal characteristics reveal

sensitive personality.
his school record:

a

quiet and

His kindergarten teacher wrote in

"Child is cooperative and quiet".

Throughout the elementary grades, John's teachers consistently describe him as sensitive, quiet, and cooperative.
His fourth and fifth grade teachers reported that he was

"talkative with his neighbors but did not volunteer for oral
recitation".

John's sixth grade teacher described him as:

"almost afraid

-

not

he can't catch

a

ball with

a

good mixer".
a

He also mentioned:

"that

bushel basket but tries anyway".

John said that he especially liked his fourth grade

teacher,
she left.
much.

a

"kindly, older woman".

He remembered crying when

He said he also liked his sixth grade teacher very

This teacher was

a

man who had just completed college.

Academically, John made consistent progress through the

elementary grades, although his teachers from the fourth to
the eighth grades reported

t It a t

he was not w o r k r n g to capacity.

His eighth grade teacher reported:

"could receive very good

marks if he applied himself more".

John's parents attended all of the "open house" events.
John's lack of volunteering in class and his lack of working

o

t

113
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capacity were discussed with his parents,
John's academic record and test results in elementary

school were as follows:
Intel 11 gen pe _JT

s

s

Otis 2 S Beta
Grade 4
Age 9 yrs. 3 months
I. Q. 102

California Short-form
Test of Mental Maturity
Grade 8
Age 13 yrs.
I. Q. 121

5

mon ths

Standard Tests
Kuder Preference Test
Grade 8
Age 13

Mechanical
Computation
Scientific
Persuasion

02
45
03
70

Artistic
Literary
Musical
Social Service
Clerical

97
69
73
65

96

1.14

Academic Progre ss-Elementary School
Growth in Basic Skills
L an

Grade

I

G r-P)
H r>
"

2

3

1

1

T J.
T
1
'

1

3

B

B

A-

B
B

B
B

A

A

B

A

r

,

T T
‘

1

T

2

B
B

B

A

A

B

B-f

B -f

A
B

A
B

A

A-

B

B

T
)

T‘

gunge
GraJ. Expression
Written Expression

Son 1 ling

Weekly Lesson
Written Work

Read inq
Book Level
Reading Aloud
Reading for Understand.
Phonetic Skills

l

2

l/ .i
B~ 3C
CC

Arithmetic
Number Preparation
Problem Solving
Social Studies
Science

1

c-i-

B~ B~

i

2

1

1

D

2
B

B
B

B
B

2
B
B
B

A
B

B-f

B-f

B+

2

2
3

1
3

2

B
B
B

B-f

B-f

B+

B-f

B-f

B-f

B-f

B
B

B
B

B
B

B
B

B

B

B

B+

B-f

B-f

B-f

B

B
B

B-f

B

B-f

B+

B -f

B-i-

C

C-f

B

B~

A
B

A
B

B+ A

C-f

A
B

B

C

Music

A

A

A

A

A

A

A

A

A

A_rt.

C

B

B-f

A

A

A

A

A

A

Physical Education

B

B

B-f

B

A

A

A

A

A

Handv'rit i

i

ijj

Supervised Lesson
Daily Work

B- B- B~

Growth in Enrichment

Fr enc h

A

115

Academic Progress-Elementary School
Growt h in Basic Skills

Grade IV

Grade

V

UI'C1UB

V 1

1

1

2

3

1

2

3

B

2

3

Lanquaqe
Oral Expression
Written Expression

A- A- AA- C + B-

A

C+

B

B

B

B

8- B-

B

B

B-

5pellinq
Weekly Lesson
Written Work

B+ A
B + A-

A-

B
B

B- B-

B

B

C

B
B

B+
B

B

B

Readinq
Book Level
Reading Aloud
Reading for Understand.
Phonetic Skills

1
1
2
4
4
4
B
B
BB + B+ B
B + B- B-

5
B
B

1

2

2

1

1

B

C

C+

C-

B- C +
C- B-

C
C

B- C
B- c

B
B

B- B +
B- B

B- B- BA- C +

B
C

B- B

C
C

C
C+

B
B

C
A

C+
B+

A

Arithmetic
Number Preparation
Problem Solving

B+
B

Social Studies
Science

B

B

B

B

B

B

6
c
c
c

6

6

c+ c+
c
c+
c
B-

Handwri. tinq

Supervised Lesson
Daily Work

B- B

B
A

A-

Music

A

A- B+

Art

A

B

Physical Education

B+

B+ A-

A

B
A

A- A

B

Growth in Enrichment

French

2

5
B
B

5

B+

A

A

A

t

c

t

c

S

1
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JjSHd&w.i c P roqress-Ele m n t

•

J2_Jasi£._ Skills

chool

G r ad e_V
1
2

Grade VIII

1

3

’

4

1

2

3

B-

C+ C +
C + C+

4

English
Language
Grammar

B
C

B

C+

B
B

B
B

B
B

Reading

B

B

B

B

B- B-

B

B

Spell .in g

B

C

B

A-

B~ B-

B

B

Arlthmet l

C

C+

C

C

C- B-

O

C

Socia

C

C

C

C

C~ C+

B- B~

Science

B

C

C

B

C+

C

C

Handwrlt i nq

C

C

C+ B

B“.

B-

B~ B-

A

11

A

A

11

B
2

B*

B+ B+

1

1

1

1

2

1
1

1
1

1
2

Effort
Interest

2
3

3

2

2

12

2
2

2
2

2
2

2

2

Physical Education
Effort
Interest

C

C

C

C
2
2

C
2

2

C
2
2

G
2

2

12
12

C

B~

B~ B~

3

2

3

3

2

C-;-

B+

l

Studies

B

C+

Growth In Explor a tory Subjects
A rt

Effort
Interest

A

Music

I

ndus

r 5 a_.l Arts
Effort
I n teres
.

Fre nch

System for marking Basic Skills
A
90-100 Excellent
60-89
B
Good
C
70-79
Average
D
Below 70 Poor

12

B

2

12

C

C

C~

C

3

3

3

4

2

2
2

3

3

3

3

B-f

B+

B

B+

A

A

System for marking Attitudes
and Habits (Effort, Interest
in Exploratory Subjects)
Excellent
1
Good
2
Average
3
Poor
4

.1.17

Citizenship -Attitudes and Habits
Grade
Grade II
Grade
J.

Effort
Follows directions
Produces neat work
Completes assigned
tasks
Makes good use of
time
Homework

2

3

1

2

3

1

2

3

2

2

2
1

1
1

.1

1

1
1

1

2

2
2

2

3

1

2

2

2

1 1

1

1

2

2

2

1
.1

Conduct
Obeys rules
Practices courtesy
W o r k s an d p lays
well with others
Takes correction
well

I

1

1

1

1
1

1

1
1

1

1
1

1

1

1

J

Grade IV
1

2

3

1
1

1

3.

1

1

X

1

1

1

1

X

2

2

1
1

1
1

2

1

1
1

2

1

1

1

1
1

1
1

1
1

1
1

1
1

1 1
1

1

•

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

X

2

1

1

1

1

1

1

Grade

V

Grade VI

12

3

1

2

3

1

1

1

2

2

2

2

2

2

2

2

2

1
1

1
1

1

2

2

1

1

1

1
1

Grade VII

Grade VIII

12

3

12

3

Ef fort

Follows directions
Produces neat and
careful work
Completes assigned
tasks
Homework
Class participation
J nitia tive
Reliability
Con due t
Obeys rules

Cooperation
Respects rights
of others
Practices courtesy
Work s and plays
well with others
Takes correction
well

Code:

1
2
3

1

2

2

3

3

2

2

3

2

2

2

2

2

2

2

2

2

2

2

2

2

2

2

2

2

2

1
1

2

2

2

1
1

1
1

2

2

1

1

1

2

1

1 1

1

1

1

1
1

1
1

1

1

1

1

1

1

1

1

2

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

Trait well developed
Improvement being shown
Greater improvement desired

2

1
.2
4
4

.

.

.

.
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Grade

2

Age
Test Form

Achievement Test Results
3

7.6

e

Prim.

.

4

F o rtn

9,0

b

Clem.

Battery Form

5

J

Clem
Form

6

10.6
Int
K

Form

L

7

11.0

12.8

In t

A

dv

Form M Form N

8

13.0

Adv
F o rrn

L

Paragraph
Meaning

2.6

3.9

4.5

7.2

8.4

9.5

9.3

Word
Meaning

2 .4

4.2

5.0

6.0

6.1

10.3

10.7

Social Studies

6

.

7.7

9.3

0.9

Science

6

.

6.7

7.5

10.1

Language

4.7

5.9

7.1

8.7

10.8

10.9

Arithmetic
Reasoning

3,0

3.6

4.5

6

.

7. 3

8.2

9.5

Arithme t ic
Computation

2.9

4.5

5.3

5.9

7.4

8.0

7.6

Spelling

2.0

3.9

5.0

6.7

6.7

7.6

6.1

6.2

7.7

10.5

10.5

6

7.5

9.5

9.3

Study Skills

Battery Median

2.0

5.2

.

J

.

.
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High School
John attended

f

ac tory City Comprehensive High School

and enrolled in the college preparatory curriculum.

He said

that his motner always assumed he would go to col ege so he
3.

did not question future goals or plans.

Mis counselor in

elementary school also recommended that he enroll in the
college preparatory curriculum.
John mentioned that during the summer he looked forward
to attending high school.

He viewed high school as

a

new

experience and started to get involved in school activities.
He joined the French and Dramatic clubs

the school council committees.
.year he

arid

joined some of

However, during the first

withdrew from participation and started to dislike

school

During the ninth grade, John became more apathetic
about school, and his grades dropped.

By the end of the

year he had failed four subjects and had passed only one
sub j ec t

Regarding John's adjustment, his guidance counselor
stated in his cumulative record:
quiet, appears shy.

shows respect".

"He needs to be pushed -

Needs to mix with peers

-

behaves well

t

I
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John's academic record of personality
ratings and test
results for the year were as follows:

-- Academic Rec ord-G rnr!.^ Nj n
Sub ec

Grade

i

F irst

English I
F rench I
Algebra I
Physical Science
Civics

Conduct

Effor t

Semester

C

1

C-

1

E

1

C-

1

D—

1

2
2

rvjyjyj

.Second Semester

English 1
French I
Algebra I
Physical Science
C i vies
Physical Education

C+
D+

Th

English I
French I
Algebra I
Physical Science
Civics

-i

2

lj

1

i\j

E

2

o

c
C
C

1
1

y

2

lo

yd

'"'Code

*
.

r

c~

3

D+

1
2

E

E

1
1

D~
Fro

English I
French I
Algebra I
Physical Science
Civics
Physical Education

t

Fi

lj

F'-rv

vi

<

r

C+

2

o

E

1
2
1
1
2

y

E

D~
DC

for Grades and Ratings

-

Appendix

A

cj

w
u
u

4

s

c

121

Perso nalit y Ratinn n*
One

Motivation
Industry
Initiative
Leadership and Influence
Concern for Others
Responsibility
Integrity
Emotional Stability

j

I

'

i

Three

2

1
1

2

2
2

2

1

2
1

1

F our

Five

3

1

3
3

A
B

*

y

1
1

Numerals represent number of teachers reporting
Code for ratings ~~ Appendix B

ntelliqenc e_ T est
Terrnan

Grade

9

Aqe 1
r. q.

i2i

Differential Aptitude Tn st
Score

Ve rba l Reas.

N uro.

Ability

VR + NA

Raw

37

25

62

Percentile

90

70

05

.
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Entry Int o Upward Bound
John was informed about the Upward Bound program by his
high school guidance counselor near the end of his freshman

ytar

his immediate reaction was that he was interested

.

attending the program to help him improve academically.

5

n

John

said that he was unsure about leaving home for the summer but

after talking with other Upward Bound students, he realized
this was normal.

John discussed the Upward Bound program

with his parents, and they were interested in having John

attend

When interviewed for the program, John related that he
was especially "interested in learning how to improve his

mathematics".

He also said that his career goal was to be

on English teacher or a minister.

reference to peers, he

In

told the interviewer that he had three "good friends, two

boys and

a

girl".

When asked about adults he said he liked

"Heddy Hopper since she spokE her mind".

He said that his

cultural interests were music, reading, and that he would like
to travel to foreign countries.

John entered the Upward Bound program with both enthusi-

asm and apprehension.

Algebra, English, and Social Studies

were the courses in which he enrolled.

subject ha chose Art.
much.

John was

a

As an extra-curricular

He related that he enjoyed this very

serious and conscientious student, and he

told me that he felt he belonged in the program from the very

beginning.

He made many

x

r lends and

appeared vexy happy.
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Hie closest friend was
too, was

a

a

buy who was very overweight

.

Ho,

serious and conscientious student and appeared

happy during the summer.

John's "Yearbook" of the summer was

covered with written expressions of friendship and greetings
for success.
I

spoke to John during the summer

arid

told him that

I

would be his counselor when he returned to high school and
that

I

would be available to discuss any problems with him,

John made continuous progress in his subjects and in

group counseling.

He was beginning to verbalize his feelings

more in class and group counseling.

The summer had been

successful in helping him to feel accepted, and he had enjoyed the summer very much.

The evaluation reports by his

teachers were as follows:

Report of the Resident Counselo r
John is basically a very shy youngster.
He
finds it very difficult to verbalize how he
However, it is not hard to detect
feels.
that he gives every problem brought before
him much thought and consideration,
I would
and
so do the teachers that John was
suspect
a highly motivated k.id before he was accepted
Because of his continuous
into the program.
silence in class, John bore the resemblance
When the group found
of the group scapegoat.
it difficult to verbalize their feelings in
group counseling, they would say, "Let's talk
Because John took this harassabout John".
ment in stride, it was soon detected that he
was fio longer the group scapegoat but rather
remember one instance
I
the pet of the group.
one of the members
where
counseling
group
in
doesn't say
John
though
"even
that
stated
Since the beguy".
great
he's
a
anything
come out o f
has
John
ginning of t h e program,
how he feels.
verbalizing
his shell and now is

s

.
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is sincerity and interest in the program
has come to the foreground even more so.
John's attendance record is perfect.
His
homework is superior.

1

1

Report of the English Teacher
The emergence of this lad from a very
withdrawn, insecure stance to open activity in class was a joy to watch.
I
discovered really acute perception in his
work.
Real material to work on.

Report of the Mathe m atics Teache r

Attitude very good - motivation very high.
I
suspect these qualities were somewhat
above average before he came.
He has become slightly more verbal since inception
into the program.
His work, attendance,
and participation has been of the highest
qua lity

Repo rt of the

5 o'

:

Studies Teacher

Comes to class all the time.
Listen attentively.
Will definitely benefit from
the program.
Te nth Gr ade

John returned to high school in the fall.

The first

problem he encountered was trying to obtain credit for courses

which he had failed the previous year.

I

spoke to the prin-

cipal regarding make-up credit for the summer courses, but
he informed me that there was a policy which allowed credit

only if arrangements had been made with the teacher previous
to the summer for the student to take

school,

a

test after the summer

John was very disappointed about this since it would

mean he would have to repeat two of his courses despite

conscientious efforts during the summer.
At the end of the first semester, John was failing

hi.

.

.
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Biology.

When

not get it".

asked him about it, he said he "just could

I

I

made

a

few suggestions to him regarding study

habits and also agreed to obtain

a

tutor for him.

he received assistance from the tutor,

Although

he continued to fail

Biology
I

visited John's home during the first semester.
in

divert

He

one-family house at the end of an unpaved

a inode s t

dead-end street.

Mis

p a ren t s

were friendly and were very

interested and concerned about John's progress.

They were

pleased that John had done well during the summer and that
he had enjoyed the program.

They asked questions and his

father said that "he hoped that John would have the oppor~
tunity to get

a

college education since he did not have the

opportunity "
Since John did not improve academically by the end of the

second semester,
if

I

I

thought his motivation might be increased

discussed vocational goals.

He expressed some interest

in a career in "interior design" and told me of his work in

decorating his room,
I

talked with John's teachers and informed them that ho

was in the Upward Bound program and that
I

informed them that

I

I

was his counselor.

would bo glad to discuss any problems

regarding John with them.

Throughout the year

I

would ask John how he was doing,

and he would usually say "O.K.".

However, when his grades

were issued the results showed that

tie

had done poorly.

At

:
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XnC eml 0t

tne * eat he

"

ad thre ° failing grades.

His academic

report and personality ratings for
the tenth grade were as
follows

—Ac ademic Record-Gr ade Ten*
Subject

Grade

Conduc t

Effort

First Semester

English II
French I
Algebra I
Biology
World History

D-i-

3

X1
B'”

c*

1
J
O

E

i

D~

J

1

3

1
1

0

C

2

A

Second Semester

English II
French
Algebra I
Biology
World History
Physical Education
J.

I)

C~
DE

.1

D+
B

SI

z>

3

1
1

1

E
C

1

5

1

1

B

1

3

J.

4

1

3

Third Semester

English II
French I
Algebra I
Biology
World History

DC~

Fourth Semester

English II
F rench I
Algebra I
Biology
World History
Physical Education

DC~

1
1

E

1
1
1
1

BC~
E

*Code for Grades and Ratings

Appendix

A

3
1
4

4
2
5
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Personality Ratings*
Ratinqs

Motivation
Industry
Initiative
Influence and Leadership
Concern for Others
Responsibility
Integrity
Emotional Stability
A

B

*

One

1
1

Two

Three

2.

3

2
2
2
1

1
1

1

Four

2

3

3
4
2

1
1

Numerals represent number of teachers reporting
Code for ratings ~~ Appendix B

2

P ive
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S_e cone!

Summer

Upward

B :;und

John returned to the Upward- Bound program in
the summer

after his sophomore year in high school.

Arrangements were

made with the teachers of the subjects that John had
failed
to take a test in each subject after the summer.

If he

passed the te^us, credit would be obtained for those subjects.

John enrolled in courses in Biology, English, and

Algebra.

He was also in group counseling which met three

times per week.
Again, John was

a

serious and conscientious student,

during the summer program.
progress.

He enjoyed the classes and showed

His teachers mentioned that his shyness and in-

ability to verbalize hindered his progress, and they felt
that this was

a

major reason for his lack of success in

high school.

Although John said that he had made many friends in the
program, he told me later that he had learned during the

summer that it was difficult for him to speak to someone
before they talked with him.
to talk to Joe 5.,

He said that he felt he wanted

one of the resident counselors during the

summer, but never felt the courage to initiate conversation

with him.

He said he thought about this during the following

school year and hoped that he could speak to the resident

counselor the next summer.
At the end of the second summer,

John's "Yearbook" was

again filled with greetings from other students.

These

a

.
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included the following:
To John,

have enjoyed being
friend of your
during the post two
years,
Never change.
I

a

"A

friend always"

B.

C.

,1

ohn

,,

Best of luck in all
you do forever to a
good guy.
I
hope
you always succeed.
T.

G

John's progress for the summer is expressed in the

following evaluation reports:
Report of th e Biology Teacher
John attended all classes and was a con-*
Bcien tious student.
He also did extra work
in Biology under the direction of Miss S.
Biology Teaching Assistant.
I
feel John
has a good understanding of biological concepts and would recommend that he given the
opportunity to upgrade his Biology mark
which he received in high school.
,

Report of the Alg ebra Te acher
John was probably my best student.
His perfect attendance and constant effort was a
It amazes me that with his
source of joy.
ability that he did not pass Algebra last
year.
The only reason I can attribute to
In a large class,
this .is John's shyness.
or even in a program of one hundred students,
With individual attention
John can get lost.
leading to increased self-confidence, John
can be successful in Mathematics.

Report of

t

he English Teacher

am convinced that your overly quiet, withdrawn attitude in class hinders your progress.
Only alert teachers in a small class would
discover your real ability and you do nothing
You understand readily and
to help them.
You wrote one of the best pieces
sensitively.
You work hard but colthat come in all year.
lapse if challenged to corns out in the open.
Your basic equipment is well ready for eleventh
I

r
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grsoo English in writing skills
prehension
Let people know it.
J unior

sncJ

com*"

Ye a

John began his junior year by taking the make-up tests
that had been previously arranged for with the teachers of
the subjects he had failed in tenth grade.

John passed the

English test and was allowed to take English III but did not
pass the Biology or Algebra test.

It appeared that the

teachers were adhering to the testing of details and facts

instead of general principles.

Despite John's success in these

subjects during the summer, he was not given
by the high school teachers.

Algebra

a

passing grade

Therefore, John had to take

for the third time and he dropped Biology.

I

John was quite disturbed about this since he had studied

conscientiously during the summer and was looking forward to
being in

a

junior home-room.

He related to me that he felt

that he was falling further behind.

He said the juniors wore

involved in many class activities end he felt "out of it" and

therefore, did not participate in any activities or events.
In

talking with John's Biology teacher,

I

learned that

he was quite concerned about John's eye, and it seemed to

disturb him that nothing had been done about it.

He mentioned

to me that he had a daughter with the same problem,

and that

she had had an operation to straighten the crossed eye.

said it was not

a

have it done over
I

He

serious operation, and John could easily
a

holiday period.

had mixed feelings about the teacher's attitude towards

.
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John.

I

felt the eye problem seemed to place barriers
be-

tween the teacher and John and thought the teacher
may not be

reacting to John’s academic problems.

At first,

was re-

I

luctant to discuss the possibility of having his eye operated
on with John since

I

felt it might be too threatening.

ever,

I

didn't, the teacher might speak to him,

I

thought if

and it would be even more threatening to

When

hirn.

discussed John’s eye condition with him

I

How-

a

short

time after his teacher spoke to me, John was quite receptive
to the teacher's concern.

He said his mother had always been

against an operation, but that he would discuss it with his
parents.

The following week he tolc) me that he had discussed

it with his parents,

and that they had agreed for him to have

the operation over the Thanksgiving vacation.

was

a

The operation

success, and John's eye improved to the extent that

the crossed condition was hardly noticeable.

Academically, John was showing slight improvement, although still failing two subjects.

When

was doing, he would usually say "0.

K

.

"

I

asked him

hov;

he

However, by the end

of the year his failing grades in two subjects remained.

was concerned that he was failing in two subjects, and
him that

I

was going to discuss it with his parents.

I

I

told

When

I

visited his mother, she said that she had received his report
card and that he had no failures.

fused sincts

I

At this point

I

was con-

thought he was failing the subjects, and

I

wasn't sure if she was unaware of it or didn't went to discuss it with me.

132

At the end of the year John had failed English and
Algebra,,

and

J.

realized if he did not receive make-up credit

for these subjects during the summer, he would not have enough

credits to graduate with his class.

I

discussed with John

the possibility of attending the high school summer school

since

I

felt his chances of receiving make-up credit would be

greater than attending the Upward Bound program.

His high

school did not accept credit from other summer schools.

This

possibility disturbed him very much since he told me that he
really wanted to go back to the Upward Bound program.
said it is "the only thing
all year".

I

He

live for and look forward to it

Therefore r we agreed that John would return to the

Upward Bound program end take the risk of obtaining make-up
credit for the failed subjects.

t

1
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John's academic record and personality ratings
for his
junior year were as follows:

Academic Record -Grade Eleven
5ubj ec

Grade
’

j

X

r;

•

!

•
:

English III
French 1
Algebra I
5, History
Art

D

1

"i*-

11
1
1
1

D

C+
Br

•/

nd

Effort

\

CB-

IJ .

rucof-'fvjfv)

fnr

English III
French II
Algebra I
U
5
History
Art
Driver Education
Physical Education
.

r

Conduct

D-

1
1

D
B
D

.

3

1

B •"
C

uwnmwuu

2

1
1

C

Third Semester

English III
French II
Algebra I
U. S. History
Art

DD«
C+
D
C-t

Fj'l'r--;.!,

(

ui

o
i\3

w
ro

,-

English III
French II
Algebra I
U
5. History
Art
Driver Education
Physic a 1 E d u c a t i o n
«,

Code

1
1
2
1
2

for Grades and Ratings

D~
c«

2

1
1
1

E

D-

u
u

w

C+

2

w

C+

l
1

w

B

Appendix

A

^
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Person a

Ratings

Motivation
Industry
Initiative
Influence and Leadership
Concern for Others
Responsibility
I n tegrity
Emotional Stability

Ratinqs*

3.

One

1

*

2
2
2
2

1

Three

Four

1
2
4
1
1

C.

1

F ive

2
2

2

1

3

A

B

Two

1

Numerals represent number of teachers reporting
Appendix B
Code for ratings

1
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Third Summer
In

-

Upwa rd

unri

the beginning of the summer program

I

made arrange-

ments to provide tutors for John in the subjects in which he
needed make-up credit.

However, when

spoke to his mother,

I

she still thought John had passed all of his subjects and was

confused about his need for make-up work.

I

spoke to John

about this, and he admitted to me that he had changed his
grades in order not to hurt his parents.

He was hoping that

he could make up the credits before his parents became aware

of it.

He called his mother and when he admitted to her that

he had changed his failure grades to passing, he became quite

emotional and cried.

He told her that he had done it because

he didn't want to hurt her.

John’s mother was very concerned that he would be able
to make up his credit deficiencies.

John, and

I

J

suggested that she,

visit the principal to get his approval for make-

up credit for all of the past subjects that John had failed.

When we visited the principal, he was very congenial and told
us that

received

lie

a

would allow credit for any subjects in which John
passing grade from the teachers in the Upward
Since

Bound program.

a

test from the high schooj, teacher was

not required when John returned to high school,

I

was con-

fident that he could obtain passing grades during the summer.
John had

a

full schedule of classes and tutoring during

tor
the summer since he was hoping to receive make-up credit

year and
four subjects; two that he had failed in his junior
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two subjects from his freshmen and sophomore
years.
he studied conscientiously,

Again,

and at the end of the summer had

received all passing grades for his make-up subjects.
It

was during the third summer that John started talking

with Joe, the resident counselor that he was afraid
to speak
to the previous summer.

John said that it was through talking

with Joe that he started to think more independently and

scarted

lo

express him sell

more.

This self-expression be-

came evident when he started to grow his hair longer.
In

response to these changes, John wrote in his auto-

biography:
about

a

because
I

"After the summer of the junior year my ideas

lot of things changed.
I

Before,

I

had been accepted

thought the same way most of the people

I

knew did.

thought these people were my friends, some very close, but

actually they weren't as they rejected me completely for
these changes and even for something as trivial as appearance.
I

was hurt and

I

don't like to be hurt".

John's evaluation reports for the summer showed progress:
R

eport of

t he

English Teach er

John is another student who benefited enormously
The first week found him to be
from the class.
As the weeks
quite frightened and withdrawn.
found him
progressed, both his counselor and
He was happy,
to ba coming out of his shell.
smiled often, spoke freely in class, and was
very social and friendly out of class. V/ith
regard to his skills, although he did most of the
reading, he steadfastly refused to write, and it
was not until the fifth week when he was forced
to submit an assignment in order to satisfy requirements for his junior year in high school
This paper
that he actually wrote anything.
I.

.
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was satisfactory, receiving an 00.
Since 1
will continue to know John at high school,
I
have confidence that he will continue to
improve with respect to expression both oral
and written.

Report of

t he

Read i n_g Teac h er

Below grade level - does work if told to do
it - wants responsibility to pick out materials
but doesn't know what to do with it - needs
guidance - in ways, social outcast.
Report of the Mathematics Teacher
John will do well when he returns to high school
because I think lie's learned about himself and
has developed in a personal way.
He did the
class work and was very faithful in class attend
ance

Report of

t he

Resident Counselor

I
think John is a very sensitive person who can
John has grown a lot, but
be hurt very easily.
think John
I
has a long way to go emotionally.
will need a lot of reinforcement in that he
must make his own decisions and be independent
He does realize what it is to do
of others.
He can get along
what he wants and enjoys it.
with most people but chooses his friends very
He does not try to
selectively which is good.
I
think
John
himself.
but
group
of
the
one
be
and
the
school
in
both
well
do
that he will
making of his own decisions.

Tut or i ail Grades

Physical 5c i e nee
Biology
English
History

C~
BBC

5en ior Year

For the first time since his freshman year, John was in
a

home room with his class.

John was happy abou

^

this and

was encouraged that he would be able to graduate with his
class.

His first semester was quite successful and was the

grader;
first semester in high school that he had passing

ir.
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all subjects.

John continued to wear long hair but kept
it combed back
to avoid being reprimanded by the vice-principal
for wearing

long hair.

When not in school, he would let his hair hang

long.

John came to the Upward Bound reunion in the

'When

f a3

J

his hair was longer than it had been in the summer, and
he

was wearing

a

"mod

1
'

pair of dark glasses.

John reareo the vice-principal very much.

casion the assistant

paperback book during

p rinc ip a1
a

saw

him reading

study period.

graphic, he made John put it away.

On one oca

psychology

Thinking it was porno-

These happenings

John withdraw from school involvement even more.

marie

He told me

later that he had decided after his third summer in Upward
Bound that he would go to high school just to get through.
He said he felt he couldn’t relate to anyone at the school.

He participated in no senior activities.

During the senior year John’s major activities were
teking trips to see Upward Bound friends, both students and
staff.

He hitchhiked to New York City on two occasions to

see one of the resident counselors.

He also drove about

sixty miles on several occasions to see one of the girls in

Upward Bound who was having emotional difficulties.

He told

me that his mother felt he shouldn’t be involved with "kids

with problems".

He told me that he felt he was like them and

wanted to help them.

He said they were more "real" and less

"phony" than the students at his high school.

,

139
I

visited John’s family early in his senior year to dis-

cuss John's future college plans.

John sat on the floor next

to me while his parents sat across the room.

looking to me for support.

attending college in
in favor of it.

a

He seemed to be

At the time he was thinking of

large city, but his parents were not

The major concern of his parents was that

he finish high school and go to college,

preferably near home.

John still thought he wanted to enter a career in

"interior design", and we explored colleges that offered
"interior design" major.
cities.

ari

Most of the colleges were in large

Since one of the colleges, Johnstown University, had

an Upwaird Bound program,

I

suggested they might have

college program for Upward Bound students.

Joe,

special

John decided to

apply to three colleges, all in major cities.

choice was Johnstown University.

a

His first

the Upward Bound

resident counselor with whom John had talked, was attending

college in the same city, and John felt he would help him if
he went to college there.

Arrangements were made for an interview at the university.
We were told that one of the admissions officers,

a

woman,

would interview John since she was in charge of admissions
for the "Interior Design" department.

However, when we ar-

rived we were told that the person we were to see was sick,
and John was interviewed by one

oi

the otnei’ admissions

i

a

room with

several other interviews going on at the same time.

John was

It was a

very routine and impersonal interview in

.

.

i

14 0

tolu that the "School of Design" was very
competitive, and
he advised him to attend a junior college and
then apply

trans.er,

When

I

asked him about special programs for Upward

Bound students, he said they did not have one yet.

suggested

I

f or

He then

could contact the Upward Bound director for more

information
John was very disappointed with the interview and took
ic very personally.

He wanted the name of the woman

sions officer that was scheduled to see us.

personally "let down" that she was not there.
write to her, and after receiving

a

a dm is -*

He seemed to be

He decided to

courteous reply he seemed

relieved and satisfied.
After discussing college plans further with John, he
said ho was still interested in Johnstown University, but

that he would also apply to the state university where he was

attending the Upward Bound program.
in the city,

They also had

division

a

and he could attend there if he still wanted to

live in the city.

He also said he was beginning to think of

alternative majors and was considering

a

major in social work.

John was confused about his future, and his indecision

was causing him greater insecurity.

He was beginning to feel

that he wasn't ready for college and should work in
some type of social work for awhile.
"help people".
the idea,

a

city in

He said he wanted to

He was afraid that his parents would not like

and he suggested taking courses at night so they

would feel that he was still in college.

He wanted to be in-

dependent and do what he wanted, although he was

a

i

ra io

o

.
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hunting his parents.

I

told him he would have to make

a

decision that he felt was best for his future and
that his
parents would eventually accept it.
John received replies from the other colleges with

Design Departments", and both of them required
foj

admission.

j inc e

portfolio

a

he did not ha vs the courses in high

school which provided work to prepare

a

portfolio, he could

not be considered for admission at these colleges.

meantime,

I

University.

In

the

contacted the Upward Bound director at Johnstown
They told me they were starting

a

program for one

hundred students and that John would be eligible for admission
to the university in the special program.

They were un-

certain about financial aid,
John decided to epply to the special program at Johnstown University since he thought his family could help him

financially if the school did not give him

a

full scholarship.

He said he would take a liberal arts course and decide his

major after the first year
At the end of the senior year,

academic progress.

John showed little

However, the school system had changed

their grading system that allowed the grade of
grade.

Therefore, despite two

D

D

a

passing

grades he had passed all of

the subjects and was graduated with his class.
In

wrote:

writing about his high school after graduation, John
"My school was obviously

a

product of my community.

The people in it were very uninteresting and rather phony and
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plastic

.

1

here were

,

as

I

presume there are in every high

school, little groups of people who run the school; they

decide what is to be done, what people should look like, and

what they should think.
a

matter of fact,

I

I

didn't like it in high school; as

really hated it there.

very well there; this

I

I

didn't perform

regret and have no excurse for it.

Just because you dislike something or are dissatisfied with

something doesn't justify your not working.
want something you con get it.
a

person will do in

a

If you really

There ore many things that

lifetime that he dislikes, but if he

really wants to get something out of it he will."

*

t

f•

John's academic record, personality ratings, test
results, and class standing are as follows:
A cademic

Sub ec

Record~Gr ade Twsl
G rade

i

v/

e

Conduct

ort

Ef

First Semester

Public Speaking
English IV
French III
Geometry
U
5* History
«,

C
C

2

C~

2

C

3

C-

2

2
t—
1

f—
'

s—

Second Semester

Public Speaking
F.

ng1ish

IV

French III
Geometry
U. 5. History
Physical Education
•o

C

2

C~

3

D

3

E

3

w
w
h
h

C-

2

h

D

3

w

Third Semes ter

Public Speaking
English IV
French III
Geometry
U. S. History

2
!\jroro

C-

3

C-

2

D

3

H

C~

2

h-

2

2

3

3

DC~

3

D

2

2
1
1

E

5

,

,

Fourth Semester
Public Speaking
English IV
French III
Geometry
U. 5, History
Physical Education

*

Code for Grades and Ratings

B

-~

3

Appendix

A

3
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Personality/ Ratings*
Ra t in a s

Motivation
Industry
Initiative
Influence and Leadership
Concern for Others
Responsibility
Integrity
Emotional Stability
A
B

One

Two

Three

3

1

4
2
2
1
2
4

1

2

2

2

1

1
2
2

1

^Numerals represent number of teachers reporting
Code for ratings -- Appendix B

Grade Twelve

C

1

Verbal

~

Math

- 48

ass. Si

</.p

d

4

S3

inn

353 out of 392

1

1
1
3.

2
1

Scholastic Aptitude Test

Four

F

ive
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The Bridge Summer

-

Upw a rd Houn d

Ths summer after the last year of high school and before

entering college is described as the "bridge summer" since
it incorporates one or more coj. 1 ege subjects i n the program,

John enrolled in three subjects for college credit.

was also
In

a

Reading

required subject.

the beginning of the summer,

I

took John for an inter-

view with the director of the college Upward Bound program at

Johnstown University.
that he had

a

The director of the program told John

good chance for acceptance and that he would

let him know in

a

short time.

After the interview John had

thought his situation over and decided that he wanted to
attend the state university.
ent on my recommendation.

His acceptance there was depend-

was somewhat reluctant to recom-

1

mend John, since he was so uncertain about attending college.
However, several of his Upward Bound friends were attending
the state university, and

I

felt he should be given

e

chance

to attend if that was his decision.
It

was noticeable during the summer that John was more

expressive of his feelings, both verbal and in his appearance.
As well as his long hair,

he was growing

a

beard.

He also

wore dark glasses much of the time, indoors as well as outHe seemed to express almost to the point of exaggera-

doors.

tion his feminine mannerisms.

He was more verbal about his

independence and about people accepting him the way he was.
I

was

a

little concerned that some of the other students were

laughing at him and using him as
they laughed at him at times,

I

a

scapegoat, but, although

feel it was with true feelings

of friendship and acceptance.

John’s evaluation report by Joe, the resident counselor,
showed that John was beginning to be more aware of his feeling
and to question his identity.

His self-evaluation in his

reading course expresses an honest, sincere, evaluation of
his

bi rori.s

in

the class.

lie

had passed three college courses

and was admitted to the state university with eight college

credits.
His progress reports for the summer were as follows:

Report of the Resident Counselo r
John is progressing rapidly this year, as he
has done during the past two years.
He relates
more freely to students, counselors, and teachers
than ever before.
He had decided to go to the
state university and has made up his m.ind also to
do well in college.
John suppresses his feelings anger, love, dislike, etc., towards others much
less than ever before.
With girls, John still
has quite a way to go - he is learning and questioning the male, female relationship, and for the
first time dealing with sex in regard to himself.

Self -Evaluati on

in

Reading

f

1

My performance in reading class has been bad.
could give a lot of cheap reasons, but they
I
If I don't perform,
would just be a defense.
this is a problem I have to learn to change
because I'll meet many things in my life that
won't like but will have to do.
I
At the end of the summer, John wrote the following:

"Upward Bound meant and still does mean

a

great deal to

rne.

It gave me so very much; not so much academically as it did

personally.

It

started

rne

thinking about things that

I

had
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never thought of before.

It exposed me to many different

kinds of people and many different ideas.
grow up.

was

It helped me to become me.

beginning.

a

Upward Bound in

sense

a

My counselor was one of the greatest in-

fluences on me.
anyone had.

It helped me to

He gave me more confidence in myself than

always looked forward to seeing him when he

I

came to school because he always made me feel that

almost anything

I

I

could do

wanted to.”

Although John had made many friends in the program, he
wrote:

”1

never really had

a

close friend during school.

was always very quiet and afraid of people.

people who

I

Now

friend.

did have some

I

would associate with but never really had

close friend.

Even now,

I'm not sure that

have

I

a

very

a

close

have even more acquaintances than ever, but

I

they are acquaintances.

Someone told me that

introverted and didn't let people know me.

I

am extremely

Perhaps this is

true and maybe I'm afraid to let them see me as me.

this may hurt

I

a

lot of people who are close to me.

about these people

a

Knowing
I

care

great deal but I'm never really sure if

they are really my friend.”
As for the future he related:

"What

I

want for the

future is to be able to know myself and to know other people.

People are the most valuable and precious things in the
world.

I

want to some day be able to help someone like

been helped.

If

I

could do this

I

would be happy.

I

have

juccess

is not measured in dollars and cents nor in the amount of

148

education you get, but, rather in gaining
satisfaction w i t
yourself.
I
am constantly searching for me.
Tomorrow is the
It

beginning of the rest of my life and tomorrow
yet

a

newer way."

I

may be me in
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CASE

STUDY

~

JIM

s
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CASE STUDY

-

JIM

Jim first came to my attention early in the first summer
of the Upward Bound program.

He was not attending the mathe-

matics class, and his teacher was concerned.

When

I

spoke to

Jim, he sard he had never been interested in mathematics and

that he didn't like the teacher.

awhile,

I

After talking with him for

realized that Jim was having difficulty dealing with

the freedom the program allowed and with the responsibility
of making his own decisions.

Jim was about six feet tall, blond, and of average build.

Childhood, Family and Community
Jim was born in the city of Westown, the city where he
has lived his entire life.

Jim's father and mother were

married in their early twenties.
ancestry.

Jim's family lived in

ject in Westown.

a

low-rent public housing pro-

His family also consisted of twin sisters,

two years older than Jim.

factory.

They were both of Polish

His father worked in

a

nearby

Jim said that he hardly knew his father since he

died when Jim was ten years old.

Jim said that his father

worked nights and since he slept most of the day, he rarely
saw him.
per.

He remembered him as being moody and having a tem-

His father was good to him, and Jim remembers his

father giving him money or candy when he asked for it.

Jim

said he also remembered that his father "drank like every

other factory worker and would argue with

hi,

mother

•

He

said there "was no real problems that would cause breaking

.
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up the horns".

Jim related that his mother was very "kind-

hearted".
Jim said he remembered when his mother told him that
his

father had died.
time".

He said that "it didn't mean much at the

He said he didn't realize that he would never see his

father again.

His father had several diseases including can-

After Jim's father died he said his mother took the

cer.

family on crips.

Jim told me that he thought this was good

since none of the children had planned to go to college, and
his mother didn't have to save the insurance money she re-

ceived when his father died.
Jim said that his family was "moderately religious".

They usually went to church on Sunday, but he and his sisters

would argue with his mother about having to go.

Jim said
i

that he believes in God but didn't feel he had to go to church
to prove it to others.

Jim was

a

shy child in his early childhood.

He said

that he always tried to avoid "fights" in elementary school.
He would fight if farced to,

but otherwise would try to ovoid

them
Jim attended

a

nearby public elementary school.

His

first grade teacher reported that "he does everything he is
asked to do.
ever,

Gets along well with other children".

How-

beginning in the second grade his teachers reported

that he was not working to capacity.

His second grade

teacher reported that he "does below overage work in all

:
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subjects because of lack of interest.
arithmetic.

Does not pay attention.

directions.

He always has an alibi."

His best subject is

Does not follow

the seventh grade, Jim's school record reveals
that

In

he showed some improvement both "socially and
scholastically".
The report also relates that

friend and classmate".

"students now accept him as

a

When asked about his elementary school

teachers, Jim said that he liked his seventh grade teacher the
best.

He said that "he became friends with him".

The following are the reports of Jim’s elementary

teachers
Skill Subjects

Grade Dne --Does well ~ completed all basic
readers in Grade I.
Knows numbers and does
fairly well with number facts.
Knows them
sometimes - other times misses a few of them.
Grade Tw o- Does below average work in all
subjects because of lack of interest.
His
best subject is arithmetic.

Grade Three - -Jim is doing below average work
in the. A reading group.
He has the ability
to do good work but is lazy and riot concerned
about any of his subjects.
His language and
spelling are very poor.
Gra de Fou_r~“ Jim s oral reading is good.
Reading in other phases is poor due to lack
of effort.
Arithmetic is often not completed and careless.
1

rade Five -- Jim’s weakness in reading and
His work
arithmetic is due to lack of effort.
in language is often careless.

G

Grade 5 ix--Jlm*s oral reading and comprehension
He can do satisfactory work in all
are good.
Needs constant
other subjects but does not.
Poor attitude.
prompting.

.

.

e

—

Gr adB -5j8_v n
Jim has worked himself up to where
now he is average in most seventh grade subjects.
Tables in mathematics are poor.
Reads slowly
but reads a lot.

Grade Eight -Concentration is weak in other
than imaginative reading areas.
Mathematics
has been weaker with new concepts.
Effort
also hurts what could be skill social studies.

Personal Characteristics

—

Grade One Does everything is asked to do
gets along well with other children.

«

Gr ade Two --Does not pay attention.
Does not
follow directions.
He always has an alihi.

Grade Thr ee— Jim does not work to his capacity.
He does not pay attention and has no interest
in his school work.
Jim will answer back constantly when corrected and has a tendency to
sulk.
He plays sick when he doesn't want to
work
rad e Fou r-- Jim has very poor working habits.
He cannot sit
He wastes most of the days.
next to people or work would not be done at
all.
G

Grade Five -- Jim does not work unless spoken
His manners are poor and he dayto often.
dreams quite a bit.
Grade 5 i x_ «~ -Jim is the laziest boy I have ever
Shirks aJLl work in a 1 1 subjects and
taught.
Total waste of good
annoys those about him.
ability.

'

—

am proud of Jim's improvement
-I
Both socially and scholastically
Regresses at
he has improved academically.
times but when reminded, he snaps out of it.
Students now accept him as a friend and classmate.

G rade Seven
•This year.

Grade E ight— -Always tired and fighting to hold
concentration — has not made real effort. Relaxed and rather fun-minded with easygoing
frien ds

.

.

1
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In

a

counselor interview in the eighth grade, it was

stated that Jim's scholastic growth was "low average
for
gxade and age".

Jim stated that the subjects he enjoyed

most were science and English, and the subjects he disliked
most were mathematics and history.

Jim's activities and

interests were stated as "paper route, football".

His

future plans were "undecided, designing, and engineering".
The results of tests administered during the elemen-

tary grades are as follows:
Grou p Int elligence Tests

California Mental Maturity
Form
L
Grade I
„

I\1

I.

103

Q.

01 is

2

.

5

Form C
Grade IV
I. Q. 100

California Test of Mental Maturity
Form 5 ~3
Grade
1 1
V/

I.

Q.

104

Individ ual Inte l ligence

T ests

Stanford Binet
Grade V
Form L-M
I. Q. 103
K ud er

Pr of erenc e Test

Grade VIII

Mechanical
Computation
Scientific
Persuasion
Artist ic
Literary
Musical
Social Service
Clerical

65
40
95
45
66
57

40
39

23

7

St anfor d Achievemen t
Grade

Age
Test
Form

2

3

4

7.5

8.5

9.5

r imary
Form L

P

Elem
F o rin

J

1

.

»

Test

Elem
Form K

Res u

5
4

.1

5

6

10.5
Inter.

Inter.

Adv

F arm

F o rin

2.0

2.5

3.9

4.2

9.2

Word
Meaning

1.9

3.0

3.9

5.6

6

Social
Studies

Science

8

12.5

Form

Para g raph
Meaning

Language

7

11.5

L

7

.

M

13.5
Adv.
N

Form

10.0

8.7

.

B.O

9.9

6.4

5.9

8.3

7.3

7.9

7.4

10.

3

10.1

J

.

2.9

3.2

6.6

5

.

9.4

6.6

2.8

3.5

4.5

5.3

5.9

5.4

6

Computation

2.8

3.1

4.2

4.3

5.9

6.1

6.6

Spel ling

2.4

3.7

4

.

5.3

7.1

5.3

5.3

5.4

6.5

8.9

5.3

5.5

8.1

7.3

1

A r i thme tic

Reasoning

.

A rithme tic

Study
Skill

Battery
Median

2.4

2.9

3.9

!'i.

'

nli

'iri'i

nn

1

Jim entered Westown High School and enrolled in the

college preparatory course.

He said that when he started

high school, he had good intentions of studying hard and

wanted to do well.

He went out for the freshman football

team but sines he didn’t play very much, he gave it up.

He

wanted to play basketball but was not passing in three major
subjects and therefore, was not allowed to go out for the
team.

After the first semester, the guidance counselor

reported in the cumulative record that Jim seemed unrealistic
about vocational choice and course of study.

He wrote:

”5eems to place the blame on teachers for his failures -

seems to vacillate”.

In

January the guidance counselor

talked with Jim and reported that
al problems - at times moody.

Jirn

seemed to have emotion-

Jim continued to fail most of

his subjects and the guidance counselor recommended Jim to
the Upward Bound program.

- m

s

r *

Jim's academic record, personality ratings, and

standard test results for the year were as follows:
A cademic

Su b j

r.r

Grade

t

First
En g1ish

Reco rd

5e

Conduct
a

ste

D

I

Spanish I
Algebra I
Physical Science
Civics

E

2
1
4

C-

3

c

2

E

Sec on d

Eff or t

S eine s t er

Eng 1 i s hi

D-

2

Spanish I
Algebra I
Physical Science
Civics
Physical Education

E
E
D
C

2

CJ

4

-X

2

CJ

2
1

H

D*i-

2

U

E

2

OJ

E

4

U1

C
D

2

A~

W

IV
'

Third Semester

English I
Spanish
Algebra I
Physical Science
Civics
J.

2

OJ

2

(\J

U

Fourth 5em e ter

English!
Spanish I
Algebra I
Physical Science
Civics
Physical Education

D
E

2

E

5

CCB-

2
2
2

*Code for Grades and Ratings -- Appendix

A

MUl

INJ

U
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Personality

R a 1 1 n q s *'

Ratinqs

Motivation
Industry
Initiative
Leadership and Influence
Concern for Others
Responsibility
Integrity
Emotional Stability

One

Tv;o

1
1

4

3

2

1

1

3

2

3

3

1

2
4

1

4

A

B

*

3

Three

1

1

Numerals represent number of teachers reporting
Code for ratings

Appendix

B

Four

Five

n

1

Inte l ligence

T

t

t

s

Term an
Grade 9
Age 14.5
I. Q. 10B

Apt 1

ude

T

es ts

Differen 1
Grade 9
Scores

5.

a1

A p t i t ude T n s

Nun

.Verbal, ..Rea

.

Ability

VR-fMA

Raw

23

7

30

Percentile

55

3

25

C lerical

Mech

„

Reas.

Space Rel.

Raw

42

53

24

Percen tile

65

BO

45

C

Raw

21

Percentile

40
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Entry

I nto

Upward Bo und

The high school guidance counselor recommended
that Jim

apply for the Upward Bound program.
on the recommendation form:

this program.

"I

He wrote the fallowing

strongly recommend Jim for

Jim’s father is dead, and he is the only boy

in the family.

His achievement has been poor but

believe

I

he has the potential to do better in a new environment.

claims that he cannot concentrate on his studies.
states that

a

He

His sister

conflict, exists between the mother and son,”

When in lerviewed, Jim was enthusiastic about the program.
said that it "would give me

a

chance to be on my own”.

He

When

asked about school he said that he liked most teachers but
felt that two teachers "picked on him”.

In

a

questionnaire

written early in the program, Jim wrote that the reason he
enrolled in the program was "to further myself to be
student”.

a

better

He wrote that his vocational goals were "science

or engineering”,

Jim related to

rne

:i

n

a

recent interview that he thought

the main reason he wanted to be in the Upward Bound program

was the weekly stipend which he received.
since it was on

a

He also said that

college campus, he would be around cool

college kids and would be one of them.

He said he thought

it was something he could "take advantage of”,
be an "easy way to get

a

college education".

and it would
He said that

basically he was lazy and looked for the easy way out.
During the summer session, Jim attended only the classes

.
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he enjoyed and those

he.

wanted to attend.

Otherwise he had

little interest in the classes and activities.

He was some-

what confused in using the freedom the program provided and
in making decisions on his own.

Most of his time was spent

in

soc iax

in

the social studies class where an inter-racial project was

activities and card playing.

conducted.

He became interested

However, his mother was reluctant about his in-

volvement and the teacher removed him from the project.

His

mother thought he was too immature to be involved and would
get into trouble.

talked with Jim periodically during the summer re-

I

garding his interest in the program.
I

was

a

He started to feel that

"friend” and vied for my attention.

other students that he had

rnet

He indicated to

me first and he should have

preference to my time and attention.

I

would occasionally

take him with me for pizza at night and discuss his problems

with him.
figure.

mature

He had

a

great need for

a

friend and

father

a

Many of the other students thought he was very imarid

he did not establish mature relationships with

them

During the summer, Jim had heard that two other students
had gone on

a

weekend trip with me, and he continually asked

me to take him on
I

a

trip or to take him fishing or hunting.

was reluctant to do this since

I

felt his need for

a

friend and father figure was great and that this need should
be filled by others in his environment.

he told mo that

i.

t

In a

recent interview

was disappointing to him that

I

didn

t

.
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take him on trips.

He said he thought that "I was his

friend"
Jim

mother was concerned about his immaturity and

s

considered having him leave the program.
this to me,

I

They lived in

project.

When Jim mentioned

agreed to go with him to visit his mother.
a

well-kept apartment in

a

public housing

His mother seemed to understand Jim and expressed

that she was concerned but did not want to be over-protective.
She voiced her fears about Jim not being able to cope with
the freedom of the program.

She was afraid he would get

involved with inter-racial problems and get into

a

fight.

However, after talking with her and expressing my opinion
that the program would assist Jim in becoming independent,
she agreed to allow him to remain.
The following reports were recorded by Jim's group

counselor and teachers at the end of the summer session:
Report

of

the Resident Counselor

Jim has shown only a moderate degree of
development and personal growth in the program.
This will he reflected in his intrapersonal relationships with his peer group.

Repor t of the Group Coun selor
He would
Jim has shown very little growth.
be the scapegoat of the group if the counWhenever he is berated
selor allowed it.
am not
I
by a group member, he withdraws.
boy.
for
this
recommendations
my
about
sure
Repo rt

of

the Social Studies Teacher

Seemed very interested initially but he
began to lose interest as we began to study

r

.

race relations in depth.
His ability is
average or less.
He has made some progress
in that he understands himself better now.
He needs more self-motivation and confidence.
Rep o rt of the En glish

Te_ac. h e

seems to have some ability in English,
but his progress fluctuated over these
eight weeks.
At times he seemed extremely
well-motivated and eager to learn; at other
times his concentration span ’was nonexistent.
He would, at times, initiate
class discussion and defend his point of
view admirably; but at other times his
attitude was poor and he seemed not at all
a part of the class.
.Jim

Jirn needs to work very hard to improve his
writing, and I believe he can overcome the
difficulty he has with the mechanics of
English.
He is extremely reluctant to
write and needs a great deal of encouragement and individual attention.
He seems to
enjoy reading, but does not trust hie own
analyses

Report of the Mathc3rnati.es

T e ach j 3 r

Jim was not responsive to much of the matheHe missed many classes and
matics program.
when he appeared lie was usually late. He
appears to be quite immature in comparison
Howand has had a difficult time in math.
and
seemed
did
try
hard
he
at
times
ever,
He responded well to
to want to improve.
praise but was continually looking for it.
I
think he will benefit from further involvement in the program but at this point, he
He has many
doesn't seem "turned on".
fundamental weaknesses arid difficulty in
grasping new concepts.
Sop

1

1

ojTijgre^

Year

Jim had changed his curriculum from college preparatory to vocational at the end of his freshman year.
ever,

How

after his involvement in the Upward Bound program
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he wanted to continue in the college preparatory
curriculum.

He visited

che principal

co

the high school at the end of

the summer to explain his situation.

He also discussed the

Upward Bound program with the principal and told him about
the independence he had gained.

He also told him that he

had learned to make his own decisions.

In

view of this,

the principal told him that he would no longer call his

mother if he skipped school, and it would be up to him to
make his own decisions regarding school.

Jim was quite con-

fused about this since he realized that the principal had
given him the responsibility and he wasn't sure if he

wonted it.
Jim repeated English and Algebra and changed his

language course from Spanish to French.

At the end of the

first semester, he was failing two subjects.

He told me

that he thought his French teacher did not like him and
that this was the reason for his failure.
that

He also said

did not like World History which he was also

tie

failing.
I

discussed Jim's failures with his teachers, and

after talking with them

I

felt that they were trying to do

everything possible to help him.

The teachers mentioned

to me that Jim had told them that he would have no trouble

getting admitted to college because he was in the Upward
Bound proqram.

From my discussions with the teachers,

I
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concluded that Jim was using the teachers for an
excuse for
h.is
I

failures ano using the Upward Bound program as

a

crutch.

discussed this with him, but he continued to feel that
the

teachers were at fault.
I

a

spoke with Jim about the possibility of obtaining

tutor,

Although
ly.

arid

a

hie

thought

tutor in French would be helpful.

a

tutor was obtained, he did not improve academical-

He was more concerned about the esteem he received

having

a

college girl as

a

tutor.

Jim was skipping some classes during this time, and
the principal confronted him about it.

However, Jim was even

more confused and was not able to give an answer to the prin-

cipal after his plea in the fall for more freedom and independence.

Jim said he still wanted to stay in school and

go to college.

At the end of the second semester, Jim was still failing
He wanted to drop World History, but the

two subjects.

guidance counselor and
to drop it.
a

It was

I

agreed that he should not be allowed

also against school regulations to drop

course after the second semester unless the student re-

ceived

a

high rating in effort.

It was my feeling that

allowing Jim to drop the course would reinforce his manipulating

b e h a v i or.

On my visits at Jim’s house,

his mother was concerned

and frustrated about his continued poor academic achievement.

She also felt
an excuse

ment.

t.

hat he was using the Upward Bound program as

that he would get into college despite poor achieve-

She thought the weekly stipend he received from the

Upward Bound program was giving him too much independence
from her and that he would not abide by the rules in the
home.

She was very critical of the program since she felt

it gave him too much freedom and independence too soon.

I

discussed this with her and supported her in her effort to
help Jim to grow and to achieve in school.
that

I

I

also told her

thought Jim was still very immature and that

I

hoped

he would soon come to the realization that he has to work to

obtain

goal.

a

At the end of the year, Jim had failed four subjects.

Because of this, his mother felt that he should not return
to

tiie

return,

Upward Bound program.
I

However, since Jim wanted to

encouraged his mother to allow him to return for

the summer.

r
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Jim’s academic record and personality ratings
for the
tenth grade were as follows:

Academic Record*
Sub

i

Grade

ect

Conduct

Effort

First Semester

English I
French I
Algebra I
Biology
World History

B-

1

E

3

C

3

2

C~

1
2

4

Cc~

2

2

2

E

3

2
4

C~

1

3

E

2

5

C-

3

3

2
1

2

3

5

1
2

3

E

J.
'5

J

3

Second Semester

English I
rench I
Algebra I
Biology
World History
Physical Education
F

Third Semes t e
Engl i s h
French

I
I

Algebra I
Biology
'World History

C

D

E~
D+
E~

2

5

Fourth Semester

English I
French I
Algebra I
Biology
World History
Physical Education

D

4

E-

2
2
4

D

1

3

EB-

3

5

3

1

E

*C ode for Grades and Ratings

—

Appendix

A

3

5

Person
Ra

ting s

Motivation
Industry
Initiative
Influence and Leaders h ip
Concern for Others
Responsibility
I n tegrity
Cmotional Stability
A
B

1

•

,

Ratings*

One

Two

1

4

1

3

3

2

1

1
2

Three

1
3
3

3

2

1

4

1

4

1

^Numerals represent number of teachers reporting
Code for ratings - - Appendix B
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Second Summer

- U a ward Jkuj nd

During the second summer of the Upward Bound program
Jim enrolled in three courses.

again one of

However, this summer was

minimum of academic involvement.

a

Jim spent

most of his evenings playing cards, leaving campus to go to
hrs home city,

program.
into

a

dating.

and da ting girls at a nearby Upward Bound

At one point during the summer Jim almost got

fight with another boy over

a

The situation appeared to be one that was common

with Jim when he did not realize that
a

girl that he had been

relationship with him.

a

girl wanted to break

Jim seemed to be too immature to

realize what was happening in these relationships.
Jim did not attend classes regularly and the only

report recorded at the end of the summer was the following:
Rep or t o f the

E

nqlis h

T eacher

One of the most ambitious papers of the year
came from you in excellent shape on a free
This measures basic ability.
assignment.
But in terms of being a student, attending
class regularly, continuing reading and
discussion in disciplined fashion, the
Only
picture remains a dark, confused one.
when you axe able to drag yourself awake
and ready to class, be punctual, get in
touch with the material and concentrate for
the full time could you begin to be called
a good student in English.
. !j ij

i

io y Yen
In

r

his third year of high school, Jim decided to change

from the college preparatory curriculum to the general

curriculum.

By the end of the first semester,

he was
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passing all
(D

of

the subjects except general mathematics

grade was passing in the general course).
1

he major difficulty which Jim encountered with

teachers in the junior year was with
teacher had

con f lie

a

shop teacher.

The

with Jim and had become frustrated

t

in dealing with him.

a

In

an effort to help the teacher

understand Jim's personality and to be better able to deal
with him,

I

discussed Jim's immaturity and need for

father figure.

a

It appeared that the conflict subsided

after this discussion.
In

the spring of the junior year, Jim told me that he

wanted to run away from home with another boy.

He said

that he wanted to prove that he could do it and to prove
that he could be independent

f rom

his mother.

was to leave the decision to him since
learn from experiences.

I

My reaction

felt he needed to

He decided to leave and was gone

two days when he and his friend were returned by police

officials of

a

nearby state.

They had no money left, had

slept out-of-doors, and were ready to come back to the com
forts of home.

Jim told me later that ha was glad that he

had done it since he proved to himself that it could be
don e

.

In

talking with Jim's mother after the incident, she

felt that Jim was still using the Upward Bound program to

manipulate her and his teachers.

She suggested that his

weekly stipend be held until he improved academically.

I

171

agreed that it would be ycod to try it to see if it would
be effective in changing Jim’s behavior.

Despite Jim's re-

quests for me to give him the stipend without his mother's

knowledge,

I

withheld it from him.

His grades did not im-

prove significantly although at the end of the year he had

passed all of his subjects.
three

C'

hie

had received three D's and

*

n
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Jim's academic record and personality
ratings for the
year were as follows:

Acade mic Recor d
Sub

i

ac t

Grade

Conduct

Effort

First Semester

English 11
General Math
Biology
U. 5,. History
Shop

D
E

3

3

1

2

B

1

2

I)

1

3

C

2

3

4

Second Semester

English II
Driver Education
General Math
Biology
U. S. History

E-

4

C

DD-

1
1
2
1

Shop

B

2

2

C-

4

3

Physical

Educa tio

E

2
4
3
3

Third Semester

English II
General Math
Biology
U. 5. History
Shop II

ECC-

2

5

1

4

E

2
1

2
4

C

3

3

2
1

4

1

3

2

3

Fourth Semester
Eng1ish

II

D

Driver Education
General Math
Biology
U
5, History
Shop II
Physical Education

D
D

.

4

DD-

1

3

D

3

4

E

3

5

*Code for Grades and Ratings

Appendix

A
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Per s o n a 1 i t y Rati n a o

Ratings

On e

Two

Three

1
1

2

1
1

1

1

Motivation
I ndust ry
Initiative
Influence and Leadership
Concern for Others
Responsibility
Integrity
Emotional Stability

2

1

2

1

1

2

1

1

1

2

2

1

Numerals represent number of teachers reporting
Code for rat.ings--Appendix

B

Four

2

2
1

1

A
B

*

*K-

Five

.
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At the end of the year Jirn’s mother
still felt that he

should not return to the Upward Bound
program since he was not
taking academic studies seriously.
We discussed it with Jim,
and he agreed that he was taking advantage
of the program and

that he was not working in high school.

He was concerned

about losing the security the program offered,
but he also

wanted to work during the summer.
goals,

We discussed vocational

and he said he thought he would go to

school when he finished high school.
in computer science.

that

I

I

told

a

technical

He suggested training

he could contact me any time

Jirn

could be helpful to him.

After Upwa rd Bou n d
Jim obtained employment at

worked there during the summer.

drive-in restaurant and

a

He worked regularly, al-

though when he went to the beach and didn't feel like returning after a weekend,

he w o u 1 d skip work without calling his

employer
In

the fall, Jim returned to high school.

semester grades were all failures.

His first

He also had absences

totaling about one-third of the semester days.

In January,

he decided to leave school and return to work.

He went to

work at

a

different drive-in restaurant.

Jim said that his

boss promised to take him on trips and offered him other

incentives for extra work.

Jim said that he finally "caught

on" that this man was "conning" him.

for about two months, and then took

•

a

He stayed on this job

job at an automobile
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body repair shop.

He worked there for a short time and
went

to work at another drive-in restaurant.

there and established

a

He said he liked it

good relationship with the manager.

Jim said the manager was like

a

father to him.

He said he

could talk to him about anything.
Jim visited me in August on the night of the Upward

Bound graduation.

Several of the students Jim had known in

the program were graduating and had plans to continue in

college.

Jim mentioned to me after the ceremony that he

should have continued and made something of himself like his

classmates who were graduating.
In the fall,

Jim decided to return to high school.

At

the end of the first semester he was passing all of his sub-

jects and had received the highest grades he had ever re-

ceived in high school.

He was able to achieve this despite

seventeen days absence from school.

However, in January he

decided to leave school and return to work.

about this

I

When he told me

suggested that he attend evening school and pre-

pare for the high school equivalency examination which he

could take when he became nineteen.
Jim went to work at

equipment.

a

He told me in

large factory producing sporting
a

recent interview that he liked

his work and that he wouldn't mind working there for the rest
of his life.

He felt that he was making good money.

He

skipped work occasionally but felt that it hadn't interfered

with maintaining the job.
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In

school

.

his autobiography,

Jirn

wrote that he didn't

high

He said there was too much "gossip in school which

caused kids to get into trouble".
in the Upward Bound program,
fie

.like

Regarding his opportunity

he said,

"I

blew

it'.';

He said

only did what he wanted to do and always looked for the

easy way out.
He felt that

He liked most of the teachers in the program.
I

was one of his friends from the program but

was disappointed that

had not taken him hunting or fishing

I

or on weekend trips.
In

make
it".
tlie

a

relation to future goals, Jim said:
lot of monfay so

I

"I

want to

can do something constructive with

He said he thought he could make money in gambling,

stock market, or in an electric railroad system.

He

thought he would be able to retire by the age of thirty.
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CASE

STUDY

-

MIKE

.176

C AS E

When

I

STUDY

M I KC

interviewed Mike for the Upward Bound program

he was fifteen years old and was having difficulty
in school.

He was very interested in attending the Upward Bound
program.

Although he spoke freely and intelligently,

I

much underlying insecurity in his personality.
5*

could perceive
He was about

10" tall, slim, and good looking.

Early Ch

;

l

Ihood

,
•

F

<

nd

Co

Mike was born in Johnsonville
area of the Northeast.

before Mike was born.

a

,

small town in

a

rural

His father had left the family shortly
His family included his mother and

sister, who was two years older than Mike.

small cottage in the middle of town.

about one year after he was born.

They lived in

a
a

Mike's mother remarried

Mike said that he didn't

know that the man he called "Daddy" was not his real father
until he was about six years old.

Mike's real father was
Scottish ancestry.
in the same area.

a

native of the state and was of

His mother had also been born and raised
She was of Indian and Irish ancestry.

His

mother and father met in high school and were married when in
their late teens.

Mike related that he recalls his early years as being con
fused since his stepfather was an alcoholic, and there "was

a

lot of fighting and arguing between his mother and stepfather"
He said he remembered an incident when his mother decided to

take his stepfather to the police station to press charges

against him for fighting.

He said that his stepfather

.
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thiea toned to shoot his mother and tried to
jump out of the
car on the way to the station.

When they arrived at the

station, Hike said his stepfather fired
His mother
ily.

i

i.Led

i

a

pistol in the air.

or divorce and his stepfather left the fam-

Mike was about eight years old when this happened.
Mike attended school in the small town where he lived

until he was in the fifth grade.

The school consisted of

lour rooms with all eight elementary grades in the same

building
Mike's grandmother lived nearby, and Mike recalled that
he visited her occasionally

.

He said she was a kind person.

Mike did not belong to any religious sect, but he attended

services at
they lived.

a

Lutheran church across the street from where
He said he believed in God but didn't take

religion too seriously when he was growing up.

When Mike was eleven years old, his mother, sister, and
he moved to a middle-class suburban town in

His mother secured work in

a

factory in

a

nearby state.

nearby city.

a

attended sixth grade at the town's elementary school.
said,

He

"It was very difficult since they were more advanced

than the school
hard,

Mike

I

had attended before."

He said that he tried

and the teachers passed him because they felt he was

intelligent and would continue to make progress.
Shortly after they moved to the suburban town his sister
ran away and went to live with her father.

She didn't stay

long because she couldn't get along with her father's second

wife

.

'When

her father brought her back, Mike said

ii

was the

:
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first time that he really talked with his father.

He said he

saw him once before when he was younger but didn't
remember

much about him.

This time, Mike said that he felt he would

have liked to have gone to live with him.
Ai

tor one year in the suburban town,

Mill City

,

w

1

1

e ro

she worked.

his mother moved to

wanted to be close enough

Ohe

to her work so that she could walk to the factory.

Mike

said it was in Mill City that his mother started to drink with
the other "workers" after work.

wham she married.

She soon met

a

man in

a

bar

He was an alcoholic, and again the problems

of drinking and fighting entered the family.

This marriage

lasted seven months and ended in divorce.

Mike started to do poorly in school, and when he was in
the eighth grade he ran away from home.

He said that he jumped

on a train and was picked up by the police three days later.

Despite his numerous absences from school, Mike passed the
eighth grade.
The results of intelligence test scores reflect an average

intelligence quotient.

It is evident from the school records

that Mike’s teachers thought he had much academic ability.
They perceived his home life as
school.

In

a

hindrance to his success in

the last three elementary grades, his mother at-

tended only one of the "open house" events.

Pertinent comments

and remarks of Mike's sixth, seventh, and eighth grade teachers

are as foil owe

.

S!

-

:!

j

1

S
__

i

’

!

i

j

r
;

:

\

c-

—

Reads well, uses good English not
accustomed to following directions. Apparently
listens to only part of what is said.
,

—

Grade Seven Mike is a good reader.
Comprehension is good.
Mike is capable of doing above
average work in all his major subjects. His
only difficulty is that he can't find enough
energy to do anything.

Grade Eigh t—Mike is capable of doing good
work.
He's an intelligent boy and a quick
learner.
Due to frequent absences, his marks
are poor.
He is behind in all written work
and class projects.
Good reader and neat

penmanship
Personal Charact. er istics
Grade Six ~~Apparen tl y needs and wants attention.
Unhappy over mother not attending open house.
Attitude toward school is good ~ seems to have
no friends yet.
Grade Sev en --Mike is an introvert, keeps mostly
to himself.
He shows great promise if he would
Part of his trouble may be that
apply himself.
there is no one to prod him at home.

Grade Elqht ~-Mike is a quiet boy - gets along
with the classmates, but he appears sad most of
His home conditions are not too
the time.
While in school, he tries to keep up
happy.
Mother does not seem to have
with the class.
any interest in the boy's problems.

s

I

lie

45

t

results of standard, vocational, and achievemen

tests taken by Mike in the elementary grades
are as

follows:
Int ellig ence Test Results

California Test of Mental Maturity
Grade 8
I.

Stan dard

Q.

100

T est

Results

Kuder Preference Test
Grade 8

Mechanical
Computation
Scientific
Persuasion
Artistic
Literary
Mu s ic a1

Social Service
Clerical

20
98
96

40
31

73

40
30
84

Ac h ieveme nt Test Resul t

Stanford Advanced Achievement

Tes

Grade
Test Form
Age
Grade Equivalent
Paragraph Meaning
W ord M eaning
Spelling
Languages
Arithmetic Reasoning
Arithmetic Computation
Social Studies
Science
Study Skills
Battery Median

7

Grade

N

J

12.5

13.5

6

.

7
2

9.0
B.l
7.9

9.0
7.8
6

.

6

.

7.1
7.8

8

10.8
10.7
11.2
11.2
11.3
11.4
8.6
9.1
8.1
10.8

8

Hi oh

S'

linul

Mike entered the Mill City high school and enrolled
in the college preparatory curriculum.

His absences con-

tinued and the school adjustment counselor and attendance

officer were asked to assist Mike.

Both the adjustment

counselor and the attendance officer visited the home on
several occasions to talk with Mike's mother.

Her

drinking, however, had continued and the family life was
so disorganized that she was not able to give Mike the

emotional support he needed.

The adjustment counselor

assisted in calling Mike's home each morning to get him
up so he would attend school.

year,

At the end of the freshman

the school attendance officer referred Mike as

candidate for the Upward Bound program.

eighty-five days during the school year.

a

Mike had missed
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Mike’s academic record and test results
for the ninth
grade are as follows:
Acad emic Record-Grade Nine*

Subject

Grade
-

English
E rench I
Algebra
Ci

I

I'

vie s

Physical Science

Conduct

Effort

First Semester
E
E

1

4
3

E

2
2

E

J.

4

E

1

4

4

E

1
1
4

E

1

LTS

E

1

E

2

3

Second Semester

English I
French I
Algebra I
Physical Science
Civics
Physical Education

E
E

4

^
UQ

Third Semester

English I
French I
Algebra I
Physical Science

E

C ivic s

E

1
1

E

5

ITJ

E

2

in

E

1

KT

in

Fourth Semester

English I
French I
Algebra I
Physical Science

E

1

LD

E

1
4

LTj

E-

2

Civ ic s

E

1

4

Physical Education

C-

1

3

E

*Code for Grades and Ratings

Appendix

A

LD

r

Personality Rat in gs'-Ratings

Motivation
Industry
Initiative
Influence and Leadership
Concern for Others
Responsibility
Integrity
Emotional Stability
A
B

*

One

Two

Three

Fou

4

4
4
3
3

1
1

3

1

1
1

3

1
2

1

1

Numerals represent number of teachers reporting
Appendix B
Code for ratings
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Standar d Tent Re s ults-Grade Ni ne
I

n t e 1 1 1 qence

Tes t

R_e

su its

T erman
Grad e 9

Age 14
I.

109

Q.

Aptitude

T

est Results

Differential Aptitude Test
Grade 9

-

Form

L

Age 14

Score s

Me ch.

Reasoni ng

Space Re .l.

Spelling

Grammar

Raw

45

27

87

42

Percentile

50

50

95

95

Entry

I

n

to Upwar d Bound

Mike was referred to the Upward Bound program by
the

school attendance officer.

He had been trying to help Mike

and since Mike was continuing to have problems with
school,
he suggested that he apply to the program.

tne si.udents
to

...

oa

c.

I

interviewed, and he was very excited and

about the possibility

eo

Mike was one of

ot

.in-

participating in the pro-

Mike explained that his mother and stepfather drank

gram.

heavily,

arid

it was difficult for him to concentrate on school

since he was concerned about the home situation.

that he had lost interest in school.

In

He said

relation to his

future ambitions, he said he hadn't really decided, but

"definitely would like to go to college".

Pertaining to

cultural interests in relation to the program, he said he
would like to learn to play

a

musical instrument.

When

asked about religion, he said he didn't attend church but
that he read the Bible occasionally.
In

a

student questionnaire written in the beginning of

the summer program, Mike stated that he would like to do

something in the future that involved "something to help
other people".

He stated that the main reason he decided

to come to the Upward Bound program was "to create

a

better

understanding of myself and better my study abilities".
During the summer, Mike was enrolled in courses
English, Social Studies, and Mathematics.

in

He adjusted well

to the program both academically and emotionally.

His strong

;

motivation was expressed in exceptional growth during the
summer.

Although problems at home had persisted, he was

able to cope with them since he was not living at
home.
His mother was married for the fourth time during
the summer

His sister had also decided to quit school since she was

sixteen years of age and wanted to get
a

a

job.

She obtained

job at the same factory where her mother worked.

She

also planned to be married in the fall.

During the summer Mike learned to play the guitar
with

a

few other students and an instructor.

By the end

of the summer he had made enough progress to play and sing
at the Upward Bound talent show.

own songs.

Mike,

arid

He had written all his

Learning to play the guitar was

a

challenge to

it proved to be a very therapeutic outlet.

Mike's

progress during the summer is reflected by the reports of
his teachers and resident counselor.
Rj

port of the Resident Couns e lor

Mike can be classified as a model student. His
performance in and out of the classroom has been
One outstanding quality which has
outstanding.
been prevalent in Mike's character throughout
the program has been an unbelievably strong
Mike is constantly
faith in God and in himself.
He
plagued by the situation he left back home.
worries about his stepfather, who is an alcoholic
and his mother, who is on the verge of becoming
Mike is well known and liked by all of his
one.
He has volunteered on more
peers and teachers.
than one occasion for activities in class above
Mike is a youngster
arid beyond the call of duty.
from the
himself
divorce
to
who has been able
forces of
the
attacked
troubles of home and has
wa y.
delightful
and
education in a more successful
definitely
is
Ha
him.
about
have no doubts
UPWARD BOUND.
,

J.

•

1

log

Report of the English

J

Mike is precisely the kind of student for whom
the project was designed.
Mike has had rough
knocks at home and emotionally surmounted these
difficulties.
fie is highly motivated, wants
college and belongs there.
Both quality and
quantity of work were consistent and regular as
clockwork.

Report of the Math ematic

-

]

ocher

Mike’s attitude and motivation has considerably improved.
He contributes greatly to
the class.
Math ability is average.
Has
done all of his homework; attendance record
above average.
tie should benefit from a
future phase of the program.
Re port of the Social Studies Teacher

Highly motivated kid -- performance is excel lent in class and on homework.
Second

Y

ear

-

Hi oh Sch oo

Mike returned to high school to repeat his freshman
However, he soon began to miss school and to show

year.

signs of emotional upset such as excessive sleeping,

psychosomatic problems, and withdrawal from responsibilitie
About

a

month after school began, he ran away to the home

of one of the other Upward Bound students.

I

was called

late at night by the student with whom Mike was staying.
I

advised Mike to stay there if possible and that

see him the next morning.

When

I

I

would

talked with Mike in the

morning, he said that he could no longer cope with his
home situation and was thinking of going to live with his
father; however, he was afraid to tell his mother.

him that

I

1

told

would go with him to discuss it with his mother
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and he agreed to do this.
I

also contacted the personnel at the Community
Action

Agency, and they suggested that

Adjustment Counselor.

I

talk with the School

The Community Action personnel agreed

that they would help in any way they could.

Adjustment Counselor, and he agreed that
situation with Mike's mother.

I

should discuss the

The Adjustment Counselor

appeared very judgmental in his comments, and
from [like
a

s

contacted the

I

I

later learned

sister that he had called his mother

visit to the home.

I

a

"whore" on

was beginning to question my working

relationship with this person.
When talking with Mike's mother,

I

found her very

defensive at first, but she finally conceded that it was
best for Mike to live with his father.

that Mike was at an age when

a

She agreed with me

father in his life was im-

portant.

I

then contacted Mike's father and made arrange-

ments for

a

visit with him the following weekend.

Since

fie

was living about 60 miles from Mill City, the trip was easily

made in one day.

Mike's father was friendly and congenial but also

appeared tense on the day we visited with him and his wife.
We discussed Mike's situation with them, and his father

seemed willing and interested in having Mike come to live
with them.

His wife was hesitant since she said she was

afraid of Mike's mother.

She said that she was alone when

Mike's father worked, and she was afraid that Mike's mother
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would come there and make trouble.

However, despite her

hesitation, they agreed that Mike could come there to live
and arranged to meet him the following Sunday at his home in

Mill City and take him back to their home.
I

made arrangements to be at Mike's home the following

Sunday to provide support and to bid goodbye to Mike.

Mike

had bought some new clothes, and his suitcase was packed.

Since his father did not show up at the time he mentioned
and after waiting for some time,

I

him to find out if he had left.

When Mike called,

suggested that Mike call
vie

learned that his father would not be corning since he and
his wife had decided that it was best if Mike did not come
to live with them.

hostile.

Mike started to cry and became very

His sister talked to her father and confronted

him about his responsibility as
him

arid

told him

I

a

father.

I

talked with

was sorry that he had not called to tell

Mike he was not coming

arid

to explain the situation.

It

appeared that Mike's father really wanted Mike to come and
live with him, but his wife had influenced his decision,

I

realized then that Mike's father was not able to provide

emotional support for Mike.

He said he would continue to

make support payments for him.

Mike remained at home and stayed in high school.

absences continued to increase.
corning worse.

His home situation was

His mother and stepfather

vie

His
be*>

re drinking

heavily, and Mike would stay up late at night looking for
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his m other.
I

If he wasn't in school, when

went to his home.

room

He said he was tired and

Occasionally he would play

his guitar for me.
me.

visited weekly,,

My visits were in the afternoon, and

Mike was usually still in bed.

didn't feel well.

I

a

song on

He also wrote poetry which he showed

The following poem is one that he wrote in his bed:

Faces That

_I_t

Holds,

This imagination of mine
without the help of nature's purest wine
can lay down on this bed, and I am certain
pick out faces from this flower clad
curtain
Thousands of times in such a simple way
have I looked at these same petals during
the day
with no results, but to turn my head and
go,

for its images - in day - to me refuse to
show
When once again night falls I'll return
to find the faces I had seemed
would have been a pop art picture
in the world where I had dreamed
The situation became unbearable for Mike,
of my visits he said,

well os

I

thought.

I

"I

guess

I

on one

arid

really can't take it as

feel like two people

-

one that wants

to go ahead ~ and another that is making me mixed up inside

and holding me back."

He again expressed ideas of leaving

home and mentioned the desire of living with his grand-

mother in

o

nearby state.

However,

I

suggested the

possibility of

a

private school placement, and

wait to see if

a

placement could be found.

lie

agreed to

Shortly after my visit, Mike was in an emotional tur-

moil

,

to ask

and one night he decided to turn himself into the
court

them if they could find him another home.

court hearing

1

discussed the possibility of

school placement.

a

At the

private

The judge agreed that this would be

good idea and decided to temporarily send Mike to

a

a

youth

detention center for testing until other arrangements could
be made.

The results of the testing and the findings at the

youth detention center were as follows:
Test and Interview Results
On the WISC, Mike achieved a full scale I.Q. score
of 90, which places him at the lower end of the average
range.
This consisted of a verbal score of 92 and a performance scale score of 89.
There are broad discrepancies

within Mike's record which suggest emphasis on aspirations
in areas of intellectual achievement with contrasting
In
neglect of every day practical aspects of living.
Mike's efforts to develop superior explantations of verbal
problems he will miss the obvious but adequately answer
or contaminate the response by in tellec tualizatian beyond
On the
which his education and experience will support.
and
often
Wechsler Mike's goals are set unnecessarily high
Mike's reactions to failure by stating
lead to failure.
"I could do it if I wanted to" seeking to communicate that
it is not important anyway.
The impression that Mike creates is of a highly ambitious youngster who is investing a great deal of energy
into improving himself .in areas which he feels are of im(he intensity
portant consequence and neglecting others,
of his efforts and the DAP figures would suggest that the
motivation stems from strong feelings of his inadequacy
His efforts are towards what he feels
and inferiority.
recognition from his chosen peers,
social
him
offer
will
guitar practicing, his isometrics,
and
basketball
i. e. his
and literature.
poetry
interest in avant-garde
The assets of the personality, are good average intelligence and the ability to mobilize a great deal of energy
into a sustained effort to work towards a goal which is
It is hoped that an appropriate placevaluable to hirn.
ment can be realized in a private residential school or a
group home.

.

,
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At the detention center, Mike made an
excellent
adjustment to the setting, got along well with the
children and was for the most part, a polite and co-other
operative person with adults.
Participated in all organized group activities with interest and skill.
When
there was nothing planned for activities, Mike will
practice his guitar or read.
He has been obsessed with
writing poetry and also with isometric exercises. He
is always actively engaged in some activity and
gives a
attention to his appearance and p r a c t i c n n
g rea v u a1 o
to develop individual skills, whether basketball, the"
guitar^ or his exercises.
He appears ambitious for
h inis el
but makes an e fort and achieves success in
getting along with the people whom he contacts.
c,

1

i

‘

i

,

i

During the time Mike was in the detention center

I

talked with the personnel of the Community Action Agency
about Mike's situation.
the community, and

private school.
toward me, and

I

They agreed to solicit funds in

agreed to pursue the search for

a

Mike's mother was again becoming hostile
I

leave the home.

was firm in suggesting that Mike should
I

also threatened her with court action

in the event that she refused to cooperate.

1

was advised

to be firm with her bv the counseling supervisor in Upward
Bound

In r e t a 1 i a t i on to t h i s the e a t

.

she went to the high

school guidance counselor and accused me of trying to se~
duce her.

They realized that she was actually threatened

by the court action and was trying to force me to stay away

from

t he
I

fa m i ly

learned that one of Mike's friends was attending

small private preparatory academy about fifty miles from

Mill City, and
school.

When

I

I

decided to call the headmaster of the

called

I

learned that the school was not

a

195

filled, and they agreed that Mike could be admitted
there and
that c n-j fees could be paid when we had received
\

them.

When Mike returned to court for his disposition,

I

reported on the developments for the fund raising and on
the
results

ci

i

my search

pleas uo that
go

co

a

i

or a private school.

placement was found and suggested that Mike

che academy as soon as possible.

discuoSBrJ

,

Agency and

The judge was

Arrangements were

the assistant director of the Community Action

a fi

ri

I

drove Mike to the academy.

Mike seemed happy

and felt that he could adjust and do well there.

Mike liked it at the academy and made academic and

emotional progress.

At times he would sleep late and have

periods of moodiness; however, his overall emotional health
was better than it had been when he was living at home. Funds

were solicited from community organizations by the Community
Action Agency and

v.'ere

supplemented by Upward Bound funds for

Mike's tuition and fees.

The following reports express Mike's

progress at the academy:
Rj

so rt - Four th Marking Per

::

Except for Biology which he should be able to
make up soon, Mike has gotten off to an excelHe seems to
Academy.
lent start here at
have adjusted very well and is certainly doing
I
see no reason why
very well academically.
this line since he
along
he should not continue
boy.
and
cooperative
is a very intelligent
Re port - Fi f th M a rk ing Pe ri od
He could
Mike is a very intelligent boy.
He is also imaginative and
easily make A's.
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creative.
His one problem deals with his
emotional make-up. He is very sensitive
and is hurt easily by his fellow students.
When on is happens he becomes moody and
withdrawn.
He sleeps in much too often,
rhis
I
suspect is caused mors by his moods
than by physical ailments.
He is in sum a
fine boy and a fine student.
,

,

Re port - Final Ma rk ing Peri od

Fi nal Grade s

English
Biology
Algebra
Geography

91
6Q
74
74

Mike is a fine student and seems to have the
desire to do well academically.
His major
problem is still emotional. He sleeps in
all too often.
Yet even here there was
marked improvement.
Upward Bon nd

-

Seco ncl_

S ummer

Mike returned to the university for the second summer
of the Upward Bound program.

Again he was strongly moti-

vated to attend the program.

However, shortly after the

summer session began, he said that he had to go home to
help his mother.

His mother was near

a

mental breakdown,

and he said he felt he should be with her.

program for about two weeks.

I

He left the

later learned that he had

wandered around Mill City playing his guitar and singing.
He also went to Greenwich Village in New York to sing and

play his guitar.
big" as

a

He said that he had hoped "to make it

folk singer.

Mike returned to the program but

seemed to be in more emotional turmoil than before.

family situation appeared to be getting worse.

1

he
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During the summer, Mike was notified that the assistant

director

oi

che Mill City Community Action Agency had made

contact with the Independent Talent Search program while
visiting the Office of Economic Opportunity in Washington.
He explained Mike's situation to them,

assist Mike with

and they offered to

private school placement for the fall.

a

Since the Upward Bound program did not have funds for

another year at

a

private school, we were pleased that the

Talent Search program had accepted Mike.

By the end of the

summer he received notification that he was accepted at

Kingsgate School,

a

private preparatory school in

a

nearby

state.

When the summer program was over, Mike and

I

visited

Kingsgate School and talked with the headmaster regarding
Mike's attendance there in the fall.

The school was

a

preparatory 50(1001 based on rigid academic and social rules.
This impressed Mike as giving him

a

which he never received in his home.
"finally found

a

home".

structure of living
He told me that

lie

He was quite excited about the visit

and was looking forward to attending school in the fall.

Third Year

~

School

H iqh

Mike did not arrive at Kingsgate School on opening day,
and

I

received

happened.

I

a

call from the headmaster inquiring what

called Mike and he said that he didn't have

held

a

way to get there and didn't have enough money to go by bus,
I

take
then went to visit him to give him enough money to

a

bus to the school.

Mike arrived at Kingsgate School

a

few days late

ano after being at the school for five days,

he sent me

the following letter:

Name

,

It is now Friday and I have been through all
the trials and tribulations the school has
to offer.
When Mr. B. (headmaster) said thet
the school was bent on being top notch and
that it wasn't easy, he knew what he was
talking about.
At times I have felt .like
packing iny bags and returning to the easy and
simple ways of public school, not to mention
my home life.

All that I have said so far is in the past.
I
am going to stick to it down to the roots
of my teeth, and excel myself until my last
bit of energy has been drained from rny body.
Contradicting what I have just said, my
feelings are that I will build new strength
within myself in order to maintain my work
to t h e finish.

Mike

Despite Mike's efforts to remain in school and to succeed,

lie

returned home

a

few days after

I

received the letter.

He told me it was just too difficult and that he thought he
He later revealed in an

could do hetter at his high school.

autobiography that he returned home because he was
with

a

in

love

girl in Mill City and wanted to be with her.

Mike returned to Mill City high school but only remained
for

a

month.

wanted to get

He had had many absences and said that he
a

job and work for awhile.

local dye factory working nights,

I

He got

a

job at

visited Mike nearly

a
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every week, and he told me that he still w a n t e d to get an

education.

He said he wasn't that happy with work and didn't

want to do that the rest of his life.
Mike worked for about two months.

He was still having

emotional symptoms, and he had started to drink.

In

December he was arrested one night for drunkenness.

at-

I

tended the court hearing, and the judge placed him under the

jurisdiction of the state youth service board.

He was sent

to the state youth service center where he received testing

and some therapy.

While there, he received some tutoring in

academic subjects and did considerable reading.
the youth center for about

a

Mike was at

month and was placed at

a

state

forestry camp where boys lived and worked in an open camp.
They were under the supervision of the youth service per-

sonnel and were paid for the work they did.

They were also

allowed to participate in local community activities.

Mike

joined the local church youth group and participated in
their activities.

When

I

visited Mike at the forestry camp, he looked

very healthy, and he told me that he was enjoying his stay
there.

'We

discussed his future plans, and he told me that

he wanted to return to the Upward Bound program in the summer

and that he would like to go to school in the fall.

gested the possibility of

film

attending

a

I

sug-

residential school

for emotionally disturbed youth that one of the Upward Bound

students was presently attending.

Mike said he would be

r

interested in seeing the school, and
for

I

arranged to take him

visit.

a
I

con iac tec the youth service board regarding Mike's

future, and they were in agreement in working out

would provide him with further education.

I

a

plan that

made arrange-

ments to take Mike to the residential school, but after

learning that they did not provide academic courses, Mike

decided that he did not want to attend there.

The other

alternative was the possibility that the youth service board
could place Mike in

a

private preparatory school.

The youth

service board approved plans for Mike to attend the Upward
Bound program and to assist in finding

a

private school

placement for him:
U pw ard

Bound

_

Third Bu mmer

Mike returned to the Upward Bound program for the third

summer session.

He was much more relaxed than he had been

in a long time.

His strong motivation again reflected in

his academic and emotional progress during the summer.

following teacher reports indicate his progress:

H sport of _ the Engl i s h Teacher
This student started the term strongly, then
went into a temporary lapse only to pull out
in a finish that included excellent written
work in both the creative field of writing
Real preparaand solid expositional prose.
was
evident
class
outside
material
tion of
by
meaningful
made
were
and class sessions
v o
be
ready
i
1
1
w
Mike
involved discussion.
subject.
this
serious college w o r k in

The

r

.
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Re port of

the

Tea cj icr

Mike mode fine progress this summer, attended
classes almost every day and made a large
contribution to the class because of his
leadership qualities.
He exhibited a fairly
good understanding of the basic concepts in
algebra and geometry and I feel has sufficient ability to master both of these
courses of study with little difficulty.

Repor t of the Read ! nq

.

T e a ch er

Mike is a creative soul and his sensitivity
reflects in what and how he reads.
Most of
the work done was in poetry and poetry-like
narrative
H

igh 5c hool

Thi r d

Y ea

Mike returned to Westown, the city where his mother
and stepfather had moved.

Since

a

private school place-

ment had not been made by the youth service board, Mike

decided to enroll in the local high school.
him to talk with the principal, and

Mike, although

fie

hie

I

went with

was pleased to assist

pointed out that Mike would be in classes

with freshmen and sophomore students.

Mike decided to

attend the high school but only went to classes for

a

week.

He obtained a job and enrolled in evening school.

Mike remained in evening school for about

dropped out.
fie

a

month and

He had to travel about four miles and since

didn’t have transportation, he said he found it too

difficult to commute to class.
fie

a

secured in

a

He remained in a job which

plastics factory for about five months until

crisis occurred.

Since

fie

had dropped from school and

there did not seem to be an educational alternative in the
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near future, Mike was dropped from Upward Bound.

This is

customary procedure for Upward Bound students when all

educational alternatives have been exhausted.

However,

I

let him know that he could return if he decided to return
to school,

told him he could always contact me if

I

I

could

help him.
In

February, he came home drunk one night, and his

mother called the cops.

He was arrested,

and the judge told

him that he would be sent to jail or have an extension of

parole.

Mike told him that he would rather join the service,

and the judge gave him that alternative.

few days later

A

Mike enlisted in the marines.
In

a

recent interview, Mike revealed that he had started

taking drugs
ness.

a

few months previous to his arrest for drunken-

He said he was out of marijuana and got drunk which

led to his arrest.

He said he thought that

tie

could get away

from drugs in the service but found that it was prevalent
there.

He said he still smoked marijuana until he met an

evangelistic religious group which he joined.

He said that

he gave up drinking and drugs and has found the "answer to

his problems" in religion.
He said that Upward Bound has had

his life.

great influence on

When asked about the future, Mike said that he

wants to "preach the word of God".
I

a

am already a minister.

Also,

1

He said,

might be

a

"In God's eyes,

writer of

religious poetry or songs or maybe an English teacher some day."

.
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CHAPTER

V

SUMMARY, CONCLUSIONS AND IMPLICATIONS

This study was designed to analyze counselor interaction
in relation

to counseling

the disadvantaged student.

Definite

conclusions pertaining to counseling were not possible within
the limits of the study.

Conclusions are regarded as tenta-

Implications and recommendations

^ive.

,

however, are thought

to be meaningful for counseling the disadvantaged,

counselor

education and training, and for further study and research.
S ubjects

Subjects of the study were four students who participated
in the University of Massachusetts’

Upward Bound program.

They entered the program in June, 1966 and were either entering

college or had left the Upward Bound program when the final
data was collected in September, 1969.
A

preliminary examination of the Upward Bound records was

made to determine that pertinent data were available and/or

obtainable
Collecti on of Data
Data for the study was collected from
and by various procedures.

a

variety of sources

These procedures have been fully

described in Chapter III.
Various sources and procedures specific to the study were
used.

Elementary, high school, and Upward Bound records were

obtained and analyzed.

Counseling sessions with students and

parents, and interviews with school staff and peers were an

important source of data.

An attempt was made,

whenever pos-

.

.
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sible, to validate counseling and interview
data with school

records and information from other sources.

Other specific sources and procedures included
high school
and Upward Eound yearbooks, autobiographies,
letters, and

poems
Case Studies

Case studies which averaged about 10,000 words were

written on each subject.

Several ideas were gained from pub-

lished works regarding the case-study method, but it appeared
that writing the cases depended more on the purpose of de-

picting the counselor interaction than upon

a

set of methodo-

logical principles.
Two major areas of information were considered in writing
the cases.

considered.

The student's family, childhood, and community were

Also,

the counselor's interaction with the student,

family, school, and community over

a

three-year period was

considered.

Limitations of the Study
The selection procedures used did not result in
or representative sample of any particular group.

a

random

Considerable

caution must be exercised in generalizing this data for larger
populations.

It was assumed,

however, that

a

careful study

of individuals may generate implications for developing coun-

seling approaches in working with disadvantaged students.

The

extent to which the conclusions reported here may be applied
to other individuals will need to be confirmed in additional

studies
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Information regarding relationships between specific

antecedent actions and consequent subject behavior were not
the primary focus of this study.
It was not ascertained whether or not independent judges

would agree with the conclusions of the study.

They are limited

to the extent that one investigator was involved with reviewing

the data and determining the conclusions and implications.

.
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SUMMARY
The summaries were organized for each case study in rela-

tion to counselor interaction with the student, parents,

school, and community.

Peter

Peter's childhood reflected much rejection from his father.
However, there appeared to be enough positive influences from
his mother and from other adults which allowed him to develop

many positive characteristics.

relation to his academic

In

achievement, he was consistent in that he achieved average or
above average grades throughout elementary and high school.
This achievement was favorable in relation to standard test

scores and teacher evaluations.

Peter's involvement and success in athletics began during
i

childhood and continued through high school.

This was import-

ant in developing his self-concept and in maintaining his self-

esteem.

Peter's image as

a

"star athlete" in high school con-

tributed to his positive relationships and popularity with his
peers

Peter's positive attitude towards education was reflected
in his motivation to enter the Upward Bound program despite

his mother's pessimistic attitude regarding his academic abil-

His strong drive and motivation to achieve, appeared at

ity.

times,

to be almost obsessive.

It was

extremely important for

him to succeed and not to take second place.

Counsel or- Student Interactio n

.

Peter recognized early

.
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in childhood the need to seek adults,

for support and guidance.

other than his father,

This characteristic was reflected

in his ability to establish a positive relationship with
the

counselor.

The relationship provided Peter with

role model which developed into

ship

a

a

masculine

trusting and friend relation-

.

The counselor provided

a

strong supportive function, es-

pecially in relation to dealing with Peter's mother.

It was

necessary to support and defend Peter's ability and interests
and to persuade his mother to allow him to establish his own

goals

Many direct counselor intervention functions enabled Peter
to attain his goal of admission to college.

included:

These functions

intervention with school officials in allowing more

flexibility in curriculum, intervention with teachers and
guidance counselors to deal with Peter's problems, and assistance in college admissions (taking Peter for interviews).

Other direct functions included:

assisting Peter when he

needed medical attention (transportation to hospital), assisting Peter's brother with delinquency problems and court action,

and intervention with the mayor of the city to help Peter ob-

tain summer employment.

Group counseling appeared to be effective in helping Peter

increase his capacity for verbalization and in relating more
e a s i 3. y

and freely with adults in the Upward Bound program.

An important feature of the counseling structure in the

20B

Upward Bound program was the flexibility in allowing the counselor to assist students when they no longer wanted or needed
to remain in the summer residential program.

This was im-

portant to this case study since the counselor continued to
assist Peter after he decided not to return to the summer
program.

Vocational choice was discussed early in the counseling
process since Peter was motivated to establish goals towards

higher education.
was

a

Peter's identification with the counselor

factor in vocational choice and was dealt with in the

counseling process.

(Peter's interest in the college the

counselor had attended.)
a

Peter's vocational decision to be

teacher relates to his identification with the counselor

and the stated desire to help others.

Testing did not appear

to be a major tool in the counseling process or in vocational

choice decision.

Counselor-Parent Interaction

.

The major counselor inter-

action with Peter's mother was dealing with her pessimistic

attitude regarding Peter's ability to pursue college goals.
The counselor defended Peter and persuaded Peter's mother to

change her attitude.
The counselor did not deal with Peter's father in relation
to his problems.

It was felt that

the major emphasis was to

assist Peter, and if the father requested help, to suggest

a

referral agency.
Pnim^nl nr-5chool Interaction.

The major function of the
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counselor with school personnel was that of intervention with
school personnel that would enable Peter more flexibility in

curriculum

,

i.

e.

change from vocational curriculum to

a

partial college preparatory course, language requirement waiver.

Intervention with teachers and guidance counselors to discuss
Peter's problems was also an important function.
in teachers providing

This resulted

special assistance to Peter which proved

to be related to his academic progress.

Counselor-Commu nity Interaction

.

The major function in

relation to the community was intervention with the mayor of
the city to assist Peter to obtain summer employment.

This

was important to Peter's self-esteem since he had previously
been rejected and other youth had obtained employment with the
city.

John

John's early childhood appeared fairly normal other than
the need for him to wear

a

patch over one of his eyes.

His

parents seemed to have provided an accepting and protective
early home environment.

It appeared later in John's life

(adolescence) that his parents were over-protective, and

a

dominant and controlling mother type was revealed.
John's academic problems were evident beginning in the
fourth grade indicated by teacher evaluation reports that
John's achievement was below ability level.

John's shy and

sensitive personality was also evident at an early age.
Teachers mentioned that he was afraid of involvement in class
activities.

he
It was also evident from teacher reports that
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lacked physical coordination in athletics.
John did much reading in elementary school but developed
a

positive attitude towards reading and studying only that

which he enjoyed (mystery stories, etc.).

John entered high

school with enthusiasm and began to get involved in school

activities such as the French and dramatic clubs.

However,

he became ’'turned off" during the ninth grade by factors not

identified in this case study.

John's affeminate appearance

and characteristics may have been

peer acceptance.

a

factor in relation to

His shy and sensitive personality may have

also been an influential factor.

He also had failed four

major subjects at the end of the ninth grade.

Counselor-Student Interaction

Upward Bound provided

.

John with an identification which he did not have in high
school.

(He had no friends in high school and disliked it -

in Upward Bound he made many friends,

and made positive academic progress.

)

enjoyed the program,
The high school did not

allow make-up credit for the courses John had failed which was
a

negative influence in alienating him further from his class.

It was not until after the third year of high school that

make-up credit was given, and he was promoted to the twelfth
grade.

John's major problem seemed to deal with the problem

of identity.

This was

and vocational choice.

a

dominant theme in dealing with goals
At the end of the three-year period

John was still confused about going to college and his future

vocational goal.

He was beginning to think about

a

caieer in
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social service.
The counselor provided direct intervention
functions with

teachers in relation to John's academic problems.

Most

teachers contacted provided special attention and
support for
John.

One teacher contacted, felt that John did not have
the

a ^^-Tity

John.

to learn mathematics and did not seem willing to
assist

Group counseling appeared to be effective in helping

John to verbalize his feelings.

Testing did not appear to be

an important tool in the counseling process.

Counselor-Parent Interaction
in

The counselor's function

.

relation to John's parents was that of providing reinforce-

ment that John would achieve his goals.

The counselor acted

as advocate in supporting John's decisions of college choice

which his parents refuted.

Counselor-School Interaction

The counselor's function

.

in relation to school personnel involved intervention with

school personnel to produce change in the school structure to

allow credit for courses taken during the summer in Upward
Bound,

i.

e.

courses which John had received

a

grade of

D

in

high school.

Counselor- Co mmunity Interaction

.

There was no counselor

interaction with community personnel in this case study.
Mike

Mike's family environment was extremely pathological
(absent father, alcoholic mother,
and Mike did not develop
hood.

a

three alcoholic stepfathers),

sense of trust in his early child-

He suffered much rejection and was not able to develop
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positive relationships.

This characteristic was evident in

his relationship with the counselor and with other adults.

Mike developed

a

defense which expressed intellectual

superiority reflecting his strong feelings of inadequacy and
inferiority.

He appeared to set goals unnecessarily high and

tried extremely hard to attain them.

Despite his emotional

difficulties reflected by symptoms of excessive sleeping and

psychosomatic ailments, he was able to mobilize his energy and
make progress towards his goals when not living at home.

displayed considerable talent in writing and poetry.
learned to play the guitar in
summer of Upward Bound.

a

He

He also

short time during the first

Playing the guitar proved to be

a

therapeutic outlet for him.
Although limited data was available for the lower elementary grades, it was evident in the sixth and seventh grades
that Mike was achieving below grade level and had excessive

absences from school.

Teachers related that home problems were

evident which affected his school progress.

The adjustment

counselor related that Mike spent considerable time sleeping
His mother showed little

and had difficulty waking for school.

interest in his problems as evidenced by teacher reports that
she did not attend parent conferences.

Counselor -Student Intera ction.
Bound program after the ninth grade.

subjects in ninth grade.
Upward Bound program.
a

Mike entered the Upward
He had failed all of

his

Mike was motivated to attend the

He stated as his reasons:

"to create

better understanding of myself and to better my study abili-

.
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tics

During

.

"the

first summer* he made positive gains in

academic achievement and was viewed as
by the Upward Bound staff.

a

very promising student

His home problems were cited as

causing him the most difficulty.

When Mike returned to high

school in the fall, his difficulties recurred, and he again
showed symptoms of escape,

i.

sleeping and school absences,

e.

and was not making academic progress.

for Mike at

A

placement was made

private college preparatory school, and he made

a

academic progress there throughout the year.
During the second summer in Upward Bound, Mike's mother
became sick which influenced him to return home for part of
the summer.

At the end of the summer he was selected for the

Talent Search program and was placed in another private college

preparatory school.

This was

a

school with rigid social and

academic requirements, and Mike could not cope with the demands
of the school.

He returned home,

attended high school for

a

short time, and later committed himself to the courts for

home placement.

He was sent to

a

state forestry camp where

he stayed until the summer when he returned to the Upward Bound

program
Mike returned to the Upward Bound program for the third

summer and made considerable academic progress.
to his home in the fall,

He returned

attended evening school for

a

short

time, left school to work and then joined the marines.
It

is evident in this case that Mike's major difficulty

was related to his home environment.

When he was not living

.
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at home, he was able to make considerable academic progress.
He expressed much ability in writing and in music.

It was

cited that he was able to verbalize his feelings in group

counseling and established

a

feeling of identity with the

group
The major function of the counseling process was direct

intervention with his mother and the court to place Mike in
an environment where he was able to make progress towards

academic goals.

Vocational choice was not discussed in the

counseling process although Mike appeared motivated to attain
goals towards

a

college education.

Testing was not used as

a

major tool in the counseling

process.

Counselor-Parent Interaction

.

The major counselor

function in dealing with Mike’s mother was to persuade her to
allow Mike to live away from home.

No attempt was made to

deal with his mother's emotional problems.

Counselor-School Interaction

.

The major counselor

function with the school was in obtaining private school
placement.

Frequent contact with teachers regarding Mike's

behavior and progress was made.

Counselor-Community Interaction

.

The major counselor

function with the community was intervention with court

officials to recommend alternative residential placements.
The counselor intervened with the Community Action Agency per-

sonnel to obtain funds for Mike's private school costs.
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Jim
It was

evident as early as the second grade that Jim was

having difficulty in school.
by the death of his father.

This may have been influenced

Teacher evaluations stated that

Jim was not achieving up to his grade level and ability.

Teachers evaluated his progress in terms of lack of effort
and interest, and were critical of his excuses for not working
in school.

In

the seventh grade, Jim showed much academic and

social improvement.

Although it was not determined which

factors may have influenced this improvement, Jim related
that he liked this teacher better than other teachers he had
had in elementary school.

This was

male teacher which may

a

have been significant.

Counselor-Student Interaction

.

V/

hen Jim entered the

Upward Bound program he was failing three academic subjects.
He expressed motivation towards

a

goal of

a

college education.

However, he revealed at the end of the counseling period that
he was actually motivated more by the monetary stipend.

also thought Upward Bound would be an easy way to gain

He
a

college education.
Jim made no academic progress in the Upward Bound program
and showed little interest in academic goals.

At the end of

the summer he felt he had gained independence and asked the

principal of his high school to give him responsibility.

The

counselor supported this request by Jim.
Jim remained in the Upward Bound program for two summers
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and for two academic years.

He made virtually no progress

towards positive academic achievement.
has worked at several unskilled jobs.

He left school and

His main goal was to

make money.
The major counselor function in the counseling process

was confrontation in dealing with Jim's manipulative behavior.

Jim's need for

a

strong masculine friend might have been used

more effectively by the counselor in promoting changes in

relation to realistic goals.

The use of the stipend could

also have been used more effectively as

a

reinforcing tool.

Since Jim did not make any significant academic progress
in the Upward Bound program,

it is suggested that more

realistic goals might have been established.

Although test

results were not used in the counseling process, standard
tests revealed high aptitude in mathematics and science.

A

technical education or skill training might have been more

feasible for him to pursue.

Counselor-Parent Interaction

.

The major counselor

function in relation to Jim's mother dealt with efforts to

support Jim in his interest to remain in the Upward Bound
program.

Counselor-School Interaction

.

The counselor function

with school personnel involved intervention with teachers
and guidance counselors to provide recommendations in dealing

with Jim's behavior.
r

nu ns el nr- Community

Interaction

.

There was no counselor

\

217

interaction with the community in relation to this case.

/
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CONCLUSIONS AND IMPLICATIONS
The purpose of this study was to analyze
counselor inter-

action with students, parents, school, and community
utilizing
four selected case studies.

Inherent in the case-study method

is the difficulty in making generalizations and
definitive

conclusions.

Each case study revealed many individual com-

plexities which will be discussed further in the implications
section of this chapter.
In

relation to the purposes of this study, it is evident

that the role of the counselor was of major importance in the

counseling interaction and can be critically examined.

A

salient feature which existed in all of the case studies in

relation to the counselor's role appeared to be an intervention
function to defend and support the student.
data

a'

In

role emerged which was an intervention, direct-action

type role.

This was

a

role that involved working with the

student in his total environmental milieu.

It

vention with the family, school, and community.

functions such as an intervention with
student to consider
with

a

analyzing the

a

a

involved interThis included

parent to allow the

residential school placement; intervention

high school administrator to allow more flexibility in

a

student’s course of study; intervention in court to assist

a

student by recommending

rather than placement in

a
a

residential academic placement

correctional institution.

The

counselor and the parent or other adults were also involved

cooperatively in interventions to assist the student.

There

appeared to be crucial situations where intervention paved the

.
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way for the student to continue towards his goals.

In

one

case where the intervention was not immediately successful,
the lack of change seemed to inhibit progress.
In view of

this,

the researcher concluded that the major

role of the counselor as depicted by the case studies was the
role of advocate for the student

Webster, is

a

.

(

Advocate

.

as defined by

person who pleads for another's cause;

son who speaks or writes in support of something.)

a

per-

Lortie

(1965) calls this counselor function specifically "defendant's

attorney"
This conclusion raises several questions which are rele-

vant in analyzing the advocate role in counseling the disad-

vantaged student.

These include:

What actions were involved

in the counseling interaction which relate to the advocate

role?

V/

hat were the counselor interactions with the family

that relate to the advocate role?

What were the counselor

interactions with the school that relate to the advocate role?
What were the counselor interactions with the community that
relate to the advocate role?

importance of this role.

Further questions relate to the

Why was this an important role?

What were the factors related to the importance of this role
in relation to the family,

school, and community?

function of this role benefit the student?

How did the

Additional questions

pertain to the literature regarding the counseling of the dis-

advantaged student.
writers?

Has this role been suggested by other

What has been written in the literature pertaining
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to research and study regarding this role?

Lastly, what are

the implications of this role for counseling
practice, counselor

education and training, and for further research and
study?
The above questions are explored in the following
sections
of this chapter.
^^

Student and the Advocate Role of

t he

Counselor

The advocate role appeared to be successful in creating

situations which enabled the student to progress towards his
goals.

This was evident in three of the cases studied.

In

one case studied it appeared that the student was unable to

utilize the advocate function of the counselor.

This student

tried to manipulate the counselor without making growth towards
the Upward Bound goals that he agreed upon.

fore,

It

seems, there-

that an important function of the advocate counselor is

to recognize and evaluate students who use the advocate function
by manipulation of the counselor.

The interaction of the counselor in relation to the advo-

cate role was as follows in each case study:

Peter
The first major intervention of the counselor in relation
to Peter's academic goals was the establishment of an academic

course schedule which was suited to his needs and requirements.
He had been in the vocational course before entering Upward

Bound and after the first summer session decided to change
to a partial college preparatory course.

The first counselor

interaction dealt with was supporting Peter's decision to
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change to

partial college preparatory course and to defend

a

him in persuading his mother to allow him to take this course
of study.

This problem also required the intervention of the

counselor with the school in relation to translating and defending Peter's needs for

a

partial college preparatory course.

This had not been previously allowed in that school since

students had to enroll in all subjects within one particular
course,

i.

e.

vocational, business, college preparatory.

These changes were granted by school officials and proved to
be an important action in assisting Peter to make

a

successful

transition from the vocational course to the college preparatory course.

It was

also an action that initiated changes in

Peter's mother regarding her attitude about his ability to be

successful in passing college subjects.

Counselor intervention with teachers was important in
supporting Peter.

When he was injured playing soccer in the

eleventh grade he began to have academic difficulties and
missed several days of school.

Speaking for Peter in relation

to his injury produced change in the teacher's attitude towards

Peter's difficulties.

She gave him special attention, and he

responded with academic growth and positive feelings for the
teacher.

His relationship with this teacher improved, and he

felt that she was one of his best teachers.

The teacher was

pleased that she was able to respond to my requests.

Academic difficulties made it necessary to drop
subject when Peter was in the eleventh grade.

*

a

This was

quired subject in the college preparatory course.

language
a

re-

The coun-

.
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selor intervened with the principal and persuaded the principal
to waive the language requirement.

Since

language was not

a

required by the colleges that Peter was seeking admission,
he was able to attain his goal of college admission without

the school requirement.

Dropping the course enabled him to

concentrate on other courses and he was able to make academic
improvement.
During Peter’s junior year he was not allowed to play
sports after the first semester due to

a

school regulation

that did not allow students to participate in sports if they

were failing three subjects.

The counselor discussed this

regulation with the school authorities and considered seriously defending Peter's psychological need to be involved in

sports.

In

view of the regulation, Peter decided that he would

not want to play sports at that time.

Further efforts to have

this regulation changed to allow him to play sports might have

increased his self-esteem which may have influenced his academic
progress
In

assisting Peter with college admissions the counselor

defended Peter in his request for

a

language requirement waiver.

The counselor also defended Peter in obtaining financial aid

and dormitory placement when administrative difficulties

developed at 5t. John's University.
with defending Peter's need for
with the city mayor.

Also,

a

Other advocate roles dealt

summer job by intervention

the counselor spoke in defense

of Peter's brother at a court hearing for

a

delinquent charge.
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Peter

s

brother was not sent to an institution due to the

counselor’s defense.
John
A

critical point in John's case study appeared to be when

he did not obtain make-up credit for high school studies made
up during the summer.

Ordinarily he would have been allowed

to make up these courses at the high school summer school.

Although he did exceptionally well in these courses during the
summer Upward Bound program, school regulations did not allow
him to receive credit for these courses until after his junior
year.

This proved to be

since John was not in

senior year.

a

a

negative factor in producing change

home room with his class until the

He said he always felt "left out".

The counselor

intervened with the school authorities in John's behalf which

produced this change although it was late in coming for John.
John's mother also became involved in arbitrating with the

counselor for this change.

The school changed its regulations

to accept credit for make-up courses at Upward Bound.

Teacher intervention was also important in defending
John's interest and ability.

One teacher argued that John did

not have the ability to do mathematics.

academically in this subject.

John did not improve

Other teachers responded by

providing special attention and John improved academically.
The counselor defended John in his conflict with his

parents regarding his choice of college and career.
Mike
The major counselor function with Mike dealt with de-

.
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fending his need to be removed from his home, and
persuading
the community to provide funds for private school
placement.
The counselor defended Mike's interests by
intervention with

his mother to persuade her to allow Mike to live in
an academic

residential environment such as
school.

a

private college preparatory

The counselor also dealt with Mike's father in per-

suading him to provide

a

home for Mike.

Although Mike's

father could not take him, his mother gave her approval for

placement in

a

private preparatory school.

The counselor also intervened in court with Mike to

defend his need for an academic residential placement.

Funds

were solicited from the community through the intervention of
the counselor with the Community Action Agency.

Jim
The counselor attempted to use the advocate function in

supporting Jim in his request to the high school principal for
more independence in responsibilities relating to school at-

tendance.

However, Jim was not able to use this indepen dance

and continued irresponsible behavior of truancy and class

absences
In

working with Jim's mother the counselor defended Jim

in his interest to remain in the Upward Bound program despite

her objections.

Here again, Jim showed no commitment to at-

tain academic goals but only tried to further manipulate the

counselor in other situations.
he would not go to class;

During the Upward Bound program,

he would leave the unversity campus

.
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during important activities, and would spend
considerable time
playing cards during the evening.
However, he still attempted
to use the program as

a

vehicle to gain admittance to college.

Jim made continual demands on the counselor
such as re-

quests to change courses, requests to change teachers,
requests
to intervene with school authorities regarding
school problems

(truancy, class disturbances, etc.).

However, after the first

year the counselor felt that Jim was manipulating the counselor
and began to use techniques that would discourage this behavior.

Jim used the counselor and the Upward Bound program as

a

mani-

pulative tool in his interaction with teachers and school
authorities.

When he was doing poorly in class he would relate

io the teacher ^ that he would get into college through Upward

Bound despite his poor academic performance.

In

view of this,

the counselor decided to withhold Jim's weekly monetary stipend
he received from Upward Bound and did not submit to his many

demands
At the end of two years Jim was conf ronted by the counselor

and by his mother regarding the feasibility of remaining in the

Upward Bound program since he had not made any academic progress.

Although he was concerned about losing the counselor and the
program, he decided to work during the summer instead of re-

turning to the Upward Bound program and to change to the general

course in high school.
The Importance of the Advocate Role
The advocate role of the counselor is seen as one that
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translates and interprets the needs of the student
to the
family, school, and community.

The advocate counselor further

defends the student by using appropriate action to
produce

changes in the student’s family, school, and community
that
will assist him in attaining his goals.
role results in immediate change.

The function of this

The advocate function is

one that supports and defends the student in working for the

goals he has chosen.
As reflected in the case studies,

the advocate function

was important in dealing with pessimistic or possessive
parents.

The counselor assisted in defending the student in

his need for growth towards his goals.
The school is often seen by the disadvantaged student as

becoming increasingly impersonalized with rules and curriculum

requirements that are not relevant to him.

The disadvantaged

student appears to be less confident than other students in
seeking help from school authorities.

Parents of disadvantaged

students appear to have more economic, emotional, and social
problems which inhibit their effectiveness in helping their
child.

They may have less time, lack transportation, or lack

education and communication skills to be able to arbitrate
for the student.
in

a

Therefore the advocate counselor functions

role with the school that might ordinarily be assumed by

parents of non-disadvan taged students.

counseling structure, in

a

non-disadvantaged student.

The present school

sense, provides an advocate for the

More time and effort is expended
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on students seeking admission to college and on college
place-

ment.

The counselor also functions in cooperation with the

parents in assisting the student with school and community
matters.

This was evident in the case of John when the coun-

selor and the parent both arbitrated with the school principal
in relation to obtaining make-up credit for subjects taken in

Upward Bound.
The counselor function is also important in producing

change which affects the school and community,

i.

e.

more

relevant curriculum, community awareness of social problems.
More involvement with community agencies will produce change
in the school counseling structure.

The Advocate Role - Related Literature

Although there is no specific mention in the literature

pertaining to the disadvantaged student regarding the advocate
role, several writers make references that suggest this role.

Amos and Grambs (1966,

which is perceived as

p.
a

6)

suggest the "role of enabler"

role to "assist the counselee to carry

out the plan which has been developed".

Other roles related

to the purposes of the advocate role are suggested by Gordon

(196B, p.

164)

in suggesting a role

"as agent of social change".

He suggests that "we are not dealing here with individual

psychopathology, but rather with the intersections of sociology,
social psychology, and personality development, defining

a

personality pattern that, like every other personality, is
uniquely integrated into the conditions that created it and

modal

_
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maintain it, and that it in turn maintains".
p.

129)

suggests

a

Gorden (1964,

role of the counselor who "will become

actively involved with the actual experience of
the child and
the persons who influence and determine those
experiences".
In

relation to counseling (all students), Lortie
(1965)

refers to the advocate role in his article:
A d vp c

ate o r. T h e rapist ?

jjL- School

Counse li ng.

Administrator

.

Alternatives for Professionalization
Lortie sees this role as that of dealing

with "reality problems, not on the emotional turbulence and

distorted perceptions of the psychologically troubled student."
He states

’that although the advocate counselor uses diagnostic

skills in discerning valid from invalid complaints, his is not
the therapist stance.

His interest is in helping individual

students cope effectively with the sometimes impersonal

Juggernaut of the school."
Lortie further suggests that advocate counselors will
require protection and

a

clear set of rules guiding their

behavior and of those with whom they debate.

"Fighting the

cause of the individual student could easily put the counselor
in direct conflict with administrators and teachers".

counselor needs to be seen as

a

The

"loyal member of the group

justifiably engaged in opposition".
It was

further suggested that the advocate counselor

would probably emphasize such "values as humanism, individualism,

and concern themselves deeply with the good of the child".

Many questions are raised in Lortie’s article pertaining
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to the advocate role.

These include:

"What norms, for example,

would govern the relationship between the
counselor and the
student he decides to assist? What powers if any,
should

counselors be given to right wrongs they uncover?
counselors intervene in family matters?

If so,

Should

in what ways

do their responsibilities differ from school social
workers?
In

relation to the role of the pupil personnel services'

worker, an advocate role was recommended at the Leadership

Training Institute, Atlanta, Georgia (January 25-26, 1970)

sponsored by the United States Department of Education.

following were listed as functions of this role:

"1.

The

Ombudsman

for the child, the fighter for student's needs— —the agent of
the child.
to take

child."

a

2.

stand.

The confronter for the child--willing and able
3.

Learn to use power in the name of the

They also suggest the role as "Advocate for the Parent

and Community".

Implications for Counseling Practice. Counselor Education and
Training and for Further Research Study
1.

The advocate role of the counselor would require

changes in the present counseling structure.

This will re-

quire the skill and abilities of counselors to interpret this
role to the school in order to produce changes in the counseling structure in the school.

This would also require program

development skills.
2.

Counselors would be required to develop skills to

function in the advocate role.

Persuasion skills, skills

23D

needed to work with the family and community, and
skills to

discriminate between neurotic and realistic student
complaints
would be important.
3.

Counselor education and training will need to develop

new curriculums to adequately prepare counselors for
the ad-

vocate rare

.

Interdisciplinary courses such as political

science, speech, psychology, sociology, and government would

appear to be important.

Educational experiences to learn

about power structures, community action, and the process of

social change woulc be necessary.

A

course dealing with case

studies and role playing is suggested.

A

supervised internship

having the counseling student involved in the actual experiences would be of major importance in learning the role of
the advocate counselor.
4.

A

one-year internship is suggested.

Further research pertaining to the advocate role

might include study in the following areas:

What type of

counselor is best suited for the advocate role?

Are counselors

who are generally rebellious more suited than those who have

little interest in the advocacy role?

What is the attitude

of school administrators regarding this role?

How can the

advocate role apply to students other than disadvantaged studTo what extent are present school counselors permitted

ents?

to function in the advocacy role?

If

some counselors are

presently functioning in the advocate role, what is the basis
on which this position has been built?
5.

The case studies reveal implications which should be
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subjected to further research.

Testing did not appear to be

an important tool in counseling disadvantaged students in this

study.

Will further research support this implication?

There

appeared to be factors that "turn off" students towards success
in

school.

These were not identified in this study.

research could attempt to identify these factors.

Further

Non-

involvement in school activities seem to be related to negative academic achievement.
of this?

What are the research implications

Defining vocational career choice seemed to be

problem for the students studied.

further study?

a

Can this be supported by

What family characteristics,

i.

e.

alcoholism,

lack of father in the home, dominant mother type are related
to the disadvantaged student?

What effect do these have on

the student's growth?
6.

The collecting of data, writing and evaluating of

individual case studies, developing conclusions and implications were valuable in providing insights into individual

differences and relationships such as counselor interaction
and student's behavior change, family related factors and

academic achievement, and in developing important assumptions
about counseling the disadvantaged student.
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APPENDIX

A

Explanation of Marks
A.

90 - 100

Honor Grade

B.

80 -

90

Credit Grade

C.

70 -

79

Passing for College Preparatory,
5cien tif ic
and Teachers College
Courses

D.

60 -

69

Passing for Business and General
Courses (to January, 1969);
Passing for All Courses (Beginning
February 1969
,

E.

Below 60

Failing

Conduct and Effort
1

Excellent

2

Good

3

Fair

4

Poor

5

Extremely Poor

)

;

APPENDIX

B

.Explanation of Personality Ratings

Motivation
1
2
3
4
5

Purposeless
Vacillating
Usually Purposeful
Effectively Motivated
Highly Motivated

Industry
1
2
3
4
5

Seldom Works Even Under Pressure
Needs Constant Pressure
Needs Occasional Prodding
Prepares Assigned Work Regularly
Seeks Additional Work

Initiative
1
2
3
4

5

Merely Conforms
Seldom Initiates
Does Routine Assignments
Consistently Self-Reliant
Actively Creative

Influence and Leadership
1
Negative
2
Cooperative But Retiring
3
Some Times in Minor Affairs
4
Contributes in Important Affairs
Judgement Respected; Makes Things Go
5
Concern for Others
Indifferent
1
Self-Centered
2
Somewhat Socially Concerned
3
4
Generally Concerned
Deeply and Actively Concerned
5

Responsibility
Unreliable
1
5omewhat Dependable
2
Usually Dependable
3
Conscientious
4
Assumes Much Responsibility
5
Integrity
1
2
3

4
5

Not Dependable

Questionable At Times
Generally Honest
Reliable and Dependable
Consistently Trustworthy

APPENDIX

B

Emotional Stability
H (A)
Hyperemotional
H (B)
Apathetic
(A)
Excitable
(B)
Unresponsive
m
Usually Well Balanced
Well Balanced
^
m
Exceptionally Stable
oj
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Purpose
The major purpose of this study was to analyze counselor

interaction in

a

compensatory educational program utilizing

four selected case studies and to present conclusions and

implications which will be useful to counselors working with

disadvantaged youth.

It was also

designed to present recom-

mendations to professionals in the field of counselor education
and training.

It was

further designed to provide

a

basis to

generate hypothesis for further research.
Subjects

Subjects of the study were four students who participated
in a university Upward Bound program.

They were selected for

the study based on criteria for acceptance into the Upward

Bound program.

They were further selected based on the avail-

ability of data.
Methods
Data for the study was collected from
and by various procedures over

a

a

variety of sources

three-year period.

Elementary,

high school, and Upward Bound records were obtained and

analyzed.

Counseling sessions with students and parents,
and

interviews with school staff and peers were an
important source
of data.

Other specific sources included high school and
Up-

ward Bound yearbooks, autobiographies, letters
and poems.
Case studies which averaged about 10,000 words were

written on each subject.

Two major areas of information were

considered in writing the cases.
hood,

The student’s family, child-

and community were considered.

Also,

the counselor's

interaction with the student, family, school, and community
over

a

three-year period was considered.

Conclusions
The researcher concluded that the role of the counselor
as depicted by the case studies was that of advocate for the

student.

The author raises questions and provides rationale

for this conclusion in two areas:

The Student and the Advocate

Role of the Counselor and The Importance of the Advocate Ro le.
The author also refers to the related literature pertaining
to the counselor advocate role

.

Implications
1.

in

The advocate role of the counselor would require changes

the present counseling structure.

This will require the skill

and abilities of counselors to interpret this role to the school
in order to produce changes in

school.
2.

the counseling structure in the

This would also require program development skills.

Counselors would be required to develop skills to

function in the advocate role.

Persuasion skills, skills

needed to work with the family and community, and skills to

3

discriminate between neurotic and realistic student complaints
would be important.
3.

Counselor education and training will need to develop

new curriculums to adequately prepare counselors for the ad-

vocate role.
science,

Interdisciplinary courses such as political

speech, psychology, sociology, and government would

appear to be important.

A

supervised internship having the

counseling student involved in the actual experiences would
be of major importance in learning the role of the advocate

counselor.
4.

A

one-year internship is suggested.

Further research was suggested pertaining to the

advocate role.
5.

The study revealed implications which the author

suggested should be subjected to further research.

These dealt

with factors such as student characteristics, family related

problems, and non-involvement in school activities.
6.

The collecting of data, writing and evaluating of

individual case studies, and developing conclusions and implications were valuable in developing important assumptions about

counseling the disadvantaged student.

